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ABSTRACT * * * • 

The 1981-82 Austin (Texas) Independent School 
District Title I Migrant Program consisted of seveij components: three 
instructional components — prekindergarten , communication skills, and 
summer school; and four support components— 'health services, parental 
involvement, migrant student record transfer system (MSRTS), and 
evaluation. The major evaluation findings are summarized by program 
component (except for evaluation and summer school components). The 
findings are reported in greater detail in the 19 appendixes. Each 
appendix reports the information collected by a specific measure and 
includes: (1) an instrument description, (2) putpose of the measure, 
(3) procedures used to collect data, (4) results, (5) figures 
presenting the data, and (6) supporting documents to the data 
collection process. The appendixes describe th& following measures: 
Peabody Picture Vocabulary Test, Iowa Tests of Basic Skills, 
Sequential Tests of Educational Progress, Pre-K! Longitudinal File, 
K-12 Longitudinal File, Migrant Student Master File, Migrant Student 
Attendance Record, Secondary Teacher Activity Record, Migrant Teacher 
questionnaire, Math, Rainbow Kit Teacher Questionnaire, Math Rainbow 
Kit Parent-vQuestionnaire, , Migrant Staff Interview, Title I/Migrant 
Parent Survey, Migrant Health Services Form, Migrant Medical Expenses 
Fontf, Parent Advisory Council Records, MSRTS Records, Documentation 
of the ftigh School Migrant Tutorial Services, and Prekindergarten 
Teacher Interview. (Author/PN) 
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the following is tjtie Siatl report summary for 1981-82 Title 2 Migrant 
Evaluation* It is also in ORE Publication Number 81.30. 
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' FINAL REPORT ' " 

Project Title : Title, *I Migrant i 

* . «* 

Contact Persons:* Catherine Chris tner, Glynn Ligon 



- Major Positive Findings : 

* • * 

. * • , » 

1. Migrant Program prekindergarten students made achievement gains that 
were greater than average for four-year olds/ r 

2. Third-, sixth-, and seventh-grade studeVlfsTserved by a Migrant Program 
teacher made average gains of one year or more in their reading achieve- 
ment s.cores. 

3. More students were served per teacher than in o,reviQus years. This may 
reflect* the better apportioning of Migrant Program resources to pay for 

•part-time teachers to reach more students, 

) < . 

4^ Mbre eligible students were served by a "Migrant Program teacher at the 
senior high level this year than last year, 

5. The Migrant Nurse made 1,151 contacts with 498 students across 54 • 
different campuses. V * 

6. More migrant parents attended Ibcal-mampus PAC meetings this year than, 
last year. *' * 



Major Findings Requiring Action : 

1. Migrant Program pre-K students made lower achievement/ gain^ that did. 
Title I pre-K students. Students' gains this year ,w ^re l ower than gains 
made by Migrant Program students last** year." 

2. The achievement; gains of high schodl students served by Migrant Program 
teachers do not show evidence. of a .consistent program impact. 

3. Very few students attended the pilot tutorial .program for high school 
migrant students. 

4. A disparity in the teaching loads among Migrant Program teachers continues 
a^ltjie high school level.' 

5. . Students in grades 2-12 who have been served from one to four years by the 

Migrant Program did^not make greater achievement gains from 1931 to 1982 
than did other migrant students. who haye. not been, served* . ■ 
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Evaloation Summary ; 

The 1981-82 Title I Migrant Program. consisted of seven components which 
included three instructional components and four .support components: 

instructional * Support . % ^ 9 

. Prekindergarten ! • Health Services * * 

•# Communication Skills (K-12) ^ . Parental Involvement 

. Summer School ' • MSRTS ' 

. Evaluation 

* 

The Evaluation ^and Summer School Components will not, be disaussed in this' 
summary. The .following is a summary of the major evaluation findings pre- 
sented by" program component. The, findings are reported in greater detail 
in the 1981-82 Title I Migrant Final Technical Report , 0R&< Publication • " 
Number 81.26. . ..;V 

PREKINDERGARTEN. COMpdNEN^V 

HOW MANY PRE-K STUDENTS RECEIVED' INSTRUCTIONAL SERVICES? \ < / . . 

• * > - i «. - ' ' - - 

»\ I t r 

Instructional services were provided for 137 eligible migrant pre-K students 
at nine elementary campuses. Two. of the ciass&S we^e funded 50%. Title 1/ 
50% Migrant Program, with half of, each teacH^rlV class ^consisting of Migrant 
Program students and the other half consisting "of Title I eligible students. 

did the migrwt pre-k students show any achieve^ent gains over the'school 
year? - ' : 

Yes. On the Peabody Picture Vocabulary Teat-Revised" (PPVT-R)\ Migrant Program 
students showed an average gain of 11** Ij? scale score points from ,the pre- to 
the posttesc. Over time, scale .jscorje points are, expected to remain 'constant; 
so, this gain indicates a growth rate above the' national averag^. 

HOW DO THE MIGRANT PROGRAM PRE-K. STUDENTS.. COMPARE WITH. THE' TITLE I AND TITLE" 
VI I PRE-K STUDENTS? •;,,.•..*< ' . '-- 

* ' • \ ' \ 

This year all three programs pre- and posttest^d their/ students with the 
PPVT-R. All three programs'" students aver^fcid a gain from pre- to posttest. 
Title I students averaged the largest ga£n (14.35), while Title VTI averaged 
the smallest gain (8.26). Migrant Program. students' ayerage: gain was in 
between the two (11.16) . * , - . / ~ 

The gains discussed so far, are for ali students pre- £tnd posttested. On the 
PPVT-fl, the most valid scores are Jor students who have a basal j(at least 
eight of the items : in a row are answered correctly by the student 
being tested). If just thipse .students. who hav£ basals are considered, all 
programs still show gain,* but the gain decreases all "cases, especially for 
the Migrant Program students* See Fig^e 1 on the next* page. 
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Figure 1. SUMMARY OF THE .1982 ACHIEVEMENT TEST GAtNS FOR THE '-THREE PRE-K 
PROGRAMS..;, > , ' -• 

In further comparison between the jfrqgrdms* Titlfc I students with lower 
pretest scores 'made greater gain£ .tKsin did Migrant Program pr^itile.VXI 
students scoring, at the game. low. levels, A% €he -middle and tipper levels 
of the pretest* differences in ! gaiAs ajn9 0 ng programs $xa harder to discern, 

HOW DO THESE SCORES . CpWARE m STUDENTS LAST YEAR? 

Last yeari the ,Tij£U 1 and ^igrant Program studexrts Jfopk an earlier edition 
of £he';Peabody.. "Picture Vocabiilaiy Test., t In, liking at students' gains (for 
students with basals)., Title I stud^At^^cbjed an average jjain of 10,84 
scale, score .poiAt a while Migrant Program students..scorjfd an average gain of 
9#64 scale score points, , \ 

Although the tests are not dir*;tly comparable, it seente the/Title I Program 
produced improved. |ains while /the Migrant Program did not, % ; ^ , - 

DOES A STUDENT'S PARTICIPATION IN THE PRE-K PROGRAM HAVE ANY LONGER TERM 
EFFECTS?^ 



Achievement data. were gathered on former Title I and Migrant Program prekinder 
garten student? to* compare their kindergarten achievemeht withjt&e^hieve- 
ment of similar students who did not "attend a prekindergart^n/pragram. At 
the beginning of kindergarten, the former pre-K students 1 achievement scores 
were higher than were those of the other nonrpre-K participants. However, by 
the end of kindergarten, the former pre-K children seemed to have' lost their 
advantage in that the scores of the two groups were no longer different. 
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WHAT SIMILARITIES/DIFFERENCES DO TITLE h MIGRANT PROGRAM, AND TITLE VII 
TEACHERS REPORT IN THEIR ACTIVITIES? „ ' 

In April, all pre-K teachers were interviewed to determine similarities/ 
differences among the three pre-K programs. The results of the interviews 
indicated the following: ' * ' 

• Title vii teachers used more Spanish as a group than did Migrant Program 
teachers who used Spanish more than did Title I teacher^. For all three' 
programs, English was spoken to English-dominant students the large majority 
of time. tr 

• Title I and Migrant Program teachers used the AISD Early Childhood Curriculum 
as , their main curriculum. The Title VII teachers used the Bilirteual Early 
Childhood Program Curriculum as their main curriculum. \ ' i 

• The main diagnostic tool used by the teachers was a checklist. Thp Ti£le I and 
Migrant Program teachers used a checklist from' the AISD curriculum, a selfi** 
developed one,, or both. The Title VII teachers used a checklist froni the 
BECP, a self-developed one, or both. 

• In ( trying to meet individual s/udents 1 needs, most teachers (across programs) , 
mentioned grouping of students based on their needs as well as using review 
arid reinforcement for those students who .needed it. 

• Title I and Migrant Program teachers used large-^roup (including the whole 
class) instruction more than did the Title VII teachers. Title VII teachers 
toade more use^of small-group instruction. ■ ,* 

• The most frequent types of student grouping for all pre-K teachers were based 
on ability, language doipinance (by teacher observation), and personality. 

• When students were working alone, most teachers reported they were working 
at^a cente* .of some sort (library, art, blocks, etc.). ' * 



* All pre-K 



teachers reported having contact with pre-K teachers from their own, 



. funding source -to share ideas. * 

• As a group, Title VII teachers reported more contact with their community * 
representative than did Title I or Migrant Program teachers. v 

> • * 

• Generally as a group, Title VII teachers reported more frequent contact with . 
parents than did Migrant Program or Title I teachers. 

• All teachers 'initiated contact with,Jarents more than parents initiated 
contact with teachers. ' 

•All teacLers reported .contact with their supervisors on curriculum materials 
and in-service training. Most reported contact on instructional supervision, 
program information, and communication with other teachers. 

• Across all groups the most frequently requested .in-service G&gi^s were 
science, math, 'and art. 
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WHAT HAVE TITLE I AFp- MIGRANT PRdGRAM TEACHERS SEEN AS SENEFITS/DRAWBACKS 
OF NOT HAVING' AN AIDE THIS YEAR? 

Teachers were asked to react to the program change which removed teacher 
aides, but reduced the pupil/ teacher ratio" in pre-K classes Both "groups _ 
of teachers shared very similar 4<ieas # Both saw more drawbacks than they 
did benefits/ Benefits noted were smaller class size, more self-reliant 
children, getting to know the children better, and not having to' coordinate 
with another person • Several teachers mentioned seeing no benefits afc all. 
The drawbacks most frequently mentioned were: therjteachet could not ade- 
quately supervise the children; 'there was less time for individual work; the 
teacher was not covered in an emergency; no, one was there to^elp ; wrari 
materials, clean-up, etc.; and fewer ^aterials were covered 

K-12 COMPONENT 

/how many grades k-6 students RECEIVED INSTRUCTIONAL .SERVICES? ' : 

A total of 391 grades K-6 students were seen. by a' Migrant Program teacher • 
Both the average daily attendance per teacher andthfe average number of stu- 
dents seen in a six-weeks period were up from the 1980-§1 figures* This may 
indicate the better apportioning of Migrant ^Program funds at the elementary 
level to i;each more students. The number of teachers varied between 9 and 10 
(full-and part-time) over the course of the school year. 

WHAT WERE THE ACHIEVEMENT GAINS FOR THE GRADES K-6 MIGRANT STUDENTS SERVED 
BY A MIGRANT PROGRAM TEACHER? • > • 



idergarten 

The 38 students (seen by a Migrant Program teacher) who had pre- (fall f 8l) 
and posttest (spring ? 82) scores^ on the ITBS Language Test showed an average 
gain of 0.6 grade equivalents. 'This is JLess than the 0.9 gain made by 

AISD kindergarten students on the average. % 

« • 

Firsj: Grade 

The 66 first-grade students served by a Migrant Program teacher made an aver- 
age grade' equivalent, score of 1.5 on the ITBS Reading Total. This score is 
within 0.3 points of the expected grade equivalent score of 1.8 for first 
graders. * 

■ * s 

The first graders 1 achievement is higher than the average grade equivalent 

score of 1.4 attained by Migrant Program students in 1980-81. 

Grades Two through Six - 

The thir^d-and sixth- grade students served made good achievement gains on the 
ITBS Reading Jot al. Figure 2 shows the average achievement gains for stu- 
dents pre- ancr posttested. . * 
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^ > x , • Z of Stud*nci Making it 

v * of Studcnu Av«rift Grade Uxic 0.3 Grade Equivaltuc 

Grade Prm~ & Poaetaaetd Eqiiivaltnt Gain Gain 

2 43 0.7 '44* 
i 

}0 * * i.O . * 73Z 



< 4 40 0,9 . 65X 

5. 15 i 0.7 ^ 56X ' j 

6 2* , 1.1 ^ ?9Z , 

Figure 2. ACHIEVEMENT 6^INS OF MIGRANT PROGRAM STUDENTS' IN 'GRADES 2-6. 

Grade 4 students ■ also did fairly well with an average gain«of 0.9. TfcA • " 
majority of student^ atlall grades except grade 2 u^de at least a 0.8 gain. 

* : ' ' l 

HOW DO THESE GAINS COMPARE WITH THOSE MADE BY STUDENTS IN 1980-81? ■ 

In comparing these figures wi£h the achievement gains made by students who 
were served last year, especially ncfteworthy, is that grade 6 students last 
year had the poorest gains. (0\5 grade equivalent on the avefrage). Grades 2 
lud, 3 students made the same gains" this year and last year* grades 4 and 5 
students 'made gains 0.1 .add #.2 poinus^ lower than the gains mad& last year 
at those same grade levels,. . \. * * 

* *■ \ 

HOW DO GAINS MADE BY MIGRANT PROGRAM STUDENTS COMPARE WITH GAINSVBY TITLE I 

students'? - '. x 

Across the K-6 grade levels, tfre gains by students seen by a Migrant Program 
teacher Compare favorably with gains tjjade by students served by* the Title I 
Regular Program. In Figure 3 &r^ listed tfce average grade equivalent gain 
(from spring/to spring) in Reading Total qn the ITBS for the served Regular 
Title I students. For grade K, the gains are on the Language * Total (^TBS) 
from Jrall to spring. Generally the* Migrant Program and Title I gains are 
comparable across phese grade levels. ^ The average' grade equivalent of first 
graders served by Title I (N-379) was 1.3, slightly lower than the 1.5 average 
for Migrant Program -students served* ; ' 
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# of Students Average' Grade ■ 

Grade Pre- and Poaccaaced Equivalent Gain 

• K w 241 ' 0.5 

2 2U 0.8 

3 , 296 1.0 

4 218 0.8 

5 ... 237 0.9 
* ' 155. '1-0 



Figure 3. ACHIEVEMENT GAINS OF SERVED TITLE I REGULAR STUDENTS IN GRADES 
K, 2-6. v 



DID THE TITLE I AND MIGRANT PROGRAM STUDENTS WHO RECEIVED THE MATH RAINBOW 
KIT ACTIVITIES MAKE GREATER MATH ACHIEVEMENT GAINS' THAN CONTROL STUDENTS 
WHO DID NOT RECEIVE THE KIT? / ' ■ ' . 

No, Analyses done by grade level on students' Matli Total ITBS scores indi- 
cated that the students whb received the Math' Rainbow Kit activities did 
not make greater gains than did the ^control students who. did not receive - 
the Kit activities*. „ 

* 

HOW MANY SEVENTH- AND EIGHTH-GRADE STUDENTS RECEIVED INSTRUCTIONAL SERVICES? 

A total of 92 junior high migrant students were s'een by a Migrant Program) 
teacher. There were four teachers serving four canipuses. The average daily 
attendance was 20 students per rt:eacher v This is an increase over the 198<J-81 
level and is impressive in that only one of the four teachers was full-tin 
the rest were 40%, 60%, and "80% time. 
✓ /. 

WHAT WERE THE ACHIEVEMENT GAINS MADE BY SEVENTH- AND EIGHTH-GRADE MIGRANT * , 
PROGRAM STUDENTS/ < 

In Figure 4 are given the achievement gains for 7th and 8th graders. The 7th 
graders did especially well'in scoring an average grade equivalent gain of 
1.2. The 8th jgraders also did fairly well scoring an average gain of 0*8. 
The majority of junior high students served had a 0.8 gaip. or better. 

^ " % of .Students Making At 

No, of Students Average Grade Least*. 8 Grade Equivalent 
> Grade Pre- & Posttested Equivalent Gain Gain 

-.7 38 1.3 63% r 

8 _ 31 " 0,8 • * 55% 

Figure 4. tACHIEVEMENT GAINS MADE BY MIGRANT PROGRAM 7TH AND 8TH GRADERS IN' 
V1981-82. <^ 

HOW DOES THIS COMPARE "WITH THE GAItS MADE' IN 1980-81? « 

The 7th graders h^d the largest gains (average of 1.6 grade equivalents) 
of any grade level in 1980-81. Although the* gain this year was not quite as 
great it was still the largest gain. The 8th graders served in 1980-81 
made a higher average gain (1.0) than did the students this year, but this 
year 55% made at least a 0.8 grade equivalent gain whereas last year only 38% 
made 0,8 gains, > 

HOW MANY NINTH - TWELFTH GRADE STUDENTS RECEIVED INSTRUCTION FR6M A MIGRANT 
PROGRAM TEACHER? * * ' ■ • 

: 4 1 

Four senior high Migrant Program teachers saw 154 students in all. The aver- 
age daily attendance at the seiflor high level was up considerably from 16 
students in^l980-81 to 27 students in/1981-82. There was also an increase 
in the average number of students s^an per six weeks from 75 students in 
1980-81 to 108 students in 1981-82. This may partially reflect a full year 
of having a teacher at Crockett (she began in the spring of 1981). 
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WHAT PERCENTAGE OF ELIGIBLE -STUDENTS WERE SERVED AT THE SENIOR HIGH 
LEVEL BY A MIGRANT PROGRAM TEACHER? 

The percentage of served high schooi migrant students varied between 45,6% 
and 53.82 fpr each six weeks. This is an increase from the percentage 
seen ii~ 1989^84^5^3 3Z-37Z. However, although this is an. improvement, the 
percenrage of eligible students served at the senior high level continues 
to be the lowest percentage for any of the instructional levels. 



WHAT ARE SOME POSSIBLE REASONS, FOR THE SMALLER PERCENTAGE OF ELIGIBLE STU- 
DENTS BEING SERVED AT THE SENIOR HIGH LEVELY * - 

* ■ » 

There continues (from previous years) to be considerable disparity in the 
number of students served by each of the four teachers (a range of 18 tq 
37). As has been reported in previous evaluations, scheduling studepts 
for seryi^ie at the h^gh school level is also a fjf oblem. Problems stem 
partially froip students not receiving credit for Migrant Program classes, 
the foundation teachers not wanting to let the students leave their credit 
classes where the students are generally behind in their reading and lan- 
guage arts skills, and the student f s own choice about wanting to take 
othe^: classes instead. 

WHAT WERE THE ACHIEVEMENT GAINS OF STUDENTS IN GRADES NINE - TWELVE WHO 
i WERE SEEN BY A MIGRANT PROGRAM TEACHER? 

In Figure 5 are given the STEP Reading median percentiles (pre and post) 
for students served by a Migrant -Program teacher. Comparison figures are 

. given £ot all AISD students and Hispanic students since 95% of the students 
served are Hispanic. Migrant Program students 1 scores are quite low whfen 

* compared to the other two groups. No grade gained in percentile scores, 
and they either stayed the same or went down a point or two. At the ninth 
grade level, for the 47 migrant students served by a Migrant Program teaches 
and who had pre- and posttests, the median percentile score *was 10. For 
AISD ninth graders (N«*4122> the median .percentile was 34 and for AISD 
Hispanic ninth graders (tf*l0l2) the mecfian percentile' was 20. Therefore 
as with the otHfer grades, migrant students 1 scores arfe frell below these 
other two groups. Overall, at the high school level, no consistent Migrant 
Program impact can be noted* * * 
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Figure 5. MEDIAN PERCENTILES. ON THE STEP, READING TOTAL, 1970 NORMS FOR 

MIGRANT STUDENTS SERVED BY A MIGRANT PROGRAM TEACHER AND TWO* "V 
COMPARISON GROUPS. The AISD and Hispanic groups are for matched 
group medians. * * 
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WAS THE PILOT TUTORIAL SERVICES - PROGRAM FOR HIGH SCHOOL STUDENTS SUCCESSFUL? 

No. A pilot program was set up at two .high schools to tutor migrant students 
in whatever subject areas they needed help. Two math teachers were the tutors. 
Very few students were seen. The teachers reported very few students came 
even when the students had scheduled a tipie. Students always seemed to have 
"something else to do that was more important to them. . - 

HEALTH SERVICES COMPONENT 

HOW MANY MIGRANT STUDENTS WERE SERVED' BY THE MIGRANT NURSE? 

From September, 1981 through May, 1982, the Migrant Nurse provided health 
services to 498 migrant students. Her total number of student contacts 
(excluding follow-ups) was 1,151. She served 96Z of the p*e-K sftudenis and 
#9% of the currently migratory students. 

WHAT SERVICES WERE PROVIDED BY THE MIGRANT NURSB? 

During September through May, the Nutse performed a wide variety of services 
(see Figure 6). In addition* dp these contacts with students, she made 734 
contacts with parents on issues relating to their children's health. The 
most frequent contacts involved dental and vision screening and health super- 
vision. 
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Sos* Visit 
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Figure 6. TALLY OF VARIOUS NURSING ACTIVITIES FOR SEPTEMBER, 1981 THROUGH 
., MAY, 1982. 

HOW MUCH MONEY WAS SPENT FOR MEDICAL AND DENTAL CARE FOR THE .MIGRANT STUDENTS? 

In Figure 7 are presented the expenditures for medical expenses paid for by 
Migrant Program funds for September through May. Fifty-four percent of the 
funds paid dental expenses. . ' ^ ^ ' 



1 4 



4%, 



V EXPENDITURES 



Honth . ' 


Duplicated Count 
of Students Served » 


M.D. 


t Dentist 


Pharmacy 


X-Ray 


Lab 


Glasses 


Total Spent 


.Average Spent 
Per Student 


Septeaber * 


33 0 


$ 560.00 


$ 416.00 


$ 82.85 


-0- 


-O^ 


$ 253.00 


$ 1,311.85 


$ 39.75 


' October 


AO 


780.00 


593. 0Q 


124.73 


-0- * 


17.00 


716.00 
« 


2,230.73 


55.77' 


November 


40 


700.00 


474.00 


"92.14 


-0- 


-0- 


508.00 


1,774.14 


44*3* i 


December 


23 


416.00 ' 


707.00 


31.52 


-o- 1 


« 

148.00 


132.00 


1,434.52 


62.37 


. January 


43 


613.00 


2,008.00 


36.69 


rSh 


* 56.00 


400.00 


3,118,69 


. 72.53 


February 


34 


475.50 


1,722.00 


44.24 


-0- 


38.00 


• 150.00 


2,429.74 


71.46 


March 


65 


1,338,50 


2, 016100 


118.52^ 


265.50 


28.00 


436.00 


4,202.52 


64 .«5 


April 


63 


1„005.00 


1,778*60 


148.73 • 


174.00 


57.00 


294.00 


3,45*/. *3 


54.88 


May 


64 


711.00 


3,822.00 


53*06 

7 ' 


129.00 


95.00 


528.00 


5,338.06 


83.** * 












TOTAL 


405 . 


$6,604. 0U 


$13,536.60 


$732.48 


$568.50 


• • 

$439.00 


,$3,417.00 
• 


% 25,297.58 


v $'62.46 

t 



Figure 7. SUMMARY OF HEALTH SERVICES EXPENDITURES* BY MONTH FOR ^EPTEMBHg^ 1-981 - MAY, 1982. 
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PARENTAL INVOLVEMENT COMPONENT , 

HOW HAS THE STRUCTURE OF THIS ^DMPONENT" CHANGED FROM' LAST YEAR? 

During the District r s administrative reorganization 9 the staff in this com- 
ponent were structured in a different way from previous years. The conjmunity 
representatives were split, into elementary and secondary. The two secondary 
.community representatives were supervised by the Secondary Migrant Coordinator,. 
The one fulltime and one half-time elementary community representatives were 
supervised by the Title I/Migrant/Title VII Parental Involvement Specialist. 
For the first time, the Title VII and title I community representatives also 
recruited migrant parents. The Responsibility for parental involvement was 
seen as a management function in the new District organization. 

HAVE THERE BEEN ANY CHANGES IN THE PARENTAL ADVISORY COUNCIL (PAC) STRUCTURE? 

Yes, ,Last spring parents voted to separate the Districtwide PAC into an 
Elementary Title I/Migrant Districtwide PAC and a Secondary Migrant District- 
wide PAC. Although there were still local campus PACs at the elementary level, 
the Secondary Migrant Districtwide PAC was the only PAC fot migrant parents 
at the secondary level. * t * * t 

WAS AN ELEMENTARY TITLE i/MIGRANT DISTRICTWIDE PAC ESTABLISHED? 

Yes. ' A tdtal o,£ eight meetings were held. Across all meetings, 63 migrant 
parents attended the meetings. A total of 92 migrant parents attended the 
combined Elementary and Secondary Title I/Migrant PAC in 1980-81. Since thfe 
secondary parents had their own PAC this year, these figures are not' directly 
comparable. % * 

WAS. A SECONDARY MIGRANT DISTRICTWIDE PAC ESTABLISHED? 

Yes . Six meetings were held in all with 54 migxr^nt^ parents in attendance 
(across all meetings). / 

WERE LOCAL CAMPUS PACS ESTABLISHED AT THE ELEMENTARY LEVEL^* 

Yes. 'All schools that had a Title i/Migrant Program or a Migrant Program 
teacher established PACs by haying at least one mSeting. 

lis THE ATTENDANCE OF MIGRANT PARENTS AT THE LOCAL-CAMPUS PACS IMPROVED OVER 
THE LOW LEVEL OF ATTENDANCE IN 1980-81? 

Yes.. In 1980-81, a total of 145 migrant parents attended a local-campus 
meeting (both elementary "and secondary). In 1981-82, 160 migrant parents ' 
attended a meeting of a local-campus PAC (eledentary only). In 1980-81, 
97 elementary, parents attended local meetings, so the 160 totaj. figure for 
elementary local-PAC attendance this year is quite* an improvement. 
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HOW DO TITLE I AND MIGRANT PARENTS WANT TO BE INVOLVED IN THESE PROGRAMS? 

Eariy in the spring a survey was mailed to a sample of Title I and Migrant 
Program parents Cd ascertain how paretics wanted to be involved in the programs. 
Of the parents responding, the top choices were helping out at their child's 
school and attending parent- training workshops. The first two choices for 
areAs in which they wanted training wete helping theit child read at home 
and helping theif child with math at home. 

WAS THE MIGRANT PROGRAM STAFF SATISFIED WITH THE PARENTAL INVOLVEMENT 
COMPONENT? , ' s 

In a spring questionnaire, both elementary- and sectmdary-level Migrant Program 
teachers expressed dissatisfaction with their PACs* Dissatisfaction was also 
expressed by teachers last year. In the same questionnaire, elementary 
teachers were satisfied with the services provided by the community repre- 
sentatives, secondary teachers, ^however, were .(overall) neutral about 
the services provided' by their community representatives — with some being 
satisfied and some being dissatisfied. * 

The Title I/Migrant Administrator, the Parental InvQlvment Specialist,, and 

the Secondary* Migrant Coordinator all were generally satisfied with the 

functioning of this component. All felt the elementary/ secondary split 

in PACs and community representatives allowed the program to better serve 

parents' needs. The "Parental Involvement Specialist felt 'it was a plus that 

all the community representatives (Title I and Title VII) know £bout the 

program and now recruited eligible parents for the- program. This increased 

the resources of the program. Both the .Administrator and th,e Parental Involve- \^ 

ment Specialist felt parents were nqt as involved in the program as they 

"wotxld like. 

MSRTS COMPONENT 

WHAf *IS THE MIGRANT STUDENT RECORD TRANSFER SYSTEM (MSRTS)? 

The MSRTS is a national-level record-keeping system designed to maintain Jpiles 
on eligibility forms, health data, instructional data, and achievement data 
on all migrant students. The MSRTS records ar^.sdQt as, the studejat migrates 
from school district to school district to provide each new school district 
with information about the health, instructional, and achievement data on 
that studeAt at the previous school (s)/ There is a system of files that the 
District's MSRTS Clerk i3 required to maintain which contains f the students' 
eligibility forms for the program and other MSRTS records on each student.. 
The files 'are required to be kept in a certain order,. and various records 
updated and sent to the fcentral office at various points during the year. 
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HOW DOES THIS YEAR'S MSRTS RECORD-KEEP I COMPARE WITH LAST YEAR'S RECORD- 
KEEPING? 

v^yln examining the pbjectives set by the Texas Education Agency in the appli- 
cation for funding of Title I Migrant, it was noted that nearly all of the 
objectives were met and they were generally met on time. Information 
gathering and updating required by the system were done on time and in good 
order. THe record-keeping this feav was better and more timely than that 
noted in 1980-81. Not all the objectives were met on time because of 
several two-day deadlines which required contact with a large number of 

. schools. In a spring Interview, the Title I/Migrant Administrator felt 
eligibility forms had been processed more efficiently t;his year. 

. H0VH3O MIGRANT 'PROGRAM STAFF PERCEIVE "THE MSRTS SYSTEM? 

On a questionnaire sent to Migrant Program teachers -in the spring, teachers 
expressed a neutral attitude toward thCsystem. Last year when asked, ^ 
• teachers generally reported not using the system. The Titl^I/Migrant 

Administrator indicated the MSRTS ( system is required for, the "Migrant Program 
to be funded, so AISD will dbntinue its use. Since, our District has so many 
formerly migratory students and so few currently migratory, students (for 
which most of the MSRTS system components are geared), the system is not as 
useful, to out District as it might be to others with large numbers of current- 
ly migratory students. j , y ^ 

K-12 LONGITUDINAL DATA FILE 

ARE: THE ACHIEVEMENT GAINS OF MIGRANT STUDENTS WHO HAVE BEEN SEEN ZERO, ONE, 
TWO, THREE, OR FOUR YEARS BY A MIGRANT PROGRAM TEACHER DIFFERENT? 

A data .file was created to compare thef achievement gains from the spring of 
1981 to the spring of 1982 (for grades 2-12). The students on the file were: 
migrant students who had not baen served by a Migrant Program teacher during 
the last four years (1981-82 through 1^78-79); migrant students who had been 
served by a Migrant Program teacher only .ctnel.pf the last four years; migrant 
students who had been served by a Migrant "Program teacher two of the last 
four years; migrant .students who had been served by a Migrant Program 
teacher three of the last four years; and migrant students who had been 
served all four of the last four years* The ITBS and STEP. Reading Total 
scotes were used for grades 2-12, while the ITBS Language Total .scores (fall, 
1981 and spring, 1982) were used for kindergarten. 

In comparing the achievement gains of 'the students not served with those 
served one, two, three, f or four years by a Migrant Program teacher, no 
discernable differences could be* found in favor of students who were served 
regardless o£ the length of time served. This was true even, when gains were • 
examined for just those students wtfo scored at the 30th %ile or below. 
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Instrument Description: -Peabcxjy Picture Vocabulary Test (PPVtf-R) 
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description of the instrument : The Peabody Picture Vocabulary Test-itevised 
-R) is a standardized vocabulary .test of verbal ability. It is an in- 



Brief 

(?PVT« 

dividually administered, untimed test. The^cue words given -^to the subjects 
depend on .their age and responses: younger children begin with easier words, 
a child misses any^of the "first eight pictures, easier cue words are presented 
in order to establish a basal level of eight correct responses/ Students who do 
not make eight correct responses in a row during the testing are said to have not 
reached a "basal score." Increased «rror of measurement is probably associated 
with Chair scores. 

To vhca was £he instrument administered? 

To students in the Title I, Title VII, and Title I Migrant prekindergarten 
programs * » 

gov *?iar>y ciats was the instrument administered? ^ 

Twice to each student. Sudencs were randomly assigned either Form L or ^ 
Form M for the pretest, and then given the alternate form for the posttest. 

When was the Instrument administered? 

The pretests were administered between October 19, 1981 and November 3, 1981* 
The post tests were administered between April 19, 1982 and May 7, 1982* 

» 

Wher e was the instrument administered?- 
' ; 

Each child was tested individually by a jester in the hall, in an empty 
room, empty office, or other area the schoojL made available fov testing. 

Who adninistafed che instrument? << ^ 

The Title I Migrant evaluator, the Title VII evaluator, a Title I evaluation 
assistant, or one of four ex-teachers hired specifically for PPVT testing. 

What - training did , the administrators have? 

Each tester was provided instruction in giving che PPVT and practice in . 
its administration with several non-AISD children* 

i 

Was the instrument admiais tared under standardized conditions? 
Yes, except for variations in room location or arrangement. 

Vera there problems wish the Instrument or the administration 'chat might 
affect the- validity at che data? 

None were identified, except as noted aoove for students \*ho did not reach a 
> basal score. | '* 



Who* developed che instrument? 
Lloyd M. Dunn, Ph.D., and Leota H. Dunn. 



What reliability and validity data are available on the inscruaent? 

The PPVT-R test manual provided extensive information on test development, 
norms ft. reliability, validity, etc. Reliabilities range from .61 to .88 
(split-half), and from .71 to .89 (alternate forms). 



Art there norm data available for interpreting the results? 
Yes. 'Standard norms are provided. 
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PEABODY PICTURE VOCABULARY TEST' 



Purpose 

The PeabcK^y Picture Vocabulary Test - Revised (PPVT-R) was administered 
to -Migrant, Title J and Title VII prekindergarten students in order to ' 
gather information relevant to the following decision and evaluation 
questions: % 

Title I 

4$ 

Decision Question DA : Should, the Title I Early Childhood 
Education Program be continued as it is, discontinued, or 
modified? If so,, how should- it be modified? 

Evaluation Question D4-1 : Was the objective oi 
< the Early Childhood Education Program, met? 

"■"" -Migrant \ 

Decision Question Dl : Should the pre-K Instructional 
Component be continued as it'is, modified, or c deleted? 

Evaluation Question Dl-1 : Were the achievement 
objectives met? 



\ 



Evaluation Question Dl-2 : How do the pre/post test 
gains made by the Migrant pre-K students on the 2 
PPVT compare with the pre/posttest gains made by 
the Title I and Title^VII pre-K students?! 

Evaluation Question Dl-3 : How do the pre/posttest 
gainb made by Migrant and Title I pre-K students \ 
this year compare with gains made in 1980-81? 
, With gains made by Title I pre-K students in " t 
1979-80? " ^ 

Information Need 117 : How many Migrant students were pre- and posttest 
by grade level? . 

* ' . Title VII . 

\ 

Decision Question D2 : What components of the program should be 
. modified to accomplish the> objectives of the program more fully? 

Evaluation Question Dl-4, D2-1 : Has the program 
impacted English language skills? 

. . Evaluation Question t)l-7, D2-y : How do children 

* in Title ^VII pre-K compare in/ terms of academic - 

achievement with other pre-K Programs within 
the /District? 
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Many other questions about the PPVT data were included, in the .Title. VII 
design and are answered in the Title VII Technical Report. 



" Procedure . • 

.All Title I, Migrant, and Title VII prekindergarten students were tested 
t^Lce during the school year on the Pieabody Picture Vocabulary Test-Revised 
(PPVT-R). The PPVT-R was administered as a pretest from October 19, 1*81 . 
to November 6, 1981, and as 4 posttest from April 19, 1982 to May 7, 1982. 

Since the PPVT-R is an individually administered test, .several individuals 
were hired to assist with the pre- and post testing. They were given 
training in administration and scoring of the PPVT-R. Practice training 
sessions were conducted before^both the pre- and posttesting. With the 
cooperation of the University Day Care Center, the testers received 
^actual practice giving the PPVT-R to young children. The practice tpsting 
was conducted by the Migrant Evalua£or, the Title I Evaluation Intern, and 
all but one of the testers. * 

The PPVT-R has^po forms — L and M. Both forms were used in the testing. 
Half the children in each class were randomly assigned Form L and_half 
were randomly assigned F,ona M for the pretesting. The opposite f ormf was 
given to the child for the posttest. * Therefore each child with both a 
pre- and posttest has a Form L score and Form M score. 

A memo (Attachment A-l) was sent in September to the Title I, Migrant, and 
Title VII prekindergarten teachers to advise them .of ' the PPVT-R pretesting. 
Early in October, the teachers were called to schedule each of the pre- 
kindergarten classes for testing. The prekindergarteri students were tested 
in their own schools* and all testing was conducted in English. However, 
all Title VII student* were also tested, with a Spanish yersion of the 
older PPVT. These data are reported in a separate' appendix in the Title VII 
'Technical Report. Make-up testing was conducted the week after the 
regular testing^ or in some cases, on. the day following the' scheduled 
testing date. 

In early December, the prekindergarten teachers were sent their students 1 
pretest results (see Attachment A-2) in the form of standard sc6res. Included 
in Attachment A-2 is a sample -of a class report; of these results. Title I 
prekindergarten teachers were also sent a summary of percentile 'scores. 

On April 1, Title 1/ Migrant, and Title VII prekindergarten teachers were 
sent a memo (see Attachment A-3) to advlfee them of the posttesting dates. 
The teachers were assigned posttesting times. As with the pretesting, 
make-up testing was conducted the week after the regular testing % 

The prekindergarten teachers received their classes 1 scores and class gains 
just before the last day of school. «A memo (Attachment A-4) explained the 
results. Each teacher was given comparison data fbr their program. 
Attachment' A-4 includes a sample class printout. The PPVT-R *s were all 
handscored by ORE staff or the tester?; 
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The administration procedures for the PPVT-R were followed very strictly. 
Title I and Migrant teachers were asked to indicate which Students were 
Spanish dominant (or ottier-than-Ehglish dominant) before the children & 
were tested. V« w 

< m r 

Analyses ' 

The PPVT-R scale sc\^re was the unit of analysis. The analyses used* in 
answering the evaluation questions are a series of regression model com- 
parisons. Models used in comparing the three grpups are shown in 
Attachment A-5. Children from all three programs (Migrant, Jitle I and 
Title VII) were included in the analyses for comparison purposes. 
Regression information from the models~±n Attachment A-5 can be used to 
test several hypotheses. Are the lines linear ratiher than curvilinear? 
If the lines are curvilinear, »is the degree of curvature the same for all 
groups? *Are differences between the groups the same at all levels of the 
pretest (different slopes)? Are there any differences between the groupl 
(different intercepts)? More information about the models and hypotheses 
is contained in Attachment A-5. v Attachment- A-6 contains the file layout 
for the data file, which is file PPVTTOT on tape A020 at the University 
of Texas. Attachment A-7 .contains computer printouts generated by the 
analyses. « 

y . . ■ . 

* ResuLts 



How do the gain3 made lay t&e prekindergarten students compare among 
three programs (Title I> Title I Migrant, and Title VII) ? ' • ' 



the 



All students with a valid pre-* and posttest score were included, regardless 
of whether the children reached the basal level on the PPVT. A comparison 
of Model 1 yersus Model 5 proved significant, indicating that the data" 
were curvilinear. Figure A-l gives the F values of each model comparison 
that was made. A comparison of Model 1 versus Model 2 also proved to be 
statistically significant, indicating that the quadratic component was not 
the same for tHe three programs. Thus, Model 1 was considered to be the 
best model for showing' differences between the groups. - r 

Figure A-2 plots the results from Model 1.. The^horizontal a^is reflects 
the Fall, 1981 protest scores on the PPVT, while the vertical axis plots 
the Spring, 1982 posttest scopes. The Title I students are represented by 
a solid line, while the Migrant students are Ishown by the line containing 
"X f s lf , and the,Title VII studerits are represented by a line containing square 

As can be seen from Figure A-2, the gains for students with relatively high 
pretest scores did not differ much between the three programs. However, 
for the majority qf students who had moderate pretest scores, Title I stu- 
dents showed greater gains than did Title Vll students, who showed greater 
gains than did Migrant students. Finally, for students with extremely low 
scores on the pretest, Title I students showed the greatest gains, bift k 
Migrant students made greater gains' than" did Title VII students. \ . 



F* VALUES FOR' SPSS REGRESSION RESULTS— THREE" GROUP CASE 



GRADE - 0 

TEST ■ ALL VALID 

H UMBER OF CASES - 



323 



MODEL i VS MODEL 5— CURVILINEAR VS LINEAR 
SUM OF SQUARES , MODEL I - 44570,10976 
SUM OF SQUARES , V)DEL S - 45989.4666 



£S , \^ODEL 5*4! 




MODEL I VS MODEL 2~ COMMON QUADRATIC PORTION 
SUM OF SQUARES, MODEL I • 44570.10976 
SUM OF' SQUARES, MODEt 2 - 45903v07876 



DF - 3, 314 



DF - 2, 314 



3.333160946950587 

(p < .05) 



4.695436787723986 

Cp < .05)* 



MODEL 2 VS MODEL 3—PARALLEL CURVILINEAR" SLOPES • 
SUM OF SQUARES, MODEL 2 - 45903.07^6 
SUM OF SQUARES , MODEL 3 - 49629.51194 



2. 316 r- 12.32651313037984 

(p < ,05) 



MODEL I VS MODEL 3— PARALLEL LINEAR SLOPES 

SUM OF SQUARES , >«ODEL 1 - 44570.10976 

SUM OF SQUARES, &DEL 3 - 49629.51194 
r 



DF * 4-, 314 



3.910973593483021 

Cp < .05) 



MODEL 3 VS MODEL 4— EQUAL QUADRATIC INTERCEPTS 
SUM OF SQUARES, MODEL. 3 - 49629.51194 
SUM OF SQUARES, MODEL 4 - 52-397.38028^ 



DF - 2, 313 



F - 9.867527583024629 

(p < .05) * 



m 



MODEL 5 VS MODEL 6— COMMON LINEAR SLOPES 

SUM OF SQUARES, MODEL 5 - 4598f.4666 
SUM OF SQUARES, MODEL 6 49719.17978 



DF - 2, 317 



DF - 2, 319 



? « 12.35423777952667 

i (P "< .05) 



* .MODEL 6 VS' MODEL 7— COMMON LINEAR INTERCEPTS 
' SUM*0& SQUARES, MODEL 6 - 49719 ..17973 
SUM OF SQUARES , MODEL 7 - 52837.22645 

Figure A-l . T-JES1S FOR ALL STUDENTS IN EACH* OF THREE GROUPS • 



F - 10.00274835718539 

• (p < .05) 
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Figure A-2 . PLOTS OF SPRING PPV.T STANDARD SCOR'ES, FOR ALL STUDENTS; 



In summary, the Title I students showed gfeater gains tfran other students 
at all but the highest pretest levels. Migrant students made greater 
gains than Title VII students at the lowest pretest levels, while the 
reverse was, true for those with moderate pretest scores, where/Title VII 
students made, greater gains. - It Should be noted that the scores for all 
students were compared to standardized national norms, on which no gain ^ , 
in standard scores would be expected normally. 

How do gains of Title I and Migrant students compare' with those made in - 
previous Years ? * 

A separate analysis on a more restricted group of students was performed 
invorder to compare the results with those. of the previous years. Only 
those students .with a basal score on the PPVT for both pretest and pdsttest 
were included in this analysis (N « 236). In effect, this analysis reflects 
the pattern that is seen^in the upper portion of the previously discussed 
Figure A-2 (includes most of the students with standard scores above 40.) 

As noted in Figure A-3, a comparison of Model 1 vs. Model. 5 indicated ' 
significant curvilinear effects for all programs. A comparison of Model 1 
vs. Model 2 was not significant, indicating that the programs shared a 
common quadratic slope.- Comparison of .Model 2 vs. Model 3 was also not 
significant, indicating that the common quadratic slopes were parallel. A 
comparison 'of Model 3 vs. Model 4. proved significant, indicating that the 
programs had different intercepts for this restricted group of students. 
For this restricted group, the - Title I intercept has higher, followed by 
the Title VII, and then by the Migrant program students. 

Figure A-4 shows the results for Model 3. These results are consistent 
with those of previous "years, in which Title I students showed the. greatest 
gains. However, it should be noted that students in the Title I program f 
are not necessarily comparable to Migrant or Title VII students, even 
when differences in pretest scores have been adjusted for. Interviews with 
prekindergarten teachers (Appendix J) indicated that the lack of an aide in 
Title I and Migrant classes presented, problems for the teachers, in spite 
of the smaller .class size.* Figure A-5 is a bar graph comparing . the average 
gains of prekindergarten students with basals across the previous three 
years. Students^ f rom different program years may be systematically "different 
in various ways, however, and the PPVT-R may show different patterns than the 
PPVT in. 1979-80 or 1980-81. 

* . ' 

Evaluation Question ggj-1 . Was the objective of the Early Childhood "Education. 
Program met? (Title I only) « 

In -Figure. A-6 are the stratified expected gains for the Title I prekindergarten 
students on the PPVT. The objectives were based on performances of 1980-1981 
prekindergarten students. The percentage of students making each gain is also 
listed. Although the assessment of these stratified objectives .is very 
difficult, it wou^d appear that many more students than expected made gains of 
, 21 "standard score points, and that f ewetT^tudents than expected made small ■ 
gains. , • * ' 

t 

*A11 Title VII cjfSsses did have full-time aides. , -v^'-Vs 

A-8 . 28 , ' 
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r VALUES FOR SPSS REGRESSION RESULTS— THREE CROUP CASE 



GRADE • 0 

TEST - RESTRICTED 

NUMBER CF CASES « 236 



MODEL i VS MODEL 5— CURVILINEAR VS LINEAR 
SUM OF SQUARES , MODEL I « 21770.45351 
SUM OF SQUARES , MODEL 22578.33381 



DF « 3, 227 



F « 2.8079162i2'613003 
(P < .05) 



MODEL i VS MODEL 2— COMMON QUADRATIC PORTION 
SUM OF SQUARES, MODEL I « 21770.45351 
SUM OF SQUARES, MODEL 2 « 22036.67708 



, 3F « 2, 227 



i.387953410392688 
CNS) 



MODEL 2 VS MODEL 3— PARALLEL CURVILINEAR SLOPES 
SUM OF SQUARES , MODEL 2 « 22036.67708 



OF « 2, 229 



SUM OF SQUARES, MODEL 3 « 22571.32015 



F « 2.777942939979772 

CNS) 



MODEL I VS MODEL * 3— PARALLEL LINEAR SLOPES 

SUM OF SQUARES, MODEL I « 21^70.45351 , 
/• SUM OF* SQUARES , MODEL 3 « 22571.32015 

4 

M0DEL3 VS MODEL 4— EQUAL, QUADRATIC LHTERCEPTS. 
SUM OF SQUARES, MODEL 3 « 22571.32015* 
SUM OF SQUARES, MODEL 4 « 23963.44325 



OF « 4, 227 



DF « 2, 231 



F « 2.087654343035319 
(NS) 



7.,l s 49237039642095 
(P < .05) 



OF « 2, 230 



MODEL 5 VS MODEL 6— COMMON LINEAR SLOPES 

SUM OF SQUARES, MODEL 5 « 22573.33381 
SUM OF SQUARES, MODEL 6 « 2238?. 12739 

MODEL'S VS MODEL 7r-C0MM0N LINEAR INTERCEPTS 

• i 

* * SUM OF SQUARES, MODEL 6 « 2238?. 12739 

OF ■ 2, 232 

SUM OF SQUARES, >*)DEL 7 ■ -24270.56562 

f * 

Figure A-3 . F-TESTS FOR' STUDENTS WITH BASAL SCORES. 



? - 1.5829893333970^1 

(NS) 



F • 7.001002351448756 

(P < .05) 



81.26 



2 / . -to' 



7 - ^.fH- 



\ -7 



75. -icj 



MC3EL 3 run SiuuLhib hai.» Dn^n..^ 



// 

/ J* 

/ • / ■' 



/ 



A 



7* -» /v 




X 



i 

Migrant ' I 

t 

Title' VII I 



4i 



52 



52 



74 • 

FALL PPVT .STANDARD SCORE 



■35 



3B 



Figure A-4 , PLOTS OF SPRING PPVT STANDARD SCORES, FOR STUDENTS WITH BASAL SCORES 
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STANDARD SCORE 
GAIN 


EXPECTED. 
GAINS 


ACTUAL. 
GAINS 


21 or more 
points' 


25% 


33.0% * 


11-20 points 
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24.4% 


6-10 points 


14% 


10.4% 


1-5 points 


7% 


13.9% 


0 points or 
less 


32% 


18.3% 



Figure A-6 . EXPECTED AND ACTUAL GAINS 

ON THE PPVT FOR MEASUREMENT 
OF THE TITLE I OBJECTIVES. 
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When examining results for all 115 students in the Title I prekindergarten 
program, the average gain score was 14*40. For the restricted sample of 
Title I students who had a legitimate basal score on the PPVT, the average 
gain score was JL2.42 (N ■ 94). Either of tfiese comparisons to the <' 
1980-1981 scores are favorable, since the average gain for 1980-1981 was 
10.84 (N « 122) when only those students with basal scores were assessed. 

v t 

The question of whether or not to include students without basal scores 
in the analyses raises complex- issues. It is likely that students without 
basal scores have more measurement error associated with their pretest 
scores, and have more gaps in their language ability than did, students 
with basal scores. However, those students without basal scores may also 
be the ones who are most in need of the ptekindergarten program, and it 
seems desirable to include them whenever a .reasonable conclusion can be 
drawn about the appropriate standard score for such children. Figure A-7 
illustrates the different mean gains that occur when the analyses are 
conducted usijptg all students, or only those with basal scores. 
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Figure A-7. : AVERAGE GAIN IN STANDARD SCORES ON PPVT FOR ALL STUDENTS, AND ONLY STUDENT'S 
WITH BASAL SCORES . 



, AUSTIN I^DEPENt'OT SCHOOJHHS'IRICT 
Office of Research and Evaluation 
81,26 Attachment A-l 

September U, 1981 (PageV of 2) 

TO: Title I, Migrant + and Title 711 Prekindergarceu Teachers 

F30M: Martin'S^rocetla, Title VII Evaluation I^etfba 
CatherineQSExistner, >£Lgraat Evaluator 
Sarenjjgarsrud, Title I Evaluator' 

SUBJECT: Prekindergarten Achievement Pretes.t 

The Peabody Picture Vocabulary Test (PPVT) will be used again this year 
to measure prekindergarten achievement results. " This will be a more rec 
version of the PPVT test,, buc the testing will be conducted in the sane 
nanner as it was last year. The testing dates will be in October during 
the period of the 19th through the 22nd and the 26th through the 29th. 

Several teachers last year had very good success in getting high student 
attendance and positive student attitudes on the day of testing. The 
children were told about the testing beforehand. Xoces were sent home 
asking oarents to be sure the child got lots of sleep and case to school 
the testing day. The children were very eager to participate and were no 
at a l l anxious. 

» 

Important points to reneciper about the testing are: 

* We will be calling each of you later in September 
to schedule a tasting dace. 

# We will start casting when your class begiis in 

• che rooming and be finished 'before- lunch. 

* Each child will be v tested individually and will be 
> * out of your class between five and fifteen ninutes. 

As always jour. cooperation is greatly appreciated. Please feel free co 
cai l vith any questions. 




APPROVED i ^^^£^m! OlL £ 

iiraccor, Research and Evaluation 



APPROVED: 




Assistant Superintendent for Elementary Education 



cc: Anita Uphaus Tiny 3aranoff _ 

Lee Laws ' > ' Lawrence 3uf ord 

Oscar Cancu Principals wish Migrant, title' S, and Title T 
Serneiinda Rodriguez teachers 

Anita Cov Eva, Rivera 



Early Childhood Rosier 

Vlease fill in the hlanhs below. 
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Birthdate 
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Rut urn this copy lio Joe Burleson, I'.O. Box 79, AISD's school mnil. 
Title I will provide xerox copy Cor your records. 
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November 11, 1981 



TO: . . Principals witjh Title I Pre Kindergarten Programs 
Title I ;Pre-Kindergarten teachers 

FROM: Karen Carsrud, Joe Burleson 

SUBJECT: Peabod£ Picture Vocabulary Test Results 



'Enclosed are the, results for your pre-kindergar ten class on the Peabody 
Picture Vocabulary Test administered in October of this yea*^ • In an effort 
to make these^ scores more meaningful, we have translated each child 's/rato 
scote into a percentile score, based on scores made by others of his age 
across the nation. Of course, lilqe scores from any test, these are subject 
to fluctuation. The scores could.be in error by as much as two to three 
percentile points in either" direction. 

Please call us if you have any questions concerning the testing procedures 
dr. a child T s score. The posttesting will be done in April, 1982. More in- 
formation will be sent to you about this next- year. 



Approved:. 



Approved: 




Director jpf Office o'f Reseap<fh and Evaluation 




Assistant Superintendent, Elementary Education 



JB/lw 
Enclosures 



cc: Jimy Baranoff 
. Lawrence Buford 
Oscar Cantu 
Anita Uphaus ' a 
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EARLY CHILDHOOD EDUCATION 
FALL 1981 TESTING. 
"PEABODY PICTURE VOCABULARY TEST 



Attachment A-2 
(continued, page 2 of 



The following scores are percentile scores of all the children in your class. 
Percentile scores tell how each child scores relative to other children of 
the -same age across the nation. For example, if a child scores at the 40th 
percentile, he/she scored better than forty percent of children in the country. 
If he/she scored at phe 1st percentile (1), then he/she scored better than 
one percent of children. 



SCHOOL 



TEACHER 



TEST DATE 



PERCENTILE ' , PERCENTILE 
STUDENT'S NAME . SCORE, , STUDENT'S NAME ■ ' ' SCOgE^ _ 



f m 

-.fe < 



If there Sre any questions, feel, free to contact Joe 3urleson at the Office t 
of Research and Evaluation at 458.-1227. . 
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■" i Fall 1981 

Attachment -A-2 
(continued, page 3 ..of 4) 



Explanation Sheet-Peabody Picture Vocabulary Pretest 



Standard 'Score 



Language (Lang) 



Possibly Invalid 



A 



This is the student's score put in a, 
standardized fotm for comparison purposes 
wifh* the .national sample of children who , 
took the Peabody in 1979. The national * 
sample had a mean standard score of 100 
with a standard deviation of ;15. — - 

This is the language' in which the child #as 
dominant according to the child 1 s ; teacher. \ 
at the time of testing. *W ' 

There is a yes listed in this column if the 
tester felt the child 1 s ' score was not valid 
'for some reason - for example'- the qhild 
would not speak at all. 1 



If an asterisk is by a child 1 scale score it indicates this is an extrap- 
olated score. Since scores at these levels were not provided by the test 
publisher, we extrapolated downward from the scores provided to give you an 
t idea of how your students scored relative to each othfer." 

I 

In the class and. program totals these extrapolated scores and the tests con- 
sidered possibly invalid were excluded from the averages. 
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NVUHT VOr\HULM*Y PESm TS - TIH.F I MIH rUGI!AM - ll/23/rfl 

* » ST AtlOAflO SCOPE WVS FXTPA«>OLATFD FROM PAH SCOPE - NOT' INCLUDED WifM TOTALS 



STANDARD 
SCORE 



POSSIBLY 
LANG INVALIO 



111 
80 
J6» 
87 
62 
71 

70 

6? 



EMG 
€116 
SPA» 
ENG 
. EMG 
ENG 
ENG 
FUG 
ENG 



SO 

87 « 

a 

AO 
17* 

7U 
56 



ENG 



ENG 

SPAN 

ENG 



YES 



CLASS TOTALS 
TOTAL STUDENTS 
CLASS AVERAGES 



007 

,16 

76.69 



STUDENTS WITH VALID SCORES- 13 



1 ITI F ! CLASS TOTALS 

TOTAL STUDENTS' " " 

T I Tl f I CLASS AVERAGES 



Ml G PANT CLASS TOTALS 

TOTAL STUDENTS 

ft I GRANT CLASS AVERAGES 



648 
81.00 



340 
7 

60.80 



STUDENTS WITH VAL 10 SCORES- 8~ 



STUDENTS WITH VALID SCORES- 5 



T I TL T I »>POGPAM TOTAL 

TOT Al STUDENTS 

TITLE I PROGRAM AVEPAGF 



ft673* 

124 . STUDENTS WITH VALID SCORES- 114 
76.08 



MIGRANT PROGRAM TQTAL_ 
TOT.M "*lfj'OFNTS~ 
MIGRANT PROGRAM AVERAGE 



7471 [ 

"121 ~ STUDENTS WITH VALlO SCORES- 102 • 
73.2* 



81.26 Attachment A-3 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation * 

March 22, 1982 



TO: Title I, Migrant, and Title VII Prekindergarten Teachers 

FROM: . Martin Arocena, Title VII Evaluator ^ 

Catherine Chris tner, Migrant Evaluator (jxiy 
Karen Carsrud, title I Evaluator 

^UBJECT: Prekindergarten Achievement Posttest 

This spring the Peabody Picture Vocabulary Test (PPVT) will be given to 
all prekindergarten students as a measure of achievement. This will be 
the same tevised version of the test administered last fall. Each 
student will receive the alternate form from the one they received in 
the fall* The testing dates will.be April 19 - April 30 with make ups 
May 3-7/ 

The testing last fall was t a resounding success experience for the students. 
Many teachers had informed their students about the test beforehand* Notes 
were sent home asking parents to be sure *the child got lots of sldep and 
came to school on' the scheduled t£st day. The testers were eicrramely 
pleased with how well the testing went for each child, and the children ' 
seemed to enjoy themselves, too, * 

Again, seme important points to remember about the testing are: 

• We will be calling each of. you early in April, to 
schedule a testing date* s 

• We will start testing when your class begins in the . 
morning and -be finished before lunch. 

• Each child will be tested individually and will be 
out of your class between ten and fifteen minutes. 

« - t 

Your cooperation will be greatly appreciated. Please fee^ freja to call with 
any questions. We look forward to seeing each of you this sprang. 



~^-a of Resefifr- 1 



Approved: ■ ^sZctfsV^ r// 77* jj&£> \ 

Director of Office of Research and Evaluation 



^Approved : 




Assistant Superintendent for Elementary Education 
CC:KC:MA.:lfs 

cc: Anita Uphaus Timy Baranoff 

Lee Laws - Ruth MacAllister 

Oscar Cantu Principals vith Migrant, Title I s , and' Title VII 

Hermelinda Rodriguez kindergarten teachers 

Anita Coy » ^Eva Sivera < 



81.26 * t " Attachment ;)A-4 

' % * ^ AUSTIN INDEPENDENT SCHOOL DISTRICT . ( Pa S* 1 of 1 2).- 

Office of Rfeseaych and Evaluation 

* 

May 24, 1982 • * 



TO: Title I~and Migrant Program Prekindergarten Teachers 

FROM: Catherine Chris tner, Karen Carsrud 
SUBJECT: Peabody Posttest Scores 



Enclosed are the results from the posttesting of your students. .For each 
student posttasted, you will find a posttest* standard score. If the student 
was also, pretested, he/she will have a pretest score listed and a gain score 
listed. "For your students,, their language do m i n a n ce (at the time of pretesting) 
is listed. 

For each class .and each program an average pretest score, an average post- 
test score, and an average gain score were computed.^ These data for your 
class and program are J.isted; , 

Please call us if you have any questions, 

CC:lg- ' , % . 

Enclosure 1 



■cc: Anita Uphaus • . • 
Oscar Cantu 
Lee' Laws 

Timy Baranoff a . 
Principals with Pfe-K Teachers 




APPROVED: _ 

5ire'ctor,^3Le^earch| and Evaluation 



APPROVED: 




Assistant Superintendent 



rintendent 'for Elementary Education r 



, 46 

A-22 



i 

PEASUJDY ST AND AIM) SCORE KCSUl TS - TITU : I AM!) HlfrjAM - 05/?Vfi2 
STUOLN1 STANDARD SCM'U S I AMG - 



* 


PRf 


PllST 


OA IN 


omm 




64 




3 1 


PMC 




U7 


100 


1? 


pug 




66 


71 


li 


I'm. 






09 


13 


PMG 


* 




n 








106 


109 


3"' 





9* 





97 




E'lG 




92 


10? 


11 


cue 






B4 








no 


92 * 


4 


ENG 




U2 


92 


11 


hug 






H3 


?.H 


PUG 




26 


4*7 


21 


SPAM , 




f3 


93 


20 


l:MG 





CLASS AVERAGES 



_22*25 .32x21* _i!i*£il 



STUDENTS PRETESTED * 12' 
STIinrfiTS PDSTTESTED 4 14 
SUiOEflTS WITH VALID GAIN 12 



11 RE I PROGRAM AVERAGES . * _22*60 -itexttr) .114*25 



SFUOEMS PKEIESTED ' 114 

SUJDrrtTS PPSTTESTED 122 
STUDENTS HlfU VALID GAIN 114 



MIGRANT PROGRAM AVEP AGES 



^6x15 -21x62 .11*16 



• SiriDENTS 'PRETESTED 109 
S TUDENT S POST TESTED . 116 
STUDENTS WITH VALID GAIW 109 



MODEL SPECIFICATION AND ANALYSIS 



A series of I In tar models was used co oak* comparisons among tht three 
programs on cha pattern of achievement gains, ^description of each 
model la as follows: 

Model 1: Contains separata linear, curvilinear and group membership 
components, for each program* This allows for independent 
curvilinear regression, lines. 

* » 

Model 2: Contains separate linear and group membership components, .. 
but a common curvilinear vector. This requires t^e^uad^ 

* radc component of the" regression lines to be equalror 
each. group, although the intercepts and slopes may differ 
for each group. * ' \ 

Model 3: Contains separate group '-membership vectors but common 
* • linear and curvilinear vectors. This requires * parallel 

« curvilinear regression lines, although intercepts may 
differ. 

Model 4: Contains only a common linear and a common curvilinear 
vector. Thia requires parallel curvilinear "regression 

• lines with. a common intercept. 

Model 5: Contains separate linear and group membership vectors, and 
no curvilinear vectors. This allows' independent linear 
regression lines. ^ * 

« 

Model 6; Contains separate group membership vectors, a common 

linear vector and 'no curvilinear vectors. This requires 
common linear slopes, although the intercepts majy differ* 

Model 7: Contains only a common linear vector for each group. This - 
requires common linear s lope s t and common intercepts. 

The following comparisons were made contest, for differential pattern's! 
'among the three programs: 

Modal I'va Model 5 : This tests whether the. lines are cur*rtHnear or 
linear* Tho results determine whether one examines the' curvilinear 
, or linear cascadas- for the best solution. 

Model 1 vs Model 2 ; . This tests whether the degree of curvilinear! ty 
is the same for each* group; lie*, whether the quadratic components 
of the regression lines are equal for all groups. ' 

Model 2 vs Model 3 ; This comparison determines whether the slopes 
on Che regression lines are equal for all -groups • m 

Model 1 vs Model 3 : This tests whecher the lines are parallel, in 
effect making the above two comparisons simultaneously. . 

Model 3 vs Model 4 ? This tests whether the lines are separate or 
have the same Inter cane, given. that they are curved and parallel." 

Modal 5 vs Model 6 : This tests whecher the groups -have common linear 
slopes* 

Model 6 vs Model 7; This tests whether the groups 1 have ciommon linear 
intercepts. 4 . * 

In general, one first makes the Model l"*vs Model 5 comparison. If this 
test is significant, one examines the next four comparisons of Models 
1, 2, 3, and 4. If the Model. 1 vs Model 5 comparison is not significant, 
one. examines the last two comparisons testing Models 5, 6, and 7. 
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TITLE I MIGRANT 
APPENDIX B 
IOWA TESTS OF BASIC SKILL.S 



50. 



BtI 



MM 



Instrument Description: Iowa Tests of Basic Skills, .1978 EditionY Form 7 



Brief description of the instrument : 

Tht XTBS Is * standardized multiplePS&oice achitvtmant battery. 
Level 5 was given to kindergarten students to measure skills in the areas of lis- 
tening (spring only), language (fall and spring), and math (spring only). » Levels 
7. and 8 were given to grades 1 and 2, respectively, to measure skills in the areas 
of»uord analysis, vocabulary, reading comprehens»u, spelling, math concepts, math 
problems, and math computation. ITBS levels 9-14 were administered to grades 3-8 
with the test level for students in grades 4-6 chosen on the basis of their pre- 
vious achievement scores (with teacher review). Levels 9-14 include subtests in 
all the areas mentioned for levels 7 and 8, except foreword analysis. .In addi- 
tion, levels $-14 include subtests measuring capitalization, punctuation, usage, 
visual materials, and ref esaj£jLjBterlals . 

To whom was the Instrument administered? 

All elementary and junior high students , grades 1C-8. Special education students 
were exempted as per Board Policy 5127 and its supporting administrative regula- 
tion. Students of limited English proficiency (LEP) were not exempt, but could be 
excused after one test on which they could not function validly. Scores for stu- 
dents who were monolingual or dominant in a language other than English were not 
included in the school or District summaries. , 
How many times was the instrument administered? ! 

Once to each student in grades 1-8, twice*to students ''in kindergarten., 
ghea was the instrument administered? ~. . 

Kindergarten students were tested the week of September 8*11. The elementary 
schools administered the test April 20, 21, and 22 to students irf grades K-6* The 
dates for the junior high administration were February lo, i7, and 18. Tests were 
administered in the morning. Make-ups' were administered* the week after the regu- 
lar testing. * 4 ^ 

Where was the instrument administered ? t / 
In each AXSD elementary and junior high school, usually in. the student's regular 
classroom. 

Who administered the instrument ? / 
Classroom teachers in the elementary schools. In the junior high schools, the 
counselor Or principal administered the test over the public address system using 
taped directions provided by ORE. Teachers acted as test monitors in their 
classrooms at these schools. 

What training dig" the administrators have ? 

-Building Test Coordinators participated in planning sessions prior to the testing. 
Teacher training was the responsibility of the Building Test Coordinator. However 
teacher inservice training was available from ORE upox^ request. Teachers and coun- 
selors received written instructions from ORE, 'including a checklist of procedures 
and a script to gollow In test administration. s 

Were there problems with the instrument or the administration that might affect 
the validity of the data? 

No known problems with the instrument. Problems in the administration are docu- 
mented in the monitors ' reports which are available at ORE. 



Wh6 developed the instrument? # ' 

The University of Iowa. The ITBS is published by the Riverside Publishing 
Company (Houghton Mifflin -Company). 

What reliability and validity data are available on the instrument? » 
The reliability of the subtests, as summarized by Kudar-Rlchardson Formula 20 
coefficient, ranges from *50 to .98, across subtests and levels. The Issues of 
content and construct validity are addressed' in the publisher's, preliminary 
technical summary, pp. 13-15. 



Are there norm data available- for interpreting the results? 
NOrm data are available in the Teacher's Guide. The Teacher's Guide provides 
empirical norms (grade equivalent^, percentile, stanlne) for the fall and spring. 
Interpolated. norms are available for midyear. National, large city, and school 
building norms are available. 
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IOWA TESTS OF BASIC SKILLS (ITBS) , . • 

Purpose - v 

The grade K through eight Migrant Program students Reading Total scores on 
the ITBS and the Math Total scores on the ITBS' for students in the experi- 
mental and control groups of the Math Rainbow Kit were gathered to answer 
the following, decision and evaluation questions: 

* 

Decision Question D2 : Should the K-12 Instructional Component 
(Communication Skills) be continued as it is, modified, or deleted? 

. Evaluation Question D2-1 : Were the adhievement o^jectivfe^ 
met? 9 i 

a.) Kindergarten i 

* b) Grades 1-8 

* 

Evaluation Question D2-2 : How do the gains made this year 
by Migrant Program students in grades 1-12 compare with . 
» ' the gains made in 1980-81? ,^ 

Evaluation Question D2-7 : Did the math achievement gains 4 
of the Math Rainbow Kit participants excfeed those of the 
non-participants in the control group? . 



Procedure • 

On April, 20-22, 1982 ali^ISD kindergarten "through sixth graders (except 
those .with special education exemptions^) were administered the ITBS. Make- 
ups were conducted the week of April 26* through April 30. All AISD 7th and 
8th graders (except those with special education exemptions) were adminis- . 
>tered the ITBS on Febuary 16-18, 1982. Makerups were administered the week 
of February 22 through the 26. The procedures used in Administering and 
scoring, the ITBS can be found in the Systemwide Evaluation Technical Report 
for-198i-82, &RE Publication Number 81.24, Appendix E. 

Each K through 8th grade Migrant Program students' reading, scores were _ 
'accessed from the Systemwide Testing data tapes. The data are in the format 
shown in Attachment B-l. Those K-6 students, (Title I and Migrant) in the 
Experimental and control groups for the Math ISairibo^J Kit had the math scores 
aacessed from the Systemwide Testing data tapes. The data are in the format 
shown* in Attachment B-2. ■ / 

In Attachment .B-3 is given the original Pilot Math Rainbow' Kit Distribution 
Plan. However as explained in Appendix* K (81. 26 ) f this was changed .early in 
the school ^year to the plans listed in Attachment B-4 (the experimental 
group) and Attachment Br5*(the control group). See the procedure section 
in Appendix K for a description of the,Kit and how the teachers and students 
w^re chosen. • • ■ 
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Results 



Evaluation Question D2-1 . Were the achievement objectives met? ^ 

The Migrant Program objective set three performance levels (A, B, qpd m) 
for gains on the ITBS. A students are those at or above the ^national 
median (50th Zile or above); g students are those 0.01 to l.*0 year\below 
the national median (49th-31st %ile); and C students are those 1.01 or 
more below the' national median (30th %ile or below). The ultimate goal 
of the program is that all students score at the ft achievement level. 
The gains needed for each level (to reach the A level) range from Q td .1 
year to 2.01 or more years. The assessment of achievement of the objec-. 
tives set in this stratified manner is difficult £o interpret. ^ 

a) Kindergarten 

In Figure B~l are presented data about tlie gains made by the kindergarten 
students served by a Migrant Program teacher. The achievement scores used 
are based on the students* scores on the ITBS Language Total in September, 
1981 (pre) and April, 1982 (post). The* percent of students who made large 
gains (at the Q level > was yery small, so in this setlse the objective was 
notmet. However, as can be noted from the figure, the average gain was 
0.6. Although on the post test the majority of students were still at the , 
C level, 14 of the 38 students moved to the A and B"l eve l on the posttest^ 
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Expected 

Performance 

Level 


Nt&ibtfr and Wr.ccnt 
of Students with 
Pretest Scares at 
Each- Level 


Number and Percent 
of Students with 
Posttest Scores at 
Each Level 


• Expected 
Gains (Pre- 
to Post) - 


Number and Percent 
of Students Asking 
Gains at Each. 
Level 


Average 
Gain 
(Grade 
Equivalent) 


A 


i " 

.1 (2.6Z) 


. 9 (23. IX) 


0-1 year 


29 (76.3Z) * 




•B 

• c 


3 (7.9Z) 


9 (23. IX) 


1.01-2 years 


9 (23. IX) 


0.6 


34 (89.5X) 


20 (52.6Z) 


2.01 or wore 


a (03) 





years 



Figure B-l: COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A,B, AND C. 

, LEVELS BY GRADE FOR SERVED MIGRANT PROGRAM STUDENTS IN 
KINDERGARTEN WITH A PRE- AND POSTTEST. 



/ 



b) Grade 1 



There were 66 grade ,1. Migrant Program students (served by a Migrant Program " 
teacher) who had spring 1982 ITBS Reading Total sctfres.' The average grade 
equivalent score was 1.5. The expected score for first gradets is 1.8 grade 
equivalents. The objective for Migrant Program first graders was to 'have 
an average score within one month of that expected. The objective as "** 
stated was not -met since the studentl were three months away from the 
expected score, ,t + 



c) * Grades 2-6* 

In Figure B-2 ate given the percent gf Migrant Program students (served by 
a Migrant Program teacher) scoring at each level on the pre- and posttest > 



ERJC 



■B-4 



53 
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and the percents of students who made each, level gain. The assessment of 
t)ie objectives as stated is difficult to interpret, but the following can 
be noted: the majprity of students across all; grade levels on both, pre- 
and posttests scored .at the Q level; gt^des .3", 4, and 6 showed the highest 
average gains niade; students rarely showed any gains* at the Q level as 
is the goal of the program. \ v " 

4) Grades 7 and 8 a 

In Figure B-2 are also presentedkhe achievement data on migrant students 
in grades 7 and 8 served by aitfgrant Program' teacher. Both grade levels 
made good gains, especiallyJrae 7th graders whose gains were highest across 
the grade levels. Althougn only 2 students made Q level gains, many stu- 
dents made'B level gains (the highest percent of B gains were made at 
these 2 grades). 

Evaluation Question D2-2 . How do the gains made *this year by Migrant Pro- 
gram students in grades 1-12 compare with the gains made in 1980-81? , 

a) Grade 1 . 



The average grade equivalent score on the ITBS Reading Total for served 

first grader/s was 1.4 in 1980-81. It increased 0.1 point to an average of 
1.5 in 1981-82. 

b) Grades 2-8 . . ' m % ' * 

The average grade* equivalent gains for these grades . (for students served 
by a Migrant Program teacher) in 1980-81 and 1981-82 are presented in 
Figure B-3. • 









Grade 


1980-81 


1981-82 


2 ' 


, ' 0.7 


0.7 


3 


1.0 


1.0 


4 


1.0 . 


0..9 


5 


0.9 


0.7 


6 


0.5' 


• 1.1 


7 


1.6 


1.2 


8 


1.0 


0.8 ' 



Figure B-3. AVERAGE GRADE EQUIVALENT GAINS ON THE ITBS READING TOTAL 

FOR STUDENTS SERVED BY A /MIGRANT PROGRAM TEACHER IN 1980-81 
OR 1981-82. •'•••.* 
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Evaluation Question D2-7 . Did th6 .math achievement g^ins of the Math 
Rainbow Kit participants exceed those of the non-participants in the 
control group? . : . 

* 

The analyses used to ascertain the achievement of this objective are & 
series of linear models. Regression analyses are conducted to answer — 
are t{ie linea curvilinear or linear, are there different slopes, are there 
different intercepts, etc. These analyses are documented in depth in ORE , 
Publication Letter 81. 0. 

Analyses were conducted on students in the experimental "and control groups 
in grades* 2-6 who toad a pre-, and posttost. The ITBS Math Total grade 
equivalent scores were the units of analysis used. Analyses were done 
separately for each grade level. In Attachments B-6 through B-^IO' are 
provided the F-tests for the models' tested at each grade level. If the 
first test listed is non-significant, then a linear model is the best fit 
so one looks at the results in Model 5 VS Model 6 (common linear slopes) 
and Model 6 VS Model 7 (common linear intercepts) • 

In grades 2, 3, and 5 no statistically significant differences were noted 
indicating no differences in math scores between the two groups. At grade 
4 (see Attachment B-8) there were significant differences between the two 
groups. The data were plotted to get a better visual comparison o£ how 
the groups 'differed. * 

See Figure B-KJ. The experimental group is represented by the solid line 
and the control group is represented by the "X 11 line. At all ranges, the 
control group did better than the experimental group. Since the n f s are 
.relatively small, these data should be interpreted cautiously. In Figure 
B-4 below are given the mean pre- and posjitest scores for each group and 
their gains. The control* group had greater gains on the average. 





Pre 


PostC^ 


Gain 


4 

Experimental 
(N-26), 


. 3.08 

•* 


3.64 


0.56 


Control 

(N-31) 


3.03' 


4.00 


0.97 

* 



■ — : , ; - ■ ^ v . 

Figure' B^4. MEAN PRE- AND P0STTEST MATH TOTAL G.E. SCORES FOR THE 4TH 
GRADE EXPERIMENTAL' AND # C0NTR0L GROUPS. 

At grade 6, significant differences, were also found (see Attachment B-10). , 
These data were plotted (see Figure B-5)** The experimental group is repre- 
sented by the solid line and' the control group is represented by the "X 11 
line. The experimental group did not do as well as the control group at; 
the lower pretest scores, but then did better than the control group at* the 
upper pretest scores. However so few scores were at the dpper ranges that 
t\ie control group on the average did better (see^ Figure B-6). Again 
the numbers in each group are relatively small and the differences should 
be 'interpreted* very cautiously. 
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Pre 


Post 


Gain 


Experimental • 
QH-30) 


4.80 


5.42" 


0.62 


"Control 

(N-20) 


4.90- 


6.00 


1.10 



Figure B-6, MEAN PRE-. AND POSTTEST MATH TOTAL G.E. SCORES FOR THE 
6TH GRADE EXPERIMENTAL AND CONTROL GROUPS • 



These results may reflect differences in. teachers or some othdr faqtor. 
The school factor is controlled for since two schools only are involved in . 
the data and their positions are reversed (one is in the experimental group 
at one grade level and in the control group at the otfter grade level) • 

Because of distribution problems and mixed results, no conclusions can be 
made on the effectiveness of the Math Rainbow Kit at this time. 

Miscellaneous ^* 

What is the achievement level of migrant students? 

In figure B-7 are listed the number and percent of migrant students at each 
grade level who scored at "the A,, B» wi.C achievement levels . on the ITBS 
Reading Total in the spring of 1982. The fifures are based on all migrant 
students who had test scores. As can be noted from the figure, the major- 
ity of students scored at the c achievement level. There were more high 
scores at third grade than at any other grade. 

fifev-does migrant students* achievement compare with AISD s achievement? 

Figure B-8 was prepared to give comparison figures for AISD kindergarten 
'through grade 8 students with migrant students. In kindergarten the ITBS 
Language total score was used, while for the other grades the ITBS Read'itig 
Total was* used. As can be noted from the figure, migrant students generally 
scored well below AISD students as a whole, and were below the national 
^figures, too. * 



Expected 

Performance 

Level 



Number and Percent 
of Student* with 
Pretest Scores at 
Each Level 



Number and Percent 
of Students with 
Posttest Scores at 
Each Level 



Expected 
Gains Pre- 
t& Posttest 



Percent of 
Students 
Making Gains 



Average 

Gain 

.Made (Grade 



Grade 
i 

(N-66) 


A 
B 

,C 


• 

Not applicable 


23 (-34. 8Z) 
12 (18.2*) 
31 (47. OZ) 


Not 

Applicable 


✓ . 
Not 

Applicable 


. 1.5 Average 
'Grade 
Equivalent 


«t 

Grade 
. 2 
(k-43) 


A 

B t 

« c ' 


11 (25.6X0 
14 (32. 61) 
18 (41. 8Z) 


8' (18.6Z) 
12 (27. 9Z) . 
23 (53. 5Z) 


0 to 1 year 
-^Oi-to 2 yra. 
' 2.01 or* wore 
years 


28 (65. XX) 
14 (32.6Z> ♦ 
1 (2.3Z) 


\ 0.7 


Grade 
3 

(N-30) 


A 

B 
C 


4 (13. 3Z) 
9 (30. QZ) 
17 (5L6.7Z) 


7 (23. 3Z) 

8 (26.7Z) 
« 15 (50.0Z) 


^ O.to 1 year 
1.01 to 2 yra; 
2.01 or tore 
years 


16 (53. 3Z) 
13 (43, 3Z) 
1 ( 3.AZ) 


1.0 / 


Grade 
4 

(N-40) 


" r A 

' B 
C 


6, (15.0Z) 
13 (32. 5X) 
21 (52. 5Z) 


' 6 (15.0Z) 
11 (27. 5Z) 
23 (57.5Z) 


. 0 to 1 year 
1.01 to 2 yra. 
2% 01 or«more 
vears 


27 (67. 5Z) 
12, (30.0Z) 


0.9 


Grade 
(N-25) 


A 
I) 

c 


2 (8.0Z) 
2 (8.0Z) • 
21 84. OZ) 


0 (0.0Z) 
5 (2.0Z) 
20 (80. OZ) 


0 to 1 year 
1.01 to 2 yrs. 
2.01 or more 
vears 


16 (64. 0Z) 
9 (36. 0Z) 
0 (0.0Z) 


" 0.7 


Grade 
6 , 
(N-24) 


A 

■ B 
C 


. 4 (16. 7Z) 
5 (20.8Z) 
15 (62. 5X) 


5 (20.8Z) 
4 (16.7Z) 
-15 (62. 5Z) 


0 to 1 yesr 
1.01 to 2 yrs. 
2.0i or wore:^ 
vears ' *'* 


11 (45. 8Z)* 
•12 (50. 0Z) 
(4.2Z) 

1 


1.1 


Grade 
7 

(N-38) 


t 

A 

" B 

C 


4 (10.5Z) 
9 (23,7Z) 
25 (65.8*) 


7 as. m 

• 12 (31. 6Z) 
19 (50.0Z) 


0 to 1 year m 
1.01 to 2 yra. 
2.01 or acre 
years 


19 (50.0Z) 
18 (47. 4Z). 
-1 (2.6Z) 


i.2 


Grade 
8 

(N-31) 


< A 
B 
C 


1 (3.2Z) 
3 (9.-7Z) 
27 '(87. 1Z) 


3 (9.7Z) 

4 (12. 9Z) 
24 (77. 4Z) 


0 to.l year 
1.01 to % yrs. 
2.0i or more 
vears- 


15 (48.4Z) 
15 (48, 4Z) 
, 1 (3.2Z) 


• 0*8 



■Fieure B-2. COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A, B, AND C LEVELS BY GRADE 

FOR SERVED MIGRANT PROGRAM. STUDENTS IN GRADES 1-8 WITH A PRE- AND POSTTEST. 



MATH RAINBOW KIT EXPERIMENTAL VS. CONTROL 




GRPOt 1 MfHM 10TRI GRfllll *l QHIVfll [.NTS 



Figure B-3. PLOTS OF PRE- AND POSTTEST SCORES (ITBS MATH TOTAL) FOR THE EXPERIMENTAL AND , 

Control at 4th grade group. * . ■ 



' HATH RAINBOW KIT EXPERIMENTAL VS. CONTROL 



9.420 



8.800 



8.180 
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5 
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6.940 
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3.-8 40 



LEGEND 



a60 57600 6^40 6.J*80 6.^20 . 



EXPERIMENTAL 



3.400 3.840 4.290 4.720 5. 

(i'RAOE 5 MATH TOTAL GRADE EQUIVALENTS 



.Figure B-5. PLOTS OF PRE- AND POSTTEST SCORES (ITBS MATH TOTAL) FOR EXPERIMENTAL AND 
CONTROL kT 6TH GRADE GROUP ♦ / 1 . . • 

o u > u 



4 

CftftfK 


Achievement 
Level 


i 

K . . 


1 


2 


3 


-\ 

4 


5 


6 


, 7 


8 


A (50th 
Zlle or 
mo re)* 


33 
(26.2Z) 


50 

(36. 2Z) i 


34 

> (27. 7Z) 


33 
(34.7Z) 


15 
(15.3Z) 


10 
(13.3Z) 


12 
(19. OZ) 


• 11 
(16. 4Z) 


5 

(10.6Z) 


B (49th- 
30th 
Zlle) 


26 
(20. 6Z) 


^28 \ 
(20. 3Z) 


\(21.1Z) 


25 

; (26; 3Z) 


26 . 
(26.5Z) 


(21. 3Z) 


9 

.(14.3Z) 


17 
(25. 4X) 


8 

(17.0Z) 


C (30th 
Zlle or 
less) 


67 " 
(53. 2Z) 


60 
(43.5Z) 


63 ' 
(51. 2Z) 


37 
(38. 9Z) 


(58, 2Z) 


49 
(65.4Z) 


42 
(66, 7Z) 


(58. 2Z) 


34 
(72.4Z) 




TOTAL 


126 
(100. Z) 


138 
(100Z) 


.123 
(100Z) 


95 
(100Z) 


98 
(100Z) 


l 

75 
(10QZ) 


63 
(100Z) 


67 
(10QZ) 


47 * 
(100Z) ■ 



6 

Figure B-7. NUMBER AND PERCENT OF MIGRANT STUDENTS SCORING AT EACH*f^,B,C) LEVEL, 
•SPRING, 1982'. ' * . 
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Figure B-8. A COMPARISON OF AISD STUDENTS AND MIGRANT STUDENTS IN THE^ READING TOTAL SCORES FROM THE 
1982 ADMINISTRATION OF THE ITBS. For Kindergarten students, the Language Total Scores 
«* (not Reading) are reported, • 
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Attachment B-l 
(Page 1 of 2) " 



7 FILE LAYOUT 

0LABELS3 -QllNLABELSD 

LA§EL ID E 7 *" 082 TAPE NO. *» c t » c * nc 
BLOCKS 1 2E CHARACTERS ' — 



PAGE .IS^OF L. 



BY: 



ASflA BO*Ott 



DATE CREATED: 3/25/82 



RECORD SIZE **S CHARACTERS 
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SU6. SCRATCH DATS: 
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Attachment B-l 
(continued, page 2" of -2) 



FILE LAYOUT 
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Atta'chment B-3 




* 9 
39 

\ ■ » 


■'■ 25 . 


•; -i 32i 

r 


;c. 5 

• 


43 


E 7 

s 33 



Exp . 


M 


* 28 


14 


15 


"T9 


9 


7 


7 


•T 


85 


67 


80 
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39 


43 


33 




113 


81 


95 


97 


48 


50 


40 

• 


Con. 


M 


16 


31 


10 


15 


. 5 


9 
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T 


82 
98 


68 
99 


51 

61" 


99 
U4 


46 
51 


,25 
34 ' 


. 3r 
41 



Exp. 


Con. 


29 " 


24 


127 


117 


156 


141 


18 


. 12 


J J 




71 


§i 


29 


20 






159 


52 


9 


26 


-i q 


101 


48 


127 


1^ 


, 13 


76 


84 


90 

* 


97 


99 




425 
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95 
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M « Migrant * 

T « litre I ' 

Ex?". •=* Experimental 

Con. * Control 



An "E" in a cell means all students, both Title I and Mi-grant, are in 
the 'experimental group. ^ f 

An r, C" in a cell means the* student are control students. 
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MATH RAINBOW KIT RECIPIENTS 



Grade 


School Location - 


Number of Students 


Pro errant 


K 


Metz 


30 


Title I 


K . 


Metz 


2 


Migrant 


K 


Langford 


61 


' Title I 




Laugford 


3 • 


Migrant 


1 


Langford 


35 


Title I 


1 


Langford 


1 


Mi a rant 


2 


Metz 


23 


Title T 


2 


Metz 


2 


Migrant 


2 


Allan' 


40 


Title % I 


2 


Allan 


.8 


Migrant 


3 


Allan 


40 


Title I 


3 


Allan 


12 


Migrant 


4 


Brooke* 


18 


• Title 


4 


Brooke 


. 12 


Migrant" 


5 


Zavala . 


23 


Title I 


5 


Zavala 


7 


Migrant . 


6 


Zavala 


32 


Title I 


6 


Zavala 


1 


Migrant- 



• ' r 



GRADE 


Program 


" K 


1 


. 2 


3 


4 


5 


6* 




Title I 


91 


35 


-63 


40 


18 


1 23 


-32 




Migrant . 


* 5 


'l 


10 


12 


12 


7 « * 


1 


' TOTAL 


Total , 


96 


36 • 


73 


52 


30 


30 


33 


' 350 



4 



\ 

t * 

r 

« 

erJc . . B ' 18 



•1 



jachiaent B-5 4 * 
81.26 ^ * ■ 



CONTROL [GROUP 



Grade 


School Location 


Numoer or ouuaenus 


Prn gram 

nugj. dux 


K 


m , Zavala 


15 


T-fffo T 
llLic J. 


K 


Zavala ? 


5 


Mlgr'ant 


K 


Brooke 


zz 


llLic J. 


K 


Broolce . 


/ 




• 1 


Metz 


•28 


1 a T 
11-Cie l 


1 ' 


Metz 


7 


Mi gran c 


1 


411an 


44 




1 


Allan . 


14 


ru.gr an u 


2 


Langford 


lo 


1XLJL.G J. 


2 • 


Langford 


o * * 


Migrant 


" 3 


Metz 


30 


* Title I 


3. 


Metz _ 


1 


Migrant 


3 ' 


Langford 


25 


Title I 


3 


Langford 


4 


Migrant 


4 


Zavala 


29 


Title I* 


4 


Zavala 


4 


Migrant 


5 


Brooke 


20 


Title I 


5 


Brooke 


9 


Migrant 


6 


Brooke s 


14 


Title I 


6 


Brooke 


7 ~ - 

t 


Migrant 



GRADE 



Program 


K ■ 


' 1 


TK. 2 


3 


v 4 


5 


6 




■ Title I 


37 


72 


18 


55 


29 


.20 ■ 


14 




Migrant 


12 


21 


6 • 


t5 


4 


9 


. 7 ■ 


TOTAL 


> 

Total 


49 


93 


, 24 


60 


33 ■ 


29 


21 


♦ 

"309 



J 
I 
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Attachment B-6 



F VALUES FOR SPSS REGRESSION &SULTS— WO GROUP CASE 



GRADE • 2 

TEST « .MATH RAINBOW KIT 
MUM5ER OF CASES - 68 



MODEL I VS MODEL S^-CURVILINEAR VS LINEAR 
S I'M OF S^UAR^S, MQDEL t - 13.51394 
SUM OF SQUARES , ^ODEL. 5 - 13.94374 



V 



OF - 2, 62 



.9973997220647713 

(N.S.)' . 



*'OQEL I VS MODEL 2— COMMON QUADRATIC PORTION 

t * » 

SUM OF SQUARES , MODEL 1 « . 13 . 51 394 * 
SUM OF SQUARES » MODEL 2 - 13.53815 



DF - I, 62 F« .1110719745634809 

(N.S.) . > 



MODEL 2 VS MODEL 3— PARALLEL CURVILINEAR SLOPES 
SJM OF SQUARES, MODEL 2 - 13.53815 
'SUM OF SQUARES, MODEL V- 13.53842 



DF - 1/^3 



F, - " \ . 256449367 l$8698D-03 
(N.S,) 



M OD£L 1 VS MODEL 3— PARALLEL LINEAR SLOPES 
^SCM-OF SQUARES,. '^DEL 1 13.51394 
SUM OF SQUARES , MODEL 1 « 13.53842 



» DF. - 2, 62 



.05615534^73722453 

(N.S.) 



4 '0DSL3 VS MODEL 4~£QU^L QUADRATIC INTERCEPTS 
SUM OF SQUARES, MODEL 3 « 13.5*3842 
SJM OF SQUARES, MODEL. 4 « U, 70192 
• 

Mtffc£L 5 VS MODEL 6— COMMON LINEAR 'SLOPES , 
SUM OF SQUARES, MODEL 5 - ,11.94874 
^SL'M OF SQUARES, MODEL 6 - •13.98367 



OF « 1,^64 



DF - I, 64 



.7729114*21^1^77 

(N.S.)* 



.V602469O546O5645 

(N.S.) 



M CDEL 6 VS MODEL" 7— COMMON LINEAR INTERCEPTS 
SUM OF SQUARES, MODEL 6 * 13.98367 
SUM OF SQUARES, MODEL 7 « 14.09131 



OF'- 1, 65 



F <* .5003407546087685 



y (n.so: » 
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^ Attachment B-7 



F VALUES FOR S.PSS REGRESSION RESULTS- 1 — TWO CROUP CASE 



GRADE - 3 

TEST ■ MATH RAINBOW KIT 
NUMBER OF CASES « 85 

MODEL I VS MOD^L 5— CURV ILINEAR VS LINEAR 
SUM OF -SQUARES , MODSL I - 25.54073 
SUM OF SQUARES , MODEL 5 ■ 25.79063 

MODE;, l VS MODEL 2— 'COMMON QUADRATIC PORTION 
SUM .OF^ SQUARES , MODEL 1 ■ 25.54073 
SUM OF 'SQUARES , ■ MODEL' I - ,.25.56417 

MODEL 2 VS MODEL 1— PARALLEL CURVILINEAR SLOPES 
SUM OF SQUARES , MODEL 2 - 25.56417 
SUM OF SQUARES, MODEL 3 *- 25.67739 



DF - 2, 79 
OF ■ 1, 79 



DF - I, 80 



F - .38*4826886310614 

(N.SO 



.07250223466596404 

(N.S) 



F « .3543083933489727 

(N.S.) X 



MODEL 1 VS MODEL 3-r-PARALLEL LINEAR SLOPES 

* SUM OF SQUARES, MODEL 1 - 25.54073. 
* 

SUM OF SQUARES , MODEL 3 » 25.67739 



C 



•M0DSL3 VS MODEL 4— EQUAL QUADRATIC tytfRCEPTS 
SUM OF SQUARES, MODEL 3 - 25.67739 
SUM OF SQUARES, MODEL 4 - 25.73471 



OF - 2, 79 



DF • 1, 81 % 



F - .2113514374382792 

(N.S.) 



F ■ .1808174428043109 

(N.S.) 



MODEL 5 VS MODEL 6— COMMON LINEAR SLOPES 
SUM OF SQUARES, MODEL 5 - 25.79063 
SUM OF SQUARES, MODEL 6 - 25.96058. 



DF ■ 1', 81 F - .5337578027368856 

r*» (n.s.) 



MODES, 6 VS MODEL 7— COMMON LINEAR INTERCEPTS 
SUM OF SQUARES, MODEL 6 - 23.96058 
SUM OF SQUARES , MODEL" 7 * 26.03246 



DF • I, 82 F ■ ,,2270426931909819 

(N.S.) 
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Attachment B-8 



F VALUES FOR SPSS REGRESSION RESULTS— TWO GROtfP CASE 



GRADE « 4 

TEST ■ MATH RAINBOW KIT 
NUMBER OF CASES ■ 57 ' 



MODEL I VS MODEL 5— CURVILINEAR VS LINEAR 
SUM OF SQUARES , MODEL I - 19 .63759 
SUM Or SQUARES, MODEL 5 ■ 20,25372 



OF ■ 2, 5-1 F ■ .3000632969727956 

(N.S.) 



MODEL I VS MODEL 2— COMMON QUADRATIC PORTION 
SUM OF SQUARES , MODEL 1 • 19 . 63759 
SUM OF SQUARES , MODEL 2 - 20 .1 796 

H6PEL.2 VS MODEL 3— PARALLEL CURVILINEAR SLOPES 
SUM OF SQUARES, MODEL 2 ^20.1796 
. SUM OF SQUARES, MODEL 3 ■ 20.49565 



DF ■ 1, MX F - 1.407632504303287 

- (N.S.) 



DF - I, 52 F - .3144165394755104 

(N.S.) 



MODEL 1 VS MODEL* 3— PARALLEL LINEAR SLOPES 
SUM OF SQUARES , MdbEL 1 ■ 19.63759 
SUM OF SQUARES , MODEL 3 » 20.49565 



DF ■ 2, 51 



1.1142166630^2664 

(N.S.) 



MO DEL 3 VS MODEL 4— EQUAL QUADRATIC INTERCEPTS 
SUM OF SQUARES, MODEL 3 ■ 20.49565 
SUM OF Sjjy^RES, MODEL 4 - 22.80485 



MODEL 5 VS • MODEL 6— COMMON LINEAR SLOPES 

SUM OF SQUARES, MODEL 5 ■ 20.25372 

SUM OF SQUARES, MODEL 6 « 20.66^4 

MODEL 6 V$ MODEL 7— COMMON LINEAR INTERCEPTS* 

SUM OF SQUARES, MODEL 6 « 20.6604 

SUA OF SQUARES, MODEL 7 - 22.31559 



DF ■ 1 , 53 



DF- - I, 53 



DF - 1/ 54 



5.971393929931474 

(p<-05) 



1.064101539272735 
(N.S.) 



5.631010977522217 

(P<.05) 
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Attachment B-9 



F VALUES FOR SPSS REGRESSION RESULTS-- WO GROUP CASE 



GRADE - S 

TEST • MATH RAINBOW KIT 
NUMBER OF CASES ■ >5l 



MODEL 1 VS MODEL 5-CU&VILINEAR VS LINEAR 
SUM OF SQUARES, MODEL I - 13,50409 
SUM OF SQUARES, MODEL 5 - 14,01551 

« 

MODEL 1 VS MODEL 2— COMMON QUADRATIC PORTION 
SUM OF SQUARES*/MODEL I m 13,60409 
SUM OF SQUARES, MODEL 2 - 13.76277 . 



DF » 2, 45 



DF - 1, 45 



.6304534513663132 

(N.S.)* 



/5248862658215277 
(N.S.) 



MODEL 2 VS MODEL 3— PARALLEL CUftVILINE^SLOPES 
SUM OF SQUARES, MODEL 2 - 13.76277 
SUM OF SQUARES, MODEL 3 » 13.77648 



DF « 1, 46 ? - .04582362416868227 

' (N.S.) 



MODEL 1 VS MODEL 3— PARALLEL LINEAR SLOPES 
St/M OF* SQUARES , MODEL 4 - 13.60409 
SUM OF SQUARES, MODEL 3 - 13.77648 



DF - 2, 45 F - .2851182939821444 

" (N.S.) 



MODEL 3 VS MODEL 4— EQUAL QUADRATIC INTERCEPTS 
SUM OF SQUARES, MODEL 3 - 13.-77648 
SUM OF SQUARES, MODEL 4 - 14.38695 
* ♦ 

MODEL 5 VS MODEL 6— COMMON LINEAR "SLOPES 
SUM OF SQUARES, «0DEL 5 - 14.01551 
SUM OF SQUARES , Mol&L 6 - 14.0534 

MODEL 6 VS MODEL 7—COMMON LINEAR INTERCEPTS 
SUM OF SQUARES, MODEL 6 - 14.0534 
SUM OF SQUARES, MODEL 7'- 14.84216 



DF - 1, 47 



DF » 1 , 47 



DF -1, 48 



? - 2.082686578864847 

(NiS.) 



F - .1270613770030494 

(N.S.) 



F - 2.69404414590063* 

(N.S.) 
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Attachment B-10 



GRADE - 6 



F VALUES FOR SPSS REGRESSION RESULTS— TWO GROUP CASE 



> tEST - MATH RA^OW KIT 
NUMBER OF CASES - 50 \ 



MODEL I VS MODEL 5— CURVILINEAR VS LINEAR 
SUM OF SQUARES, >*)DEL I - 9.43903 
SUM .OF SQUARES, MODEL 5 - 9.51656 



DP - 2, 44 F - .1807028900215379 

(N.S.) 



MODEL I VS MODEL 2— COMMON QUADRATIC PORTION 
SUM OF SQUARES j MODEL I - 9.43903 
SUM OF SQUARES, MODEL 2 - 9.4540: 



DF - 1, 44 



F - .069875824104807,66 



(N.S.). 



MODEL 2 VS MODEL 3— PARALLEL CURVILINEAR SLOPES 
SUM OF SQUARES tm MODEL 2 • 9.45402 
SUM OF SQUARES, MODEL 3 - 12.20272 



DF - 1, 45 > - 13.88*348194736207 

(P<.01) 



MODEL t VS MODEL 3— PARALLEL LINEAR SLOPES 
SUM OF SQUARES, MODEL I - 9.439,0} 
SUM OF SQUARES, MODEL 3 - 12.20272 



DF - 2, 44 F. - 6.441464853909716 

(p<.01) * 



MODEL 3 VS MODEL 4 — EQUAL QUADRATIC INTERCEPTS 
SUM OF SQUARES, MODEL 3 - 12.20272 
Su-M OF SQUARES, MODEL 4 -.13.90175 

MODEL 5 VS MODEL 6— COMMON LINEAR SLOPES 
SUM OF SQUARES, MODELS,- 9.51656 
SUM OF SQUARES, MODEL 6 - 12.36757 

MODEL 6 VS MODEL 7— COMMON LINEAR INTERCEPTS 
SUM OF SQUARES, MODEL 6 - 12.86757 
SUM OF SQUARES, MODEL' 7 - 15.1419 



DF - I, 46 



DF - 1, 46 



DF • 1, 47 



F - 6.4047507440964 

(P<.05) 



.16.19770799532604 

(P<.01) 



F - 8.307202525413553 

(p<.01& ■ 
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TITLE I MIGRANT 



APPENDIX „C 



SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS 
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Instrument Description: 



Sequential Tests of Educational Prog ress (STEP) , Series II, Form* 

A & B 



Brief description of the instraatnt : 

Tht 5TEP it a standardized, multiplei-choice achievement battery. 
In 1981-82 AIS1J used a, tubttt of tht complete battery, omitting the English 
Expression and Social Studies casts. These, tests will be given ever£ other ' 
/ear, alternating with the Mechanics of Writing and Science tests* Tests given 
each year % afe Reading, Math Computation, and Math Basic Concepts* 



To«whoia v ee eh« ^• trument administered? 0 

All students in grades 9-12* .Special education students were exempted as per 
Board Policy^ 5127 and its supporting administrative regulation. Students of 
limited English proficiency (LEP) were not exempt, but could be excused after one 
test oq which the* could not function- validly, * \ 

Hotrmaay times was the instrument administered? 
Once to each student* 

When waa the instrument administered? \ 

The STEP was administered over a 'two-day period— April 6 and 7. Tests were ad- 
ministered in the morning from about J: 30 until approximately noon each day* 
Make-ups were, administered on two consecutive Saturdays; April 17 and 24* 

Where was the instrument administered? 

5 * 

The STEP was administered ac each AISD high school (including Bobbins and Keeling) 
Make-ups were' administered at Reagan High School* 

Who administered the instrument ? 

Test instructions were given over the public address system at each school, either 
by the counselor or by a tape recording provided by* ORE* Teachers acted as test 
monitors in each classroom* The make-up testing was administered and monitored 
by ORE personnel* 

What training did the administrators have? 

Teachers and counselors received written instructions from ORE, including a check- 
list of procedures and an exact script to follow in test administration* The ORE 
personnel who administered the make-ups were thoroughly trainee* in 4 administering 
tests* * 

Was the instrument administered under standardized conditions ? 

Yes* Standardized instructions were distributed* ORE personnel monitored in a 
random selection of classrooms with results indicating that testing conditions' 
were reasonably -consistent across the District* 

Were there problems with the Instrument or eh« admini stration that might affect 
the validity of the data ? 

No known problems with*the instrument. Problems dn the administration are 
documented in the monitors' reports. 

Who developed' the instrument? 

Educational Testing Service (ETS), The STEP is published by Addison-Wesley 
Publishing Company, Inc. * 

What reliability and validity data are available on the instrument? 
The reliability of subtests in the alternate forms, A and B, ranges from ,58 to 
•93, with parallel forms correlations* As summarized by Kuder-Richardspn Formula 
20 coefficients, the reliability of the subtests ranges from .83 to *$4* The * , 
Issues of contend and construct validity are addressed in the publisher's techni- 
cal report, pages 150-154* 



Are there norm data available for interpreting the, results? 

Mean, median, percentile rank, percentile band, converted, and stanlne scores 

are available for A each subtest of the STEP. 
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SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS (STEP) 



^ Purpose 

The Migrant Program 9th-12th grade students! Reading Total scores on the 
STEP were collected to answer the* following decision and evaluation ques- 
tions: 

Decision Question D2 ; Should tehe K-12 Instructional Component (Commu- * 
nicatioh Skills) be continued as it is, modified, or deleted? 

Evaluation Question D2-1 . Were the achievement objectives met? 
e) . Grades 9-12 

Evaluation Question D2-2 . How do the gains made this year by A 
* Migrant Program students in grades 9-12 compare with the gains 
> made in 1980-81? 




' Procedure 

On April 6 and 7, 1982, all AISD 9th-12th graders were administered the 
STEP, Series II. Make-ups were conducted on April 17 and April 24. The 

procedures used in administering and scoring the STEP can be foutod in the 
Systemwide Evaluation Technical Report for 1981-82, ORE Publication Number 

' 81.24, Appendix D. 

Each high school Migrant Program students 1 reading scores were accessed 
from the Systemwide data tapes. Program DISTATP wats used to gather fre- ' 
quency data on the students 1 scores. The Mat a are in the format shown in 
Attachment C-l. 



a 

Results 

Evaluation Question D2-1 . Were the achievement objectives met? . 

The Migrant Program objective set three performance .levels (A,B, Snd C) 
for gains on the STEP. A students are those at or above the national median 
(50th %ile or above); B students are those 0.01 to 1.0 year below the 
national median (49th-31st %ile); and C students are those 1.01 or. more 
below the national median .(30th %ile or below). The ultimate goal of the 
program is that all students score' at the A achievement level. 1% gains . 
needed for each level (to reach the A level) -range from "0 to 1 year to 
2.01 or more years. \ v 
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The assessment of achievement of the objectives set in this stratified 
manner is difficult to interpret. 

e) Grade 9 

There were 47 grade 9 Migrant Program students who were served by a Migrant 
Program teacher and who had a spring f 82 STEP Reading Total score. Their 
median percentile was 10. This is quite low. As can be se6n in Figure C-d, 
only four students scored above the 30th %ile. For AISD ninth graders 
(N-4122) the median percentile was 34 and for AISD Hispanic ninth graders 
(N=»1012) the median percentile was 20. The Migrant Program students' score 
are well below both these groups. 

f) Grades 1&-12 

In Figure C-l are given the pre?- and posttest scores of the served students 
* and a summary of their gains. On both pre- and posttest, the majority. of 
students were at the C level. At the 10th and 11th grades, 4" students made 
gains to the A or level. At 12th grade, no students moved out of the C 
level. The best gains were shown by the 11th graders who had an average 
gain of 4.9 %ile points. 

For comparison purposes, in Figure C-2 ar,e given the median percentiles for 
the pre- and posttests for the Migrant students, AISI) students, and AISD 
Hispanic students.. As was true with the 9th graders, the two comparison 
groups are considerably higher across both the pre- and posttest. , 
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Figure C-2. MEDIAN PERCENTILES fc ON, THE STEP, READING TOTAL, 1970 NORMS FOR 

migrant Students served by a migrant teacher and two comparison 

GROUPS. These are •medians from matched groups. 

' . « ' ■ v 

Evaluation Question 62-2 . How do gains made this year by Migrant Program 

students in grades 9-12 cempare s with the gains made in 1980-81? 

• -'»*'• 

The*scores are not directly comparable since. gains made in 1980-81 were 
measured by the California Achievement Tests (1977) and gains made, this 
year we^e'on the STEP. (1970). In Figure C-3 are given the pre-, posttest, 
and gain, scores for program students in 1980-81. These scores and gains a!fce 
all in terms of grade equivalents. Not enough 12th graders were pre- and 
posttested to include. Some general comparisons are: across both years, 
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the majority of students hpth on the pre*- and posttest scored at the' C 
leyal; and across both years, students (on the average) at no grade level 
madts impressive gains; arid each year one grade level showed an aver- • 4 
age. loss • " ** - * 

Miscellaneous ' - * 

• h < 

What? is the achievement- level of migrant students? 

_ b * . • -* ^ * 

In figure -C-4 below are given tke number and percent of migrant students 
at each 'grade level wh6 scored at the A> B> a A, d C achievement levels on 
the. STEP Reading Total (1970 nornfe} JLn the spring of 1982. The figures - 
are based on all migrant students wha had test score's. . The' large majority 
of students, across grade levels, scored at the c*l e Y e l« * 



ACHIEVEMEMT 
LEVEL 



10TH 



GRADE 
11TH . 



12TH . 



'.TOTAL 



4 

A (50th ZUe or f) 




v3(5^Z) 

* 


* 

4(8. 7Z) 


• f K3/3Z) 


13(£4Z) K y 


, B (49th^31st Zile) 


' 7(9.6?) 
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2C6.7Z) ' 


• ,18(8. 9Z) 


C (30th or ♦ ) 


61(83.61) 


45(83,31) ' 


4 " 39(84.81) 


27(90.0Z) 


172(84>Z) 
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* * 
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Figute NUMBER AND PERCENT "OF MIGRANT STUQjSNTS SCORING AT EACH % * 

(A,B,C) LEVEL, SPR^Nfl,. 1982. ' % ' * 

How does migrant students f * achievement compare with AISD 1 s achievement? 



•a 

"» r 



re C-5 was' prepared to answer this question. The figureS/arQ based on 
yAISp^and^migf^nt student witA Spring. 1982 STEP Reading Tdtfal score.s. 
The \cores Ydported are based on l97Q*nt>rms. Across grade l^v^Ls, -the' 
ttfLgrarte-etudents, 1 medians scores are well below the AISD levels, with the 
migrant 12th graders scores beinfc the 'lowest of the .grade levels. t .* \ 
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Figure' A COMPARISON OF AISD "STUDENTS. AND MIGRANT STUDENTS - ON THE 



READING TOTAL SCORES FROtr THE 198 2 ADMINISTRATION OF THE^,. 
STEP.- These figure's are based on 1970 norms. .« ' • 
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COMPARISONS* OF PRE-,, POSTTEST, AND GAINS FOR MIGRANT PROGRA^ STUDENTS IN GRADES 9-12 
WHO WERE SE*RVED Blr A MIGRANT PROGRAM TEACHER. The achievement scores are Reading 
Total, STEP, 1970 norms.. « » 
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COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A, B, AND C LEVELS BY GRADE FOR, MIGRANT 
STUDENTS IN GRADES 9-11 WITH A PRE- AND POSTTEST, These / Figures include only those 
students who were'-served by a Migrant teacher • 1980-51- gains. 
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1 37 * 


rv \ 




i • i4»An ind; z» Asian: j-oxac*, 

lEtanicity 14-£ispanlc: 5 -Anglo 






6 


t 38 


1 *3 ! 




{Birthdate | 






JT3XT 


i 

i 


1 * 


| 44 ; 


1 44 J 




|n*g. i 


W«Witndravn; ?-Parent req.d 


rop 


1 


33 


1 *3" 


1 77 | 


o 


jAddrass I 


(Same as STTO-file) 






5 


i 78 


i 82 1 




|zip' Code 4 , ! 




— : — 1 F t— ~ 






6* » 


1 83 


! 88 4 




lEUgibUity date 












| 89. 


1 94 | 




(Termination date 


*. 










1 ^ 


| 98 I 




{Registration date 








1 99 


i"*9« i 




(Migrant Status ' 


1-6 


\ 0 








•lido 


1 102 " I 


1981-82 


(total Days Served 


(To Date) 








| 105 


| 103 • j 


W/ * 


l 


Parent Participation | > 2 ! 


arents: A or fl"tfo Parents 






1 104 


I 104 | 


1 • Not Served 
1 « Served 


'Medical Expense 


i- Ali 


}mt Dentist . 






1 105 


105 ' 


. »» » 


jM^dical Expense 


- Dentist J 








! 106 . 


[106 ) 


(Served -by Health Svcs^ 






1 107 


i 107 


1981/82 


Service Status • 


il-Served: - Not Served » 






11 


1 108 


i lis 




MSRTS Go^e 


a cftaracCar dliairic 'ioJ 
3 character mnemonic code 




A 




|U9 


| 121 


1981/82 


Achievement scor.es 


| Fall Reading Total RS . 




3 




1,122 


1 124 


1981/82 




Achievement scores 


| Fall "Readin* Total ftle 




C 




1 125 


1 128 


19&1/82 




Achievement scores 


1 Fall Reading? Total G.E. 




• D 




treats fields 


Lc <or Sarin* 1981-82 


I . 






♦ Z 




!l39 


! 140 


1 19801-S1 




'Grade / 


I. 










S 141 


1 141 


! 1980-81 • 




[Service Status 


1 1 - Served , ' 




G 


20 


] 142 


1 161, ;| Repeats Fields 


i-D for 1980^81* " 


1 








23 


1162 


| 184 


| Repeats field* |E-G for 1979-80 


1 







C-8. 



8y 



26 
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9 FILE LAYOUT 

jJ/jLABELED 0(JNLA3£L£D * * 

LABEL ID CTKl(a2 TAPS NO . JtostjAcent\ 

JLOCKSIZE . CHARACTERS -JL „ 

RECORD SIZE CHARACTERS *' ' . 



'DESCRIPTION OTHIC82 
REMARKS HEgAjgg 



PAGE 1 Or ± 

3y • Anna Bmioq 

DATE CREATED: 3/23/82 

SUG. 5 CRATCH DATE; 

DENSITY 3? I 

SEQUENCE ">« ggg , 

0. rilled EE • 



1981-S2 Migrant jtoctrjjUt 



NO.OFj COL 
COLS', iFPGM 


UMNS 
TO- 


| DATA FORMAT | FIELD NAME ' 


- - - REMARKS ' " ' 


23 ! 135 


207 


1 "Repeat* fields t-G for 1978-79 




3 | 209 


210 


! . (1982-83 School 


(Projected for next year) 


f 






! 1 I 


riii i 



I • t 

? r 

i r 



j i 



i . 
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3rieg des'criacion of che die a, file. 

Sri - ;™ S^^Vn?"- 11 * "2?*! W,rm ,dd * d 60 a ^ containing student, who 
were at on* daiiaa Diatricc pralcindergarten program (1978-79, 1979-80, 1980-815 

year? ^ Hl8r,aC "* ^ 1 S,rVlC * "f* f ° r *■ Pre^Srg.rten 



Which scudents or ochtr individuals art included an cht gilt? 
Any scudents who were ta an AISD prakladtrfmrtta class in the peac 4 years. 



Hov-pgten is taforaaclon on cht gilt added, daleced-, or uodaced? 

I^ormationwas added during creation buc new information should now bi tdd.d C o 
. tacn ytar* 



«ho is responsible gor changing or .adding lnfarmacion co cht file? 
Tht Titla I and Ticla I -Mi gran c Svaluacors, -and cht Ticlt I Programmer. 



How vas cht Inforsacioti cancained an cht file Tachersd? — 

Tht gile vas merged wich.cht various achiavemenc cest gilts' and pre-* program gilts. 



Are chere orablaas visa cht information on cht gilt chac nav afgact cht 
validicv of che data? ■ ' I " 

•v '<& 
It was diggiculc co gind scudems ID 'numbers for some students on che file. Thus, ic 
via noc elveys possible' co add their Ucer echievemenc cest scores. 



Vhac daca are available concerning, che accuracy and reliabilicv of che * 
Information on che file? - 

The reliability ingormacion concerning che achievement cesc informecion can be found 
in che various cechnical reports for each year a particular cesc was £ivenl 



Are chert norsacive or Historical daca available for incanrecing the '* 
resales? 

X i!Z m i?H C i U iC " U U * hiswrical record. There are national -norm* available 

Cor aU of che casts, as*vell as districtwide data for AISD students' who c6ok che cescs. 

■ 3rlaf descriociati Hi the ilia lavou:: (also attached) 

th« file contains student information (ID, nana, birthday, ethnicity), and a coda co 
indicaca which ? re-< program a student accandad.. Tha vear a .student acandad pr^K, 
and his or her prekindergarceu pra- and poscc.se scor* Unavailable) ar« included. ' 
t^t \ , * nd * pr4n8 CMC ,cotM foUow for 1979-30, 1980-81, arid 1981-82. 
(TU* *ile also contains Ticla I oc Migrant scacus for 1979-80, 1980-81, and 1981-82.) 
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PREKINDERGARTEN LONGITUDINAL FILE 
Purpose 



^i^^fT ^^itudinal file was created to provide information 
relevant to the following decision and evaluation questions: 



Title I Regular ' * " j . * 

Decision Question D4: Should the Title I.Early Childhood Program be 
.continued, modified, or discontinued? If so, how should it be modified? 

' . .gyaluation Question D4-2: Do former pre-k participants score' 
- higher than other students in their schools when they reach * ' ,. 
: higher grade levels? . * 

' , . " Title I Migrant ' 

Decision Question Pit Should the Prekindergarten Instructional Component 
be continued as it is, modified, or deleted? T 

Evaluation Quest WD1-4; What have been the long-term effects of.' 
participation in the Migrant Pre-k' Component on Migrant Program 
students' achievement? , " . • 

1 , ..." 

' ' ' ' 

• ' v . Procedure ,' • . 

"' i * ' ' 

The following, is a list of prekindergarten programs that were included 'on* 
the rile: - ' * , • • 



i 



4 years of Title I (78-79, 79-80, 80-81, 81-82); ' 
4 years of Migrant (78-79, 79-80, 80-81, 81-82) ' » • 

3 years <te Happy Talk (78-79, 79-80, 80-81) , 
, ' 1 year, of At-Home '(80-81) " 
2. years of Title VII (80-81, 8,L-$2) 

The indi-&dual file's were combined into one large fili. The student ID '* ** 
,number, name, program type* program year,' pretest score and'posttest 
score were kept where available. The file was then matched with the 
Student Master File to add current School, birthday, and ethnicity, ■ 
Test scores wer,* added ' for each v y,ear (if the student tdokithe test ■ • 
that year), as shown on the next page; ' 

students were students who attended 'Title I schools, for 
1981-82, who reside in tradit^nal Title I areas, and who did not partici- 
P *JSn any Distrlct Prekindejj&arten program. Traditional Title I areas . 
are AISD attendance areas where students would have been assigned to a 

SC ?°^ ? f 1 ' 97 ?" 8a - not all, of these , a 

traditional Title I area* #m feed into Title il schools. Areas with a 
extremely high percentage of- low -income students are most likely to' still' be 
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ve\, 
ix* i 



Title I areas fo£ 1981-82. Howeve*, many students currently assigned 
to Title I schools do not reside ix* these traditionally low-income 
areas, but instead are assigned to- the Title I school for desegregation 
purposes. Students from these non-low-income areas were thus omitted 
from the comparison gr^up. 



Grade 



EC 

K 
. 1 
2 



78-79 



Year/Test 
79-80 80-81 



81-82 




Boehm/Soehm 



Boehm/Boehm, 
4&T/ITBS 




The Title I and Migrant service status was then added for 79-80, 80-81 
and 8Jr82. Attachment D-l is a copy of tfee file layout 'for the file. 



t Analyses * 

The analyses on the prekindergarten students used three sources of infqr~ 
'mation. For students" who had previously participated .in a District 
prekindergarten program, the median percentiles for each year 4 were f * 
calculated from the pre-k longitudinal file. The medians tot the com- 
'parisott group (i.e*, students who had no pre-k but were from 'traditional , 
Title X areas) were calculated from tfce two-year ITBS file* jised in the ' 
other portions of the Title I evaluate on^^JQ^e Districtwide medians 
came from Systemwide Testing reports or/files. Medians were used (instead & 
of means) sg that results could be eas/ly compared .with national and * 
local norms. ^ . *• « 



. ^ Results 

Figure 0-1 shows the results ofMihe analyses. In general, t^e results 
support findings of previous. yeass that students who have participated in^ 
a District prekindergarten program begin kindergarten scoring above 
comparable students who have pot participated in a District pre-k p*rogram. 
Previous Title t technical reports, and Appendix H of this report, ^have* 
reported that this advantage for pre-k students was lost by the beginning 
of f^irst grade. In Figure D-l, it is apparent that the advantage has 
not re-emerged by thl end of grade 1 or grade .2. Gains of these* students 
Should be followed in future years in order 'to ^termine if their 
initiaX advantage' over their peqrs does become evident at later $ata* 
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MEDIAN -PERCENTILES 









District Pre-K 




rce* is. i ear 


lest tear 


Test 


Title I 


Migrant 


None* 


Whole District * 


1978-79 


Fall, 1979 


BTBC 


50 


30 


N/A 


/so # 








(N-28; 


(N-12) 








rail, 17QU 


MKT 


30 


>' 36 


N/A 


51 








/ \t_ CON 


/ VT_ O O \ 

(N-83) 








bprmg, iyoi 


ITBS tR.T.J 


■ 38 


i 41 


47* 


63 












(N"735 > 






op ring 9 i^oz 




38 


40 


38* 


62 






(N-47) 


(N-76) 


(N-916) 




1Q7Q QH 


■p- 1 1 i Qfin 

rail, lyou 


BTBC » 




3U 


N/A 


XT / A 

N/A 








(N*79) 


(N»92) 








t?« 11 i QOi 

rail, 1701 




43 


■50 




55 








(N-76) 


(N»75) 


(N-862; 






Spring, 1982 


ITBS (R.T.) 


50. 


47 


41* 










(N-72) 


(N-73) 


(N-972) 




1980-31 


Fall, 1981 


ITBS (L.) 


23* 


18.* 


17* 


29 * 








(N-112) 


(N-161) 


(N-647) 






Spring, 1982 


ITBS (L.) , 


■26* 


26* 


26* 


50 # 








(N-126) 


(N-178) 


(N-817) 





. 1 



Comparison ,$roup of students from traditional Title I areas. 



2 "N" was ver£ small, here - many Migrant students 1 Had not enrolled by the time 
fall testing was conducted. 

K/A Not available from, available reports or filtes. 

* From Title I achievement files, rather * than pre-k longitudinal files. 

# From Systemxfi(Je Testing files or reports. 

Key:o BTBC ■ Bo^m^Tests of Basic Concepts., 

MRT - Metropolitan Readiness Tests • 

ITBS - Iowa Tests of Basic Skills / ^ . 

(R.T.- Reading Total;. L.« Language Total) 

Figure Drl. MEDIAN PERCENTILES FOR STUDENTS IN MIGRANT, TITLE I, /OR NO DISTRICT 
' PRE-K PROGRAMS, WHEN THEY REACH HIGHER GRADE LEVELS .A 
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RL£ LAY-OUT 

106(T • 



C£3C3iynCN ?r«-S loaglcadiinl filt 81-32 



3,gMAffl<3 3»1257? 714 vich '32 scorta 



y ; SCaren Coforth 



QSHSTTf 1600 3PJ 





CCL'JMNJ I 


C-STA FCflMAT 




ftfiyUftKS f 


ecus. I 




1 TO 1 


1 7 I 


i 1 


7 \ 


amah eric 


scudAaC ID 


69 4 IP's . ' , ' 


1 

21 1 


3 


zn ! 


alphanmsaric 






i '* 1 


29,1 


34 




V 

birthday 


oiddTT rv 


3 i 




t 

37 


school - 


ai-32 


1.1 


'» 1 






ethnicity . 


73-61 olS codes 31-42 tev codas 


' 1 39 I 


prograa cyp* 


111 i-rf Wi cad : 
4-T7 6-^t Hon* 




'to 






Ct«t CTtJt *l 


1«T0BK" 2* P?7T tT?D 


1 1 


41 






protxaa year « 


W**79;2«794^3-3(W1.4-8V-32 


3 U 


U 


Prqtraa school 


"rear o£ prfrtraa (post) 


\ 

1 1 


43 






Valid scores 


S-Velid * 


1 46 






ctst lattguaga 


1- English ' 2»Soan±ah 


1 z 


47- 


43 




raw score ! 


1 


1 2 


, 49 






Sile \ 


^>pra 




n 


33 




scale 1 


1 . 


| 2 


34 


S3 


/ 


raw score 1 




i " 2 


3, 


37 




% . i 
Zile l 


[oost ' * 


! * 




60 




'seal* J 




: . 


a 


f 


TT*d* ' 




1 3 


62 


64 




school. I 


t 


,^ 


63V- 






Nralid 


(Fail 1979 




46 


67 


• 


rav scora i 


Isoaha X EV43HM03 


f 2 - 


68 


i 69. \ . 


| percentile 
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QLABcLSS QUMLA3SLSD 
LA3EL ED 578PM3X 
3LOC;<SII£ 



FILE LAYOUT 



TAPE NO< 1060 



405O 



RECORD 

v 



CHARACTERS 
CHARACTERS 



\ 



3Y:- 



PAGE ' 2 O r ± 
Sirtn Goforth 



OATS CREATED: 

SUfit 'SCRATCH OATS: 



DESCRIPTION 
REMARKS 



DENSITY . 
SEQUENCE 



1600 . 



3? I 



.id 



3-U57; 714 vita 32 scorts 





NO, OF 

_COLS. 


COLUMNS 
f^Of* \ TO 


ft DATA ?OPMlT* 1 JTT-t ri Mdutf 




REMARKS 




t 3 


70 1 


72 


i Iscal* 




Ji 11-71 Can+Koci 




1 i 


73 I 




! . Igrad* 






t '* - 


74 I 


76 


1 I school 




! 

\j 


I 1 


77 \ 




- 1 ! valid 


4 


Isptriar 1980 ' 




- 
2 


73. I 


'79 


1 I raw. scor* 


\ 


3o*h* 5 EV4BHM09 


t 




91 


1 lo«rc«ntil* 






1 

3 I 


82 1 


34 


1 1-7 Iscor* seal* 






S i i 

; i 1 


35 1 




1 | grad** 




Fall 1980 > 


i i i 

1 3 1 


86 | 


•38 


I j i school 






1 l 1 


39 1 




1 . 1 ■ |t«j_i4 : 








90 1 


91 


1 (raw scot* 




[Fall 19a0 * 




2 1 


12 1 


93 


1 till* 




Bo*hs tC EV4aHK05- \ 




3 1 


94 I 


96 


J (seal* 


^ )£SX 1 EV4Mtt03 




!.. t I 


97 ! 




1 * ls**d* 




r 




3 ! 


98 | 


100 


| [school 




(Spring 1981 ■ 




1 1 


■ » 1' 1 




1 4 — | valid 




ioaha £ E743HK06 


3 1 


2 t 


' 4 


1 |rav scor* 




173S 1 S74H3S2 ♦ 


2 1 


>5 ! 


6 


1 Iru* • v . 


• 




3 1 


7 I 


9 


1 (seal* 




1 ' 


1 1 


10 1 




t Igrad* 1 . 


i 






3 1 


**u i 


13 


)• (school 




Tall 198*1 




• 1 1 


w i 




1 • . ■ 


I 


t!3S t S74IT3S4 - * i 




3 ! 


.13^ 1 


17 


1 [raw scot* ^S?*-^ 


KRT-1.S74MRT04 




1 1 


13 "'1 


19 


f isii* ' 


; 






.3 1 


20 I 


* 22 


I (seal* (Hot for K) /j 




.1 1 


23 1 




1 Igrad* ' 






3 1 


24 I 


26 


f , 1 school * 


v. 1 




1 1 


. 27 I 




I '* 1 valid (Blank if valid 


)? Spring 1982 




• -3 1 


,23 ! 


30 


1 f raw scot* 


Jims X (Languag*) 




) 1 ' 


31 ! 


32 \ 


! t zu* 


« 


IT3S (1) : Raadiag Total - 
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FILE LAYOUT 



QLABELS3 QUNIABELED 

» ^cK rrr S78PHZXL > TAPS NO.-, 
BLOCKS I Z£ 4030 CHARACTERS 
RECORD SIZE 138 CHARACTERS 



1060 



DESCRIPTION — * : r- 

3*1237;' '714 with 32 scow '* 



REMARKS 



PAGE ^_0? J. 
3Y • Kina Coforgh 

DATE CHEATED: r 

SUG. SCRATCH DATS: ^EZSL 
OENSITY 1600 



3Pt 



ssoueics u 



^ffl^STC i W FORMAT 1 FIELD NAME 
33 



REMARKS 



33 
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3L. 



(81-32 



(Migrant or both. 



So' 
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3«ca File Deserioclon: K-12 Longlcudlnal Ftl* 
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3ri*f description of she dlta file: 

A file was created co compile data from r 1978-79 through 1931-82 on migrant students, 
the file includes various identifying infornacion such as grade, .*ex t etc. and includes 
service scacus (whether or not the scudenc was seen by a Migrant .Program ceacher) and 
achievement data from 1978-79 through 1981-82 (if available)., ' >4 . 



Which, scudenc3 or other individuals are included on the file?' 

The file was created wich aigranc students-vho were in AISD ac some poinc during' 
1981-82. 



How often is information on the file added, deleted, or undated? 

Information was added during che file's creation and .new information (updated ID's) 
was added whenever it was available* 



Who is responsible for changing or adding information, to the file? 
The Title I Migrant Evaluator and Programmer. > 



W 



How ;uras the information contained on tfre file gathered? 



The acnievement data were compiled frofc Systemwide Testing tapes. ♦ The information oflT 
whether a student was served or not by a Migraht Program teacher was gathered from f 
the 1978-79, 1979-30, 1980-81, and 1981-82 Migraht Student Attendance Record data. 



Are there orooless vitr. the information on the file that tav affect the 
valid! zt o ~ ' " ~ ' 



€ the fcca? 



None were identified specifically. However the file is limited by the accuracy of /he 
ID numbers which enable the students to be matched across the years. • — , 



What data are available concerning the accuracy and reliability of the- 

" '..'»!< 



iarormaticn on the 



The reliability information concerning the achievement test information can be found 
in this year's and last year's Systemwide Evaluation Final technical Reports. 



Are :hera normative or historical sata availaoia :o? interpreting the 
results? 

i 

Yes. This file itself is a historical record. There are national norms available for 
both the STEP and the ITBS, as well as districtwide data for«AISt> students who took 
the tests. ' * 



3rief description ac tr.e :ila layout: 

The file contains various identifying information about tiie student, his address, sex," 
ethnicity, grade, birthdate, eligibility, service status, health services received u and 
1981-82 achievement test scores followed by the 1980-81 service status and achievement 
data, followed by tne 1979-80 service status and achievement data,* followed by the 
1973r/9 service .status and achievement data. 



E-2 
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K-12 LONGITUDINAL FILE 



Purpose 

The data was compiled to answer the . following decision 'and evaluation 

questions. * % 

U 

Decision Question D2 ; Should the K-12 Instructional Component 

(Communication Skills) be continued as it' is, modified, or deleted? 

Evaluation -Question D2-3 . What have been- the long-term effects 
of participation iti the Migrant K-12 Instructional Component 
on Migrant Prdgram students 1 achievement? 



Procedure 

» * 

A file (Mig'82) was built of all 1981-82 eligible migrant students and 
their identifying information (see page E-tj • Previous Migrant* Student 
Attendance Record files (from* 1978-79, 1979-80, °and 1980-81) were accessed 
to ascertain whether thk students were served by a Migrant Program teacher 
any or all of the years. \lhe service status from 1981-82 was added to • 
Mig'82 based on data from the l?81-82 Migrant Student Attendance Record 
data (see Appendix G). Af .tier- updating, and correcting as many student IDli 
as possible on oldl files, the Mig'82 file was patched wi£h this. year's 
and previous years 1 SysteimW.de Testing files to . pick up the achievement 
test data on each. student. 

The s final Mig f 82 file is on AISD file EV0MIG82. A program (MG-MDIAN0101) 
was developed to calculate mediant for each group (discussed in 't$e 
results section) of students, by grade. m The achievement scores for all 
groups were accessed from the Sysfcemwide ITBS (grades K-8) and S^EP (grades 
9-12)- files. 



Results ' ' 

Evaluation ^Question D2-3 . What have been the long-term effects of partic- 
ipation in the K-12 Instructional Component on migrant students 1 achieve- , 
■ ijent? y 

Migrant students 1 achievement gains from the spring of 1981 (or for K- the 
fall of 1981) to the spring of 1982 were* compared.. The ITBS and STEP 
Reading Totals *f or grades 2-12 and the ITBS Language Total. for K were used 
as the units of comparison. Based on .longitudinal data, migrant' students 
were grouped into one .jf five groups: those not served by a -Migrant Profgra 
teacher in the last f^urlyears; those served by a Migrant Program teacher 
one year during the last four years; those served by a Migrant Program 6 
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teacher two yeays ou^of the last four years; those served by a Migrant 
Program teacher three out of the last four years; and those served by a 
Migrant Program teacher all four of- the last four years. tf 

The pretest medians (spring, 1981 ot fall, 1981 ,f or K), posttest jnedians, 
apd changes from pre to post wejre computed for students at each**grade 
level (where scores were available) and in each', group. See figures E-l 
through E-5. The same figures were then computed by grade and group for 
just those students scoring at the 30th %ile*or below (£ level) \ See 
Figures 5-6 through E-10. In all figures, medians were not computed 
unless 'there were foijr or more cases.. 

.These d^ta should be interpreted* cautiously due to the small n*s. 

; * ' * 

From examining the Figures E-l through E-5, the following can be noted: 
on the whole, the five groups 1 posttest scires are not that different? 
the most gains were made by students only seen one out of four years; 
and overall, the gains fot the various groups show no consistent pattern 
of gains based on service by a Migrant Program teacher. 

if just those students at the 30th %ile or below are considered (Figures^ 
E-6 through E-10) the following can be noted: on the whole, the five 
groups 1 posttest" scores are not all that different; the most gains were 
made by students seen one year by a Migrant Program teacher or those seen 
not at all; and the gains for the various groups show no consistent pattern 
of gains based on service, by a Migrant program teacher. • 

s 

For example,' if the gains for Jr £*ade 7 students are examined across the 
10 figures (where. scores* are available), students show'gains in every case 
regardless of if they are seen or not. In comparing kindergarten gains, 
students score as well in both groups (all students and those at or below 
the 30th %i^.e) whether or hot they are served by a Migrant Prpgram teacher. ' 

1 

For 'comparison purposes, scores for AISD Hispanic* (since 95% ot more of the 
migrant students are Hispanic) low-income students were also compiled by 
"pre- and posttest medians and gains. I'ij Figure E-ll are the data for all 
AISD low-income Hispanic .students with pre-, and posttests, and in Figure 
E-12, are the data for only those AISD low-income Hispanic students (with 
pre- and posttests) who scored at or below the 30th %ile on the pretest. 
The scores for both these groups are sis*ilar to the migrant students 1 
scqres. The numbers in Figures E-12 are' very similar to those in E-6, 
and E-7 % in that all 3 groups sRtwjed gains at eight grade levels. The 
migrant students not served at alr>ar served one year made greater gains 
than did the Hispanic -students* in genjeraK 

Based on these data, no evidence ooiw^ found for* any consistent Migrant 
Program impact^. tfn k some 'cases it almost seems a student is better off 
(in terms of achievement gains) not beihg served at all or otjXy being 
served one year.. These longitudinal trends should continue. to be examined 
in future years. \ * 
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Figure E-l» 



PRETEST (1981) MEDIAN „P0STTEST (1981) MEDIAN, AND CHANGE 
IN SCORES ON TH£ I IBS AND STEP READING TOTALS (ITBS 
LANGUAGE TOTAL FOR K) , • BY' GRADE', FOR MIGRANT STUDENTS 
NOT SERVED BY A MIGRANT PROGRAM TEACHER DURING THE LAST 
FOUR' YEARS. • , ' 
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PRETEST' (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE 
IN SCO'RES ON THE ITBS ANT) STEP .READING TOTALS (ITBS" 
LANGUAGE TOTAL FOR fc) % BY. GRADE,' FOR MIGRANT STUD'ENTS . 
SERVED BY A MIGRANT PROGRAM TEACHER ONE YEAR DURING THE 
LAST FOUR YEARS. * * 
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Figure E-3. PRETEST (1981) MEDIAltlPOSTTEST (1982) MEDIAN, AND CHANGE 
IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS LANGUAGE 
TOTAL FOR K) , BY GRADE, FOR MIGRANT S^UDE^TS SERVED BY, A MIGRANT 
PROGRAM TEACHER TWO YEAkS DURING THE LAST FOUR YEARS, 
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Figure E-4. PRETEST (1981)* MEDIA*, POSTTEST (1982) MEDIAN, AND CHANGE 
IN SCORES ON THE-ITiS AND STEP READING TOTAL, BY GRADE, 
FOR MIGRANT STUDENTS SERVED A MIGRANT PROGRAM TEACHER THREE 
> YEARS DURING THE LAST FOUR YEARS. 
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Figure, E-r5. PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE 
* IN SCORES ON THE ITBS AND STEP READING TOTAL, BY GRADE, 
" ;a FOR MIGRANT STUDENTS SERVED BY A MIGRANT PROGRAM TEACHER 

ALL FOUR YEARS OF THE LAST FOUR YEARS. 
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Figure E-6. PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND .CHANGE . 
IN SCORES ON THE ITBS AND STEP .READING TOTALS (ITBS 
LANGUAGE TOTAL FOR K) , BY GRADE, FOR MIGRANT STUDENTS WHO 
* SCORED AT THE 30TH %ILE OR BELOW ON THE PRETEST AND WHO 
*■ WERE NOT SERVED BY A MIGRANT PROGRAM TEACHER DURING THE 
LAST FOUR YEARS. 
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Figure E-7. PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE 

IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS LANGUAGE 
TOTAL FOR ' K) , BY GRADE, FOR MIGRANT STUDENTS WHO SCORED AT 
THE 30TH %ILE OR BELOW ON .THE -PRETEST AND WHO WERE SERVED BY 
' , A MIGRANT PROGRAM TEACHER ONE YEAR DURING THE LAST 'FOUR. YEARS.. 
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Figure E-8. PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE IN 
» SCORES ON THE ITBS AND STEP READING TOTALS, (ITBS LANGUAGE 

TOTAL FOR K)', BY GRADE, FOR MIGRANT STUDENTS WHO SCORED AT 
THE 30TH ZILE OR BELOW ON THE PRETEST -AND WHO WERE SERVED -BY 
A MIGRANT PROGRAM TEACHER TWO YEARS DURING THE LAST FOUR YEARS. 
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Figure E-9. PRETEST (1981) MEDIAN, 'POSTTEST (1982) MEDIAN, AND CHANGE . 

IN SCORES ON THE ITBS AND STEP READING TOTALS, BY GRADE, 
FOR MIGRANT STUDENTS WHO SCORED AT THE 30TH %ILE OR BELOW 
ON THE PRETEST AND WHO WERE SERVED BY A MIGRANT PROGRAM 
TEACHER THREE YEARS DURING" THE LAST FOUR YEARS. 
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PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE 
IN SCORES ON THE ITBS AND STEP READING TOTALS, BY GRADE, 
FOR MIGRANT STUDENTS WHO SCORED AT THE 30TH ZILE OR BELOW 
ON THE PRETEST AND WHO WERE" SERVED BY A MIGRANT PROGRAM 
TEACHER ALL FOUR YEARS OF THE LAST FOUR YEARS . 
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Figure E-ll. PRETEST Vl981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE ' 

IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS LANGUAGE 
TOTAL FOR K) , BY GRADE, FOR AISD LOW- INCOME, HISPANLC STU- 
DENTS. 
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FigurevE-12. PRETEST (1981) MEDIAN, POSTTEST (1982) MEDIAN, AND CHANGE . 

* IN SCORES ON THE\ ITBS AND S^EP READING TOTALS (ITBS LANGUAGE 
* TOTAL FOR K) , 'BY.\gRADE , FOR AISD LOW-INCOME, HISPANIC STU- 

DENTS WHO SCORED AT OR BELOW THE 30TH %ILE ON THE PRETEST. 
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Data File Description: Migrant Scudenc Master File (XSC'82) 



3rt.ef description of the data file'; , * . 

The Migrant Student Master File contains the following information for each *tudent"in 
AISD vho has registered for the Migrant Program: name, grade, location, AISD ID, *ex, 
ethnicity, birthdate, address, eligibility date, termination date, registration date, 
migrant status, total days served (1981-82), parental participation, medical and dental 
expense, service status (1981-32), achievement t^st scores for L981-J32 and o*ck througn 
1973-79 (if available), and projected school for. 1982-33.- 



«nicn si 



-dents or oehet Individuals are incl-jded an the file? 



All students vho are registered in the Migrant Program. 

\ > • . 

t.o'j z fz er. is mfoTmation cr. the file added, deleted, or updated? 

Each time a aev student is registered, or core current, up-to-date information is 
available. 

\ \ • • 

Who is responsible for changing or adding indorsation zo the file? 
The Migrant Program Programmer and Evaluator. 



( 



Hoy vas the information contained on the file gathered? 

The file is built based on eligibility forms signed by the students 1 parents indicating , 
their qualifications as migrants. Updated information on students is also obtained from 
the District's Student Master File, teachers, and other school staf/. * J 



\re there orcbless v%tn the infrrzatiofr on the file that tav affect the. 



.va-idic or tr.e lata. 
No-c applicable. 



What data are available concerning tr.e accuracy and reliaoilir? of :?.e 
information on the file? 

f > 

Data are constantly updated as more current information is made available. 



Are tr.ere normative 



or historical cata availacle. for interpreting :r, 



No. 



2rief iescrl 



of the file -avout 



The file has all the data fields indicated in the description above. 
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, MIGRANT STUDENT MASTER FILE 
Purpose 

* i - • 

The Migrant Student Master File '(Mig ! 82) was created to provide a master 
list of all eligible Migrant Program students in the District* All data 
files used in this evaluation were matched .with this file. The main pilrpo|ye 
of this appendix is to document the, development of and use of this /ile. 

v Decision Question D2 , Should the K-12 Instructional Component - 

(Communication Skills) be continued afe it is, modified, or deleted? 

* • ' •> 

Evaluation Question D2-6 : What number and percent of students 
eligible for Migrant services received supplementary instruc- 
tion from another source? 



Brocedure . , - 

Mig'82 was created with data £^ the format iti Attachment F-l. The file was 
created in the summer of 1.981 by taking Mig f 81 and keeping all students who - 
were»still eligible fot'^tevice in 1981-8^ The service status was set" to 
zero (not served) for all records. Additional students were added to the 
file when a copy of their eligibility form was received. The eligibility 
forth was developed by, the National Migrant Office, The form, an explanation 
of its uy, and how to complete it are included in Attachment F-2«. 

Whenever a new eligibility form was received, the data were coded;in the file 
format in Attachment F-l and, added to* Mi£ f 82 which is on tape at AISD labeled 
E^MIG82. This yea.r longitudinal records were added to the file* Attachment 
ti TfrK i s the file format for Mig ! 82. The file goes back to data, available from 
1978*79. It includes wherever available past achievement test data, past 
grade, and past service status. 

frequently throughout the year, Mig f 82 was checked against the data on the 
migrant students on the District's Student Master FiU. Program MG-MGUPD _ . 
..matches Mig f 82 against th^Disti^ict f s file and corrects any mismatches, ? 

After e'ach of the six six-weeke. periods, traf service status on Mig'82 was 
updated based on the data from the Migrant Student Attendance Record (s^e- 
Appendix G) . Whenever students were on the attendance records, but not on 
kg' 82,' the Title I/Migrant Administrator or the "MSRTS Clerk were contacted 
to provide copies of eligibility, forms for these students. Attachment F-A 
is an example of the correspondence sent. When only a few forms were lacking, 
the EValua tor just called MSRTS Clerk to request copies of the forms. 
* ' • . ■ 

-. In addition to providing the 'main records on eligible migrant students in 
the District, this file was used to generate a variety of service and other 
reports for various District personnel. ' Jhese reports included, producing 
labels for mailouts-, free or reduced-priced lunch number,s, projected schools lists* 
current VS former migrant numbers and locations, numbers of migrant stu- 
dents for the annual Superintendent's Report, etc. Attachments F-5 through 
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7-9 are Examples of some of the correspondence setot relating tcK^hese service 
reports. Additionally the General Accounting Office (Ga6) was doing a re- 
view of the Migrant Program and AlSD was chosen as a^/'sample" school district 
to examine. Various data regarding 5 the migrant students were given to them 
using data from Mig'82, \ ' "* . * 

The number of students on Mig'82 varied over each of the six six-weeks periods 
The figures were: * 1653 students-- the, first six weeks; 1684 students - the 
second six weeks; 1739 students - the third six weeks; 1688 students - the 
fourth six weeks; 1637 students - the fifth six weeks; and 1636 students - the 
sixth six weeks. The variations in numbers reflect the adding and dropping 
students from the program* 
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MIGRANT STUDENT^ MASTER PJLE '82 



SCHOOL-COE 

(1=3) 



i 



GRADE 

(4-5>- 



LUJJJJ_LLLLjJJLU LLJj 



NAME (-LAST NWE SPACE FIRST NAME ) 

(6-25) , • , 



Lm 



A, I, S, D, I, D, 

(26^32) 



u u 

9Q( ETH. 

(33) (34) 



BIRTH DATE 

( 35-40) 



II 1 1 I I I I I I I 1 HI MM [ I 1 



'ADDRESS 

' (41-63) 



■ m i 1 1 : 1 1 n 1 1 r ldj 



ELIG, DATE 

(64-69> 



TERM, DATE 

(70-75) 



REGIS. DATE 

(76-79) ■ 



MIG, STATUS r 

(80) 



" f 



MSRTS # 

4 * 
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Identifying and Certifying the Eligibility of Migrant Students 

L 

I". The purpose of the Migrant Education Program. is' to provide supplementary 
academic and student services for children whose education, is, or has been, 
interupted as a result of the mobility of their lifestyle. Identification 
, of a student who meets the eligibility criteria specified in Public Law 
95-561 and^ subsequent Federal Regulations dated April 3, 1980, qualifies 
that student to receive special assistance from migrant funded teacllers, and 
aides based on the identified needs of each student in addition, to the 
education programs provided by the state of Texas. 

In order to "supplementi^he program in operation in each ^school district • 
students may receive assistance in language development, reading, math, 
and other subject areas as well as health and .clothing services. The 
'services a child receives will be supportive of the program he/she is 
receiving in th£ classroom/ The regular teacher and the migrant teacher 
and/or aide will work together to help each student learn. If the regular 
teacher is working on addition in her classroom, the migrant teacher will 
v also be working with addition so/-that each student will be able to learn 
what is needed each step of the way. In addition to^ the instructional and 
student services made available to eligible migrant students, parents are 
able to, become, more involved with and learn more about the school program 
by'participating jn parental invplvement programs provided by most districts'. 
Each district is"also required to implement a Parent Advisory Council whose 
job it is to assist the- school in planning, implementing and evaluating 
the migrant education program* # Mighant parents are encouraged to partici- 
pate in helping ensure a quality education for their children* 

II. Because students often are enrolled in several schools during the year, a 
way A was needed' to inform^each of the schools in which the student was 
enroll ing. what the student was working on when he/she left the district. 
*^ It was also necessary for each, school to know what immunization^* and /some- 
times v/hat health problems a student had in order that the student coi*ld 
receive health services if needed. • * ' * 

In -an effort to provide continuity in education and health services for t 

.migrant students, the Migrant Student Record Transfer System (MSRTS) was 

implemented. This is a computer system which enables, a school district 

to send the educational and health Records of a student to the central 

computer base in Little Rock, Arkansas when he/she withdraws from school. 

When the student enrolls in a different or new school, the new school is 

able to obtain any educational and health information available so. that 

the student will be able to continue with his/her studies. 
> . «• 

I II . Before a student can participate in a migrant education program, it must 
be 'determined if M>e student meets the eligibility criteria established 
bv Public Law 9%-561 and further defined in Volgme 45, No. 66 of the 
e Federal Register dated Thursday, April 3\ 1980, section 116d«3 . 

Program definitions pertinent to identification of eligible students in- 
clude: 

« 

(1) /'Agricultural activity' 1 means — 

(i) Any activity directly related to the production or processing 
.of crops, dairy products, poultry, or livestock for initial"*" 
commercial sale or as a principal means of .personal subsistence; 
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(ii) Any activity directly^ related to the cul tivation or har- - 
vesting of trees; or * / ' 



Vrli-} Any activity directly related to fish farms. ' ' 

**(2) "'Currently migratory chiltf" means a child— 

(i) Whose parent or guardian is a migratory agricultural worker 
or a migratory fisher; and M ( 

. * 

(ii) Who has. moved within the past 12 months from one school 
district to another— or, in a State that is comprised of 

a single school district, has moved from one. school admin- 
istrative area to another— to enable the child, the child's 
guardian, or a member of the child's immediate family. to 
obtain temporary or seasonal employment in an agrj^ultural 
or fisWng activity. This definition includes a child who 
has bgten eligible to be served under the requirements in the 
preceedi'ng sentence, and who, without the parent or guardian, 
has ^continued to migrate annually to enable him or her to 
secure temporary or seasonal employment in an agricultural 
or fishing activity" ✓ 

(3) "Fishing activity" means any activity directly related' to 
the catching or processing of fish of shellfish for initial 

'Commercial sale or as a principal means of personal subsis- 
tence. 

(4) '(i) "Fdrmerly migratory child" means a child who— 

(*) -Was eligible to be counted and served as a currently ^ . 
* ■ migratory child within the past five years , btft is not 
■ now a currently migratory child; 

(B) Lives in an area\served by a migrant education project; 
. and~ . . >C ■ 

(C) Has the concurrence of his or her parent or guardian to 
continue to be considered a migratory child. 

(ii) There is a total of six years .of program eligibility— 
* a one year status as a "currently migratory child" -and 
up to five additional years as a "formerly migratory 
child." 

(5) "Guardian" means— 1 

(i) • ' A person who has been appointed to be the legal guardian 

of a child through formal proceedings in accordance with 
State law; or 

(ii) A. person who an SEA determines would be appointed to be - 
the legal guardian of a child under the law of the child's 
domiciliary* State if formal guardianship proceedings were 

, undertaken? or 



ERIC * f-7 



11 0 



Attachment F-2 

81*26 (continued, page 3 of 8). 

(iii) A person standing in the place of a parent* to a child. 

(6) '^"Migratory agricultural worker" means a person who has 
moved within- the past 12 months from one school district 
* to another— or, in a State that is-comprised of j single 
school district, from one school administrative area to 
another—to enable him "divher to obtain tflujjprary j)r 
.seasonal employment in anj^gri cultural activity. 



(7) "Migratory fisher' 1 means a personN ^o , ija s moved within 
the past 12 months from one-school district t6 another— 
or in 1 a State that is comprised of a single school dis- 
trict^ -from one school administrative area to another— 
to enable him or her to obtain temporary : or seasonal ( 
employment in a fishing activity. 

As you will note, the Certificate of Eligibility has been revised to provide ^ 
more definitive information in determining student eligibility and has been 
' divided into two distinct sections, Section A and Section B. ^ 

Section A must be completed each vear for aVf currently migrant students 
(Status 1, Z\ 4„ and 5) . Part A must also be completed for newly identified 
formerly migratory students (Status 3 and 6) only if the student(s) has 
never been identified previously . - 

Section 8 is^ to be completed for newly identified students only no matter the 
status (1, 2,. 3, 4, 5, 6).- It will be necessary to obtain the informa- * 
tion contained in Part B only one time for each student identified. Certain , 
information (Items 9-17) may I?e updated as the occasion requires. 

It is extremely important that the information be accurate on the Certificate 
of Eligibility since the origirial white copy of the form is a legal document: < 
and must be retained by the district, or in the case of Cboperatives , by the* 
fiscal agent, as part of the documentation needed during an audit and/or t W 
monitoring of the programJ)y state or federal^ monitors. 

/Once the information has been completed, the pink copy of the document must 
'be given to the parent or guardian *who provided the information and whose 
signature is on the form. 

The second, or yellow copy, of Ufe form is to be sent to the terminal site 
for newly identified students, only . Both sections, A and B, must be completed 
in* this instance. ' ' * 

A copy ofrtha Certificate of Eligibility and an explanation - of each of the 
data elements follows* * . 



Attachment JFV2 

81.26 ~ * (continued, page r 4 of 8) 



Section A 

1. Enter the name of the school district. 

2. Enter the student number and mnemonic" from the student's latest' academic record. 

f 

3. Enter the name of the campus on which this student is enrolled or would be 
enrolled. 

4. Enter the campus I.D., a four letter code. 

5 ^Circle the status of the student only after obtaining the information for items - 
9, 10, ll\ 12, 13, 14, and 15. ^ 

Status I: interstate (out-of-state)' agricultural activity 
- Status 2: intrastate (in-state) agricultural activity 
Status 3: formerly migrant agricultural activity 
Status 4": interstate (out-of-state) fishing activity 
. A Status 5: intrastate (in-state) fishing activity r 
Status 6: ' formerly migrant fishing activity ^ 

5. Enter the 'grade in which this studAt is or would be enrolled. ■ 

7. Enter the date of school enrol ImentJ if .applicable*). 

* * v < r 

8. Record the" student's first name, middle ^.tial , and last name. If the student 
has a nickname, please put it in parenthesis above the student s first name. . 

' 9. Circle appropriate identifier. ,!f a child "traveled out of state, the word "state." 
should be circled. If a child is traveling from a district here in Texas, the ■ 
word "school district" should be circled. . . ' . 1 

10. Record the date the student traveled across state or school district tlundaries. 
Items 11 and 12 define a student's eligibility in terms of inter and intrastate criteria. 

11. Record the city and state from which the student travejed ^the date Indicated 1 n 
1te m 10. This is the student's last or latest move . In many 1ns*nces. this will 
bd the student's homeoase. 

12. Record tne city and state moved to on the date indicated in' item 10: 

13. Record the name of the person or .persons who were seeking temporary or seasonal 
employment. , 

14. Circle the descriptor which identifies the relationship of the worker to the 
, student. « 

Examples: If the chjjd is circled, the student's own name would be . 
recorded . 

If the child and . the child's parent or guardian were both 
circled, only the name or the parent or guardian would be 
recorded. 
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If the child and a member of the child's immediate family. 
were bQth circled, only the name of the family member * 
would be recorded. 

If the child's parent or guardian Is circled, the child's 
parent Or guardian's name would be recorded. 

I f a member of the child's irrmed late fami'lv Is circled, 
then the name of that family member should be recorded. 

15. Identify the type of employment (tomato harvest/citrus harvest/shrimping/plcklng 
cotton/cherry jnjrting, etc 1 .). - 

16. Circle the appropriate Identifier. 

17. Record the date of arrival In this state or district. This date is extremely ^ 
Important since: » f 

t« - < 

. this Is' the date on which the student will begin generating funds 
for the state; and l r tr ^ 

** 

. . this Is the 1 date gtilized to determine the period of years of 
eligibility this student has in -the event his/her family ceases 
to migrate. v < 

c 

Example: Juan Tamez ancJ his parents left homebase on April 14, 1979 
✓ enrOute to New York, state to pick onions. They returned 
to homebase on October 1, 1980. Juair and his parents 
did not migrate between October 1, 1980, and Cctober'l, 
1981, therefore Juan assumed formerly migrant status 
on October 1, 1981. His eligibility will terminate on 
' October 1, 1986. " , 

13. Record the city and state from which the student Is arriving/ 

19. The name of the person obtaining this information fs to be recorded. 

20. The signature of the person supplying this Information must be affixed. 

21. The date the signature was obtained should be recorded. 

22. Check the appropriate space to indicate the language used to expkin the purpose 
of the Migrant Education Program, Migrant Student Record Transfer System, and 
.this document. 

23. The relationship of the person supplying this information should be recorded. 



Section 8 — Newly identified students or Updating Information » 

1-3. Record the student's last name, first name' and middle Initial. If the student 
has a nickname enter it In parenthesis above the student's first name. 

■4. Indicate the sex of the student by placing an X in the appropriate box. 

5i Ententhe birthdate of the student. 
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1 



6. Enter the name of the student's father and mother. Include last names only if 
different from that of the student. 

I 

7. Indicate the method used to verify the student's birthdate. 

8. Enter the birthplace of the student. If the student was born outside the U.S., 
enter the city and country-of birth. . 

9. Enter the natpe of the student's hcmebase city and state (hometown).. . 

10. Enter the grade in which the student is or will be enrolled in this district/ 

11. Circle the number which identifies the status of the student. (Refer to Section 
A, item 5). m 

12. Enter the student's current address. Include the street name and number or'a 
geographic identifier if a street address is not available. 

Examples; 1/4 mile west of PeytonjGin; 4 miles east on Rabb Road, 

then 1/2 mile north on Alley; 2 miles south on FM 1608. , 

13. Enter the date the student .arrived jin the state/school district. (Refer to 
Section A, frtm 17). | 

14. Enter the date the student enrqlled in this School (Refer to Section A, item 7), 

15. * Enter the name of the student's guardian if applicable. 

16. For Status 3 or 6 students only. , enter the dafe when the student's eligibility ■ ' 
will terminate. This date is determined by adding 5 years to the date that a 

student ceases to migrate or by- adding 6 years to the date of the student's last 
qualifying move. 

Example: Jose Campos and his parents moved into school district X 
on June 1, 1979,' in order for his father to obtain tem- 
porary employment in the tomato harvest. After the. harvest 
was over, his father became an employee of a local service 
station. Jose was still in the district on June 1, 1980. 
Because hi* family did not migrate during the' 12 months 
between June 1, 1979, and Juoe 1, 1980, Jose became 
classified as a "settled out" or formerly migrant student. 

< 

Jose's eligibility termination date can be figured in two 
> whys. By adding 6 years to Jose's last migratory move- 
ment date (June 1, 1979) his eligibility will terminate 
June 1, J985. Or, by adding 5 years to the date.Jose's 
family had been in the district for'12 months (June 1, 1980) 
his eligibility will still terminate June 1, 1985. 

17. For Status 1. 2, 4 or 5 students only , enter the name and code number of the 

* * migrant education program in which tne student will be enrolled in thi* district. 
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V. As in the past, the Certificate of Eligibility has been printed qn three part 
carbonless paper. 

Once the Certificate of Eligibility . hay been completed, the pink copy of the 
certificate must be give^Jjo the person who provided the information and whose 
signature i^ on the form. 

The original copy must be retained by the district or 'fiscal administrative agent 
as part of the auditable files. J 

Please note: The yellow cppy of the Certificate of Eligibility will be sent 
forward to the terminal site for newly loentified students only. 
The procedure which follows should be implemented. 

A. Students who are returning to the district who were enrolled in the district 
during the year prior to the current year. 

1. ' Complete Section A of the, Certificate of Eligibility. > 

2. Enter the student in MSRTS by updating the student's most current 
Academic Record which the district received when the student with- 
drew the prior year. % Record, using red ink, the information needed 
to update previous information. 

Items which will require , updating upon enrollment include: 

. Arrival date in state/school district (Section A, item 7) 

. Camous assignment and grade level if changed (Section A, 
items 3, 4, and 5) 

. Date of school enrollment (Section A, item 7) 

. The name and code number of the mlaja'nt education program * 
in which the student will be participating 

/ 

Items which m§£ need to be updated if a change has occurred. 
. change in Parent name (Section 8, item 6) 
. change in guardian. name (Section 8, item 15) 
. change in address (Section B, item 1?) 

B. Newly identified migrant students (students not prevfously identified as % 
eligible or students new to the district). 

I. Complete Section A of the Certificate of Eligibility. 

Complete Section Q utilizi 
records (AGR cards, etc.). 



2. Complete Section 0 utilizing information obtained for district 



3. , Complete the logging sheet (see Standardised Procedures for IEAS). 

4. Send the yellow ycopy of the eligibili-ty form forward to the terminal 
site for transmittal. j 
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SECTION A 

w EL TsA 



(Name ot School District) 



(Student 1.0.. Number Mnemonic) 



(Campus i.O.) 



(S) Migrant Status: Q 1 3 4 5 6 
(Circle) 



TEXAS EDUCATION AGENCY 
•Z Plvlslon of Migrant Education 

^ v Ctrtlflcatt of Eligibility ' > 

School Year JjLllj— 

This is to certify lhat 18) QjELEEigS 5**CS3o iaat ^veted across *9) l$taitfS4toot District] boundaries on (10) 03**3 Q«7 fl 

(Name ol Student) ■ (Circle) (MaDay/Yr) 



(Gradt) (School EnrbllmentlDate) 



. !o r2] «3<i.rfHY2l 4 £. U/^sA'/^^^o enacle (131 //Ju.*ci\ S«L^gJn 
(Clty/Statt— Qbstination) • (Namt ot Worxer) 



(City/State— last move) 

iU) [ihi chiictftf* chud'j parenuor guardiarwor a mimDiroi the cntid's immediate family) to obtain temporary. or seasonaVempioyment m 
7*- 1 / (Circle) m * . 

. The above named student arrtved in this (16) (State/School District] on (17) . 

* (Type of Worn) ^ , v — iCJrcle) * , (Mo/0ay/Yr) 

frnm 5 ° GtAQlSA C ■ l*Jcu4&*+c4* \ 

(Cltyislate) ' 

The purpose of the Migrant Education Program and (he Migrant Student Record Transfer System has been exoiaintd to me.4tls understood 
mat scnooi and health records will Ce translerreo to other school distncts m which a student is enrolled and lhat these records will be made 
avauaoie to me upon reQuest. I understand mat m order for a child to be t»»g»o»t for the migrant education program, the parent or guardian of 
the child must be. or must have been, a migratory agricultural worker or a migratory fisher. 



t^9) j 

(Signature of'person obtaining the information oh 

(22) Language 'used to explain the contents of this docum 

Spanish English Other (Specify) 



J20)_ 



!grm.) (Sig nature bf Parent or Guarolani 




-OT — 
(Oate) 



eiationshio) 



SECTION B This section >s to be completed (or newly identified students-or to update information for previously identified students. » n 



<1) 

(Last Name) 

(6) Parent Information. 



_(2> 

tFirst Name) 



.(3) 

(Middle I.) 



(<) Mate C " (5) eirthdati:. 
Female Q 



(Mo/Oay/Yr) 



(Name of rather) 
r 



(7) Verification Q Birih Certificate 

C Oocument 

□ None 

Q Other . 



(Name of Mother) 



tQ) ' Birthplace:. 



(City/County-Countr//Sta.te) 



(9) i Homebase' . 



(City and State) 



(11) Migrant Status: 123458 > (12) Current Address: 

(Circle) { (Street Address and 



(10) Grade. 



(13) State/School_ _ 
« Arrtvai Date:. 



(WoJDay/Yr) 
(15) Guardian Information:. 



(14) School 

Enrpllmtrtt 
Oate: . 



(Mo/Oay/Y;) 



(Male) 



^ Qs>T ^ 

(Cfty/State/ZlpCode) - , „0 J p r . (Ttltphone No.) 

(16) Eligibility Termination Para: 

(Status 3 or 6 only) (Mo/Cay/Yr) 



(Female) 



(17)' Soectat Program . 



(Status 1. 2, 4. 5) (Name) 
only 



Whitt— LEA or Fiscal Agent Audit File ( ^ 
Yellow— Terminal Operator (for newly identified students only) 
Pink— Parent or Guardian 
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Slab elsd □ unlabeled 

LABEL ID EV*folC82 
BLOCKS IZH ± 



FILE UYQUT 



PAGE 1 O r 2 



CHARACTERS 

RECORD SIZE 210 CHARACTERS 



TAPS NO. 3° gc recenc SY; Amu Beeson 



DATE, CREATED : 3/25/82 



DESCRIPTION 
REMARKS . 



ZV0MICS2 



SUP. SCRATCH DATE J Ongoing 

•DENSITY 3?r 

SEGUENCS ID* rune 

~i' Allied lbs 



MECAMIG 









1981- 


82 Misrane 


Mascer File 










-COLSt 


COLUMNS 
If^CM 1 TO 


, DATA 


FORMAT | FIELD NAME 


\ REMARKS 




3 


1 

« 1 

. ■ h 


' 3 




(File Designation 






3 


4 


' Q 




i 'school Code 


| (Currenc) 




2 


| 7 


j 8 




|Grade 


i (Currenc) 




20 


1 9 


| 28 




[Maine 


l 




7 


1 29 


1 35 




Iaisd id 






1 


1 36 

< JO 


1 

' Jo 




fsex 


"r- -h 






1 37 


1 37 




(Ethnicity 


li:^o^ic^L a 3iJ-^ c ^>( 




:6 


! 38 


1 43 




(Birchdace 






1 


44 


| 44 










33 , 


1 45 


! 77 




(Address 


| (Same as STUD-f ilej 






1 78 


1 82 




(Zip Code 








j- 83 


t 88 




(Eligibility date 


1 






| 89 


1 94 




iTeraiaacion, dace" 


I 






1 


] 98 




(Registration dace , 




« 




1 99 


I 99 




^Migrant StacuV" 








I 1 rtrv 
1 1UU 


1 t'Al 

1 102 


i 1981-82 


(Tocal Days Served 


1 (To Date) • 




1 6 


1 103 


Ji03 




(Parent Parci'cipacion 


i jl« i r»arenc *- % 
J2* a^arencs; A or 3"tto Parencs 






1 104 


! 104 


i 4 * »noc served i 

I 1 » Served 'Medical Expense 


1- All buc Dencisc 






i 105 


j 105 


I " 


iMed&AU. Expense 


1- Dencisc # 






! 106 


( 106 - 




(Served by Healch Svcs^ ¥ • 






107 


1 107 


! 1981/82 


iservice Scacus 


(<ir«Served; 0 « Xoz Served 




11 


108 


i 118 




[HSRTS Code 


i6 cftaficCetf aua^ns U ; 

4 3 character nneaonic code 


A 


-3 . 


U9 


| 121 


| 1981/82 


lAchieveatnc scores 


| Fall Reading local RS ' 


3 


3 


122 


1 124 


1 1981/82 


jAchieveaenc scores 


1 fall Reading Tccal :ile 


C 


4 " 


125 


{ JL28 


1981/82. 


lAchieveatnc scores 


l?all Reading Tocal C.E. * 


D 


10 1 


12? 


Il38 


LSftMAt5 fields i-C for Sor'n* Hftl-A? 


1 


E 


2 1 


139 


1 140 


1 1*980-81 


(Grade 




t? 


1 i 


141 


1 141 


1 1980-8U 


w * Iservicej Stacua 


1 - Served 


C 


20 ! 


142 


! 161 


Repeacs 


Fields JUd for 1980-81 






23 f 


162 


j 184 


Repeats 


fields |E-G for. 1979-80 










♦ 
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V* 

r 



file: layout 

* * 

0LA3EUED Q UNLABELED 

LABEL ID EVgHIC82 1 TAPE NO. "°» c RecenC 

BLOCKS I ZE CHARACTERS . '- 

RECORD SKS CHARACTERS . ^. 



DESCRIPTION EVgtgG82 
REMARKS MEgggC 



PAGE 2 : O P JL 
2Y • Ann* Baeaon 
DATE CREATED: , 3/23/82 . 

SUG. SCRATCH SATE: 

DENSITY- 3PI 

SEQUENCE flg&M 



1981-82 Migrant Master Flla 
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AUSTIN INDEPENDENT SCHOOL DISTRICT ( 
Office of Research and Evaluation j 

March 25, 1982 



TO: Oscar - Gantu^ . 



FROM: < Catherine Chrlstner 

SUBJECT: Students Served DUring the Fourth Six Weeks 



Four students were served by a Migrant Program teacher during the fourth 
six weeks who (according to our records) were dropped from the prpgram 
due to parent request. See below. ^ 

» * - 

Date of Parent Request 

November, 1981 
February, 1982 
February, 1982 . 

Npvember, 1981 

v * i • 

» M 

Is this information correct? If the students have been dropped from the 
prpgram, then the* teachers need to be informed, if not please let us know 
so we can update our records. 

• * * * 

Attached* is a list of students (served by Migrant Progfam teachers) for wham 
we hav^ no eligibility forms. Please send copies of their eligibility forms. 

9 * * 

Thanks. 

CC:lg 
Enclosure 



Name 


Grade 


School 


Paula Amaro 


7 


Fulmore 


Susan Mancillas* 


K . 


Govalle 


Yen H. Fham 


7 • 


Martin 


Paul Rodriguez * 


3 


Gov^lle 



APPROVED 



Director, Research and ' Evaluation / 



cc: -Holly Nelson 



12 i 
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Need Eligibility Forms on. These Students: 



Attachment F-4 
(continued, "page 2* of 2) 



Name 

Arrellano, Charlie 
Capuchino, Adrian 
Castelan, Ruben 
Campos, Felicita 
Cruz, Alicia 
Fabian , Moses 
Hernandez, Sonia 
Lira, Eberto 
Lira, Esmeralda 
Marquez, Javier 
Murrieta, Melinda G. 
Murrieta., Christopher 
Murrieta, Steve * 
Rodriguez, San Juana 
Sandoval, Jose A. 
Sandoval, Dean 
Sepulveda, Donny 
TTejo, Arlene 
Trejo, Carol 
Trejo, Connie 
Trejo, Suzanne 
Trevino , Orlanda 



School 

Highland Park 
Becker 
'Becker 
"Allan 

Highland Park 

Becker 

Anderson 

Highland Park 

Brooke \ 

Allan 

Brooke 

Highland Park 

Highland Park 

Becker 

Cook 

Allan 

Govalle 

Webb 

Webb 

Webb 

Webb 

Martin 



' 0283979; 
1205311 
1306157 
1571321 
1758001 
2340304 
3459202 
4637551 
4637552 
4886694 
5676301 
5676302 
5676303 
6855704 
7089951 > 
7089952 
7288373 
8104882 
8Td4883 . 
8104884 
8104885- 
8112081 



.Grade 



1 

K 
K 

Pre-K 

1 

K 

12 

2 

K 

K 

4 

2 

2 
" K 
.5 

2 

1 

6 

5 

5 " 

4 

8 



f-i^: 
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Attachment F-5 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



November 3, 1981 



TO: Kathleen 



FROM: Catherine Chris tner 



9 

r^ne Cur 



SI ' „ \ 



SUBJECT: Free /Reduced Lunch and Special Education Report on Migrant 
Students 



Enclosed are the numbers w<* talked about last week. Call me if you have 
any questions ox if you need further information. 

CC:lg ^ 

Enclosure ^ - 




approved; sryr.&Ps. 4^7777^/ 

Director/ Research and Evaluation 

f " ■ . 



^6 



F-18 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office- of Research and Evaluation 



March 9, 1982 ^ f 



TO: Holly Ne ^9^ \ 

FR()M: Catherine udfistner 

SUBJECT: Lists of Termination Dates 



Enclosed are the two* printouts you requested - one of currently migrant 
students, by schooi, listed in order of their termination dates and the 
other of formerly migrant students, by school, listed in order of their 
termination dates ^ * ' 

In the near future we'll update thfc'ttSRTS numbers, so, let me know if 



you v&nt any oth£r printouts at that time. 

A 

CC:bw 
Enc. 

cc: Oscar Cantu 



'7 

Approved: o<£^c^r Fr^Cf i^t. /(l*.<. 

* Director, Office of 'Research and Evaluation 




**** 



& . 4 
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Attachment F-7 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Researched Evaluation 

March 10, 1982 



TO: 



FROM: 



Oscar Cintu 
Jose Mata 



Gather 



Chris tner 



SUBJECT: Preliminary Projections of School Locations for Migrant Students 
in 1982-83 > > 



Enclosed are, the preliminary projections of locations of migrant students 
for 1982-83. Remember these data will be 'constantly updated in the future, 
sb there will be changes. Also the achievement test data are not available 
(since testing occurs in April) at this time. These data will be available 
by this summer. 

Please call me with any questions. 
CC:lg , 

-Enclosures - 




APPROVED: ->T ^C^p ^ 

Director, Research and .Evaluation 



cc: Lee Laws 



F-2CM 
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Attachment F~8 



AUSTIN INDEPENDENT SCHOOL. DISTRICT 
Office of Research and "Evaluation 



May 4, 1982 



tO: Oscar Cantu 

FROM: CatherQle^Kiristner 

SUBJECT: Migrant Family Mailing Labels 



Enclosed are the labels ^ou requested for the pre-K mailout. 



CC:lg 
Enclosure 

cc: Lee Laws 



APPROVED 



Director, Research and Evaluation 



ERIC 



F-21 129 



81.26 ' Attachment. F-9 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

. • *• ct 

■ May 25, 1982 



TO: James /Jandy 

?ROM: CatherlSe^Christner 

SUBJECT: Numbers of &grant Students in AISD 

Oscar Cantu forwarded your reciter fn mfl r„ , 

for the Superintendent's RaS % , 5 f nunbers of ^ant students 
I hooe meets ytur needs Zll'' J 8 3 C ° Py of a P rint0u < "hich 

eligible mights iTrto Sr enrotS ™* ^ StUdenCS Wh ° — 
school year! enrolled in AISD at some point during this 

Please let me knov if y6u have any questions or other needs in this area. 

CC:lg. 
Enclosure - 

cc: Oscar Canti* - , 

Lee, Laws 



* Sector, Research and 'Evaluation' 




> 



"A 
AO 
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TITLE I MIGRANT 
APPENDIX G 
MIGRANT STUDENT ATTENDANCE RECORD 



ERIC 



G-l 



X 



81*26 . « 

Inscrumenc Description: Migrant Student Attendance Record 



• 3riaf dascrtscion of the iascrjaent : 

The Migrant Student Attendance Record was compuced-generaced each six weeks with an 
up-to-date list of Migrant Program students. The following data were on the form 
or entered by the teacher: school, teacher, student name, AISD ID, grade, ethnicity, 
type' of instruction, parent participation, and attendance during each day of the 
six-weeks period. 



To whoa was the instrgsenc adaiais cared? 

The attendance records were completed by the Migrant Program teachers on each stu- 
dent they served during each six weeks. This attendance record only reflected ser- f 
vice by the Migrant Program teachers - not schoolwide daily attendance of these 
students. 

Hcv aanv tiaes was the iastruaeat adaisiscared? 



Dailjr from August 24, 1981 through May 27, 1982. 

«hea was the ins truest adaiaistared? 
Daily on school days. 

Soere was the iascTsaaac adaiais cared? 
In a location of the teacher's choice. 

«ho. adaiais tar ad the instrjaenc ? 

The Migrant Program teachers. 

*fcat tTaiains did the adaiais tracers have ? 

Written ins crucc ions were provided. 



tfas the iastrtatent adaiai scared sacar stan dardized conditions? 

9 ~* 

Not applicable, * 

«era there ortolans vith the iascr'jaenc or the adainiscracicn that nirht 
aifect the validity of the daca? 

None were identified* 



Vho cavalooed the ins truant? 

The inscruaeac was developed and modified by che Tide I Migranc evaluacors, 
present and past, 

wfcac reliability and validity daca are available an the ins truant? 
None. ' ' > * 



Ara there nam iata available for intaroracing the rasul 1 3 
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MIGRANT STUDENT ATTENDANCE RECORD 
Purpose 

The Migrant Student Attendance Reccrrd was completed by the Migrant Program 
teachers in order to obtain information relevant to the following decision 
and evaluation questions: c 

Decision Question Dl-5 : Should the Prekindergarten Instructional 
Component be continued as it is, modified, or deleted? 

Evaluation Question Dl-5 . How many pre-K students did 
Migrant Program teachers serve? 

a) Whit number and percent of eligible pre-K students 
' received services from a Migrant Program teacher? 

b) What was the average number of pre-K students seen 
daily by a Migrant Program teacher during each six-weeks 
period? 

c) What was the average number of pre-K students served by 
a Migrant Program teacher during each six-weeks period?^ 

d) What was the average number of days of instruction 
received by pre-K students during each six-weeks period? 

4 

Evaluation Question D2-4 * How many K-12 students did 
Migrant Program teachers serve? 

a) What number and percent of eligible K-12 students 
received services from a Migrant Program teacher? 

b) What was the average number of K-12 students seen 
daily by a Migrant Program teacher during each six- 
weeks period? 

c) What was the average number of- K-12 students served by 
a Migrant Program teacher during each six-weeks period? 

" d) What was the average number of days of . instruction 

received by K-12 students during each six-weeks period? 

•> 

Procedure 

Attendance data for students served by a Migrant Program teacher were collected 
using the Migrant Student Attendance Record (Attachment G-l). At 
the beginning of the school year the Migrant Program teachers were .sent an 
introductory memo (Attachment G-2) and a set of directions (Attachment G-3) , 
along with the attendance form for the first six weeks. For the first time 
the form was computer-generated each six weeks -(see AISD program MG-AFORM0101) . 

133 * 



81.26 



A carbon cfopy was included so the teachers could have their own record. This * 
way teachers could be provided with updated information during the year and 
hopefully be saved time because the names of the students (along with identi- 
fying information) were already included. Space was provided for additional 
names to be added by the teacher. New forms were sent to the teachers right 
beforq the beginning of each six-weeks period along with a reminder (Attach- 
ment G-4) to send in the completed attendance 'forms from the preceding six 
weeks. 

When the completed forms were returned to ORE, the number off days each stu- 
dent received instructional services was tallied by the Migrant Evaluation 
Secretary. The attendance records were then keypunched and verified according 
to the card file layout in Attachment G~5. 

The attendance data were stored at AISD and also analyzed here. The attendance 
data for each six weeks are stored on EV0ATT82. Program MG-CSORT0102 sor£§\/by 
ID and name. MGATMCH0102 compares the attendance file with the Migrant Program 
Student Master File (Mig ~ f 82). This checks for discrepancies and prints a list 
of mismatched students and updates the service status code on MIG f 82. The 
attendance file is then checked and corrected by hand. MGATSRT0101 sorts by 
school, grade, and name and calculates the percentages of days served by school, 
grade, and total. MGATMCH0103 merges fcflG f 82 and the attendance file to buil'd 
EV0MRGAL (which is updated regularly) and this file contains the data from which 
the attendance forms for each six .weeks are produced (using program MGAFORM0101) 
MGALSRT0101 sotts x by school, grade,* name, and does analyses for summary data 
for each school, gVade, and overall totals. An example of the. by-school%data 
produced are in Attachments G-6 through G-8. Attendance summaries for the 
District for each six weeks are included in Attachments G-9 through G-14. 



Results 

*"•*," -*■—*• 
Evaluation Question Dl-5 : m How many pre-K ^tudents did Migrant Program teachers 
serve? 

a) , What number and per.cent of eligible pre-K students received services 

from a Migrant Program teacher? 

A total of 137 eligible pre-K students were served in 1981-82. ' The .percent 
of eligible students 'being seen each six weeks ranged from 91.5% to 98.3%. . 
The number of students served is down slightly from the 141 served in 
• 1980-81. 

- . * 

b) What* was the average number of pre-K students seen daily by a Migrant 
Program teacher during a six-weeks period? * . , 

Across the six-weeks, periods, the average daily attendance was 13 students, 
down slightly from the, 14 students on the average seen in 1980-81. This 
may be a partial reflection of the .smaller class size in 1981-82, than in 
198Q-81. ; 



ERLC 
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c) • Wh^, was the average number of students served by a Migrant Program ' * 

teacher during" a six-weeks period? 

f * 

The average number 15 f students served was 120. This. is a decrease from the 
'1980-81 figure of 131 students. This may partially (at least) reflect the 
limit of class size to 16 in 1981-82, whereas in 1980-81 the limit was 20 
students. » 1 

d) What was the average number of days of instruction received by pre-K 
* students during a six-weeks period? 

The average number of days served was 25. This is up one day from the figure 
of 24 days^ in 1980-81. 1 * 

Evaluation Question D2-4 : How many grade K-12 students did Migrant Program # 
teachers serve? 

* 

* a) What number and percentage o£ eligible K-12 students received , 
N services from a Migrant Program teacher? 

Over the entire school year, including students ^ho had withdrawn' from school 
at some point (but who were served) 637 K-12 students were seen by a Migrant 
Program teacher. See Figure G-l. If just students who were in school the 
last six weeks are considered, 534 students were seen. This is up frfcm the 
1980-81 figure of 517 'students. , 

There continues to be much variance in the number of eligible students 
served at each level i 60.7Z-72.9Z of the eligible K-6 students; .69. 7%-77.1% 
of the eligible junior high students; and 45. 6Z to 53. 8Z of the eligible 
Senior high students. These same figures for 1980-81 were: 63-77% of the 
eligible K-6 students; 78-87% of the eligible junior high students; and 33-37% 
of the eligible senior high students. In comparing the two years, there was 
a. drop in the percent of eligible students served at the K-8 grade levels^ 
while there was an increase in the percent of eligible students served at the 
&eniot* high level. 

b) What was the average number of K-12-. students seen daily by, a Migrant 
Program teacher during' a six-weeks .period? 

. K-6 - . 

The average daily attendance was 28 students per teacher, up from the 22 
students seen on. the average in 19S0-81. This may be a tef lection of spreading 
of teachers across more schools by the Migrant Program, splitting funding sources 
with other programs such as Title I or SCE,or just having half-time teachers 
in several^ cases. 

7-8 i 

The average daily attendance at the junior high level was 20 students. This 
•is an increase over the 18 student average in 1980-81.' This increase is 
especially impressive in that only one of the four teachers at this level was 

'< G-5 C^O 
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»• 

full-time the rest were: 40%, 60%, and 80%- time. 
9-12 — 

At the senior leyel, the average daily attendance was 27 students. This i# 
up considerably from the 1980-81 figure of. 16 students per teacher* 

c) What was the average number of K-12 students served by a Migrant 
Program teacher during a six-weeks period? 

K-6 t . * 

The average number *of students -served was 284. This is greater than the 
average of 246 students served in 1980-81. This may reflect the better 
apportioning of Migrant Program resources to pay for parttime teachers to 
reach more students* 

7-8 

The average number of junior high students seen was 78* , This is up one stu- 
dent from the 1980-81 level of 77* 

s • 

9-12 

■■ ■ . 

An average of 108 senior high students were seen* This is a considerable 
increase over the average of 75 students seen in 1980-81. This partially 
reflects a full, year of having a teacher at Crockett (she began in the spring 
of 1981). - . 

As in previous years, the teaching loads at this level varied greatly among 
the teachers from a low of 17 to a*high of 37 students. ' 1 

d) What was the average number of days of instruction received by K-12 
students during' a six-weeks period? 

K-6 \ • ■ , \* 

Eighteen days was the average number of days K-6 students were served. This 
is a one day decrease from the average of 19 days for K-6 students in 1980-81. 

7-8 ' , 

The junior high students on the average were iserved 20. days. This is a slight 
increase over 'the I9'**day [average for 1980-^81. - * 

9-12 . . . * / , . 



The 9th-12th graders received «an average of 21 days of instruction per six 
weeks, This is down one d£y from the 22 days seen,, on the average, from 
1980-8U' . . . 7 

G-6 *. 
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Miscellaneous , . 

" * * * 

Attachments G-9 through G-14 are summary data charts for each six-weeks 
'period in 1981-82. They contain the data used to complete the figures 
mentioned' heretofore~for 1981-82. * 

In Figure ,{j-l are the figures for the total number of days seen by students 
attach grade level. The numbers Confirm the relative stability, of the 
population in, that 56% were seen for 9i days or more. These figures are • 
similar to the 1980-81 figures. The pre-K children were the more stable 
group, 83.7% of them being served 91 or m&re days. The kindergarten chil- 
dren were the least stable with only 21.5% being seen for 91 days or^moce. 

In Figure &-2 are given the number of students served by grade and ethnicity. 
Ninety-three and four-tenths percent of those seen were of Hispanic back-, 
ground. , , ^, 



13 



( 



G-7 



81.26 



-I 



10 



1-lS (WS 16-10 RAYS 11-90 'HAY'S OH HURt 

5 ( 1.7*) 3 ( 2^\\ 14 ( 10.45) M3 t 83. 7T) 



?4 ( 30.4O 



9 ( it.**) 29 ( 36.7?) !7 4 ( 21. 5?) 



8 ( J9.7H 
2 ( £.32) 



2 ( 2.2*) 37 ( 40.?.*) 45 ( 48.9?) 



3 ( 4.9*) 13 ( 21. 3Z) 



43 ( 70.3;) 



4 ( Q.5S) 



6 ( 



o ( COS) 



14 ( 33.31) 24 ( 57. ID 



2 ( 3.9Z) 13 ( 25.5?) 30 ( 58. M\ 



1 ( 2.7">:) 

2 ( 6..9S) 



1 ( 2.77) 15 < 40.5?) 20 ( 54. 1%) 

0 ( COS) -6 1 2C. 7?) 21 ( 72. '•*) 



3 I s.«;) 

6 ( 14.61) 



f ( 2.0%) 9 ( 15. 7Z) 39 ( 7A.5?) 

3 ( ?.1?) 20 ( 4P.81) ^ ^2 ( 29.3^) 





o I 11.4?) 8 ( 11. 4*) 22 ( 31.4?) 32 ( 45#7*) 



P t ?9.*5) • 1 *( 7.7^) 11 t 2».2I) 17 ( 4J.6?) 



3 ( II. m 2 ( 7.42) 11 ( "40. M) U 1.40.7*) 

# 

6 ( J*«UJ*. V ( CO'* ) 4 I 22.21) H ( 44.4*) 




li.U) 37 ( 4.rt*) 217 t 2P.m 422 (^.OK) 



TOTAL 



135 



79 



S2 



6t 



42 



01 



37 



51 



41 



7C 
39 



27 



IS 



Figure G-l. NUMBER OF STUDENTS RECEIVING INSTRUCTIONAL SERVICES BY MIGRANT 
^PROGRAM TEACHERS AT SOME POINT DURING l£81-82 .BROKEN DOWN BY 
NUMBER OF DAYS OF SERVICE. 
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Grade 


Amer. Indian^ 


J 

ETHNICITY ' 
Black " Other 


• Hispanic 


Anglo 


Total 
















Pre-K. 


0 


2 




128 

————————————— 


5 


135 


t 

K 


» 

0 


2 


1 


62 


14 


79 




1 


' 1 


• 

: 2 


86 


0 

2 


92 


2 ' 


0 


4 


0 


56 


1 


61 

e 


3 


0 


0 


0 




1 


/, 0 


. 4 


_ 0 


0 


: • 1 


49 


1 


51; 


" 5- 


0 


0 


0 


36 


1 


37 


6 ' 


0 


0 


0 


29 0 


29 


Elementary 


1 


7 


4 


359 


20' 


391 


7' ♦ 


^ 0 


1 


1 


»/ : 49 


0 


51 

* 


8 


0 


1 


" 0 . 


■ 39 


• 1 ■ 


41 


Junior High 


0 


_2 


1' 


-v — -7- 

88 J 


1 


92' 


9 


— 

0 


4 


0 


• 64 . 


2 « 


7U 


10 


0 


0 


0 


39 


. 0 


39 


11 

* 


0 


1 


0 


26 


0 


27 * 


' 12 


0 


1 


0 


17 


0 


18 



Senior .High 



146 2 154 



Total ' 1 ' 17. * 5 ■ 721 28 772 

, , : 1 . h 

figure" 'g-2. number of 1 eligible migrant students served by a migrant program 

•TEACHER AT SOME POINT DURING 1981-82, BY GRADE AND ETHNICITY. 



MIGRANT STUDENT ATTENDANCE RECORD 



08/20/81 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
OFFICE OF RESEARCH AMD F VALUATION 



SCHOOL: CROCrt+TT HIGH SCHOOL f 0081 
TEACHER* ^LBAJSAatJatJL^J 



instruction codes 1*siu0ent leaves regular class (lab or resource rohm) 
2= h i grant teacher enters regular classroom { teaming) 

3^stu0eni registered fcr_sp£cial 'mqranj_cka55 - 

Mother (specify) ' : : 



1ST 6 WEEKS - AUG 24 THRU OCt 2t l<>ftl 



AT t EN DANCE CODE: X 3 STUDENT OIKS \JT KCCfllvF SERVICE 
/-STUDENT .RECEIVES SERVICES 

Parental r "difi6Hp arYnTal ~ part ic ipat ion 

PARTICIPATION: i*QNE PARENT PARTICIPATION 

2?JW0 PAPENJ.PAHT1CIPAT.10M.. , 



ho 

ON 



ST,UPEHL,MAME, 



KHK-jmXHXKJC 
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ID 
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12 



12 



£111 



N 



14u 



1 



AUG. SEPT 
2 2 2 2. 2 3 
4lSlfttTlamil2l3t» l» 



l_ 



U 



_LU 



-J- 



1^ 



ATTENDANCE. 

.1 1* 1 1 11*122222 2 
9lO»lUls l6 t-TlnlH?t3UISlfl 



J. 



1_L 



I I 
I I 

II 

I I 

±J_ 
I I 
I I 

U 



] I 
I. I 

I.J 



I I 
I I 

h 

i i 
i i 



i 



i 



i 



i 
i 
j 



i 
i 

_L. 
I 
I 

LL 
I 
I 

_L 
-I 
I 



... . . I 

Lu_L 



i. j. 
i 

-i 



_1_L 



I 



_LJ L 



OCT l> 
3 ' A 
0 II I 2I1L 



.? _ 



I 
I 



for cue 

USE 



14 i 



v. 



> 

ft 
rt 

n 
rt 



81.26 Attachment G-2 

AUSTIN INDEPENDENT SCHOOL DISTRICT* 
Office of Research and Evaluation 

August 19, 1981 



TO: Title I Migrant Teachers 

FROM: (^thev^e^iri^nev , Title I Migrant ^valuator 
SUBJECT: 'Migrant Student Attendance Records for 1981-82 



r 



Accompanying this memo aire the Migrant Student Attendance Records for the 
first six-weeks period of 1981-82. They have been changed considerably 
since last year. In order to save you time we- have computer generated the 
forms with the students 1 names, IDs, grades," and ethnicities already com- 
pleted. Additional, space is included to add students who are noj listed, 
but whom you are serving. This* list will be updated for each of the • ■ 
six weeks periods as we, get additional information from you, the 
District's Student Master File* or the Migrant Program. 

These forms should also serve to remind you of the eligible migrant stu- 
7 dents at ypur school-. ; 

Please read, the enclosed directions very carefully before completing the 
forms. I have enclosed an example # of a completed form for additional 
clarification. If you have any questions please fe'el free to call me. 

The week before each new six-weeks period you will receive a reminder from 
me to send in your Attendance Records plus *a new .'set of Attendance Records for 
the next six weeks. Please send me the original of the completed forms 
and keep the carbon copy for your records. . 

Your cooperation and assistance' in this matter ia greatly appreciated. 

i 

CC:lg " . 

Enclosures 



APPROVED 



APPROVED 



APPROVED: 




Acting Assistant Sup 




. ._ t*W*>sM£srt& 

Assistant Superintendent for Elementary Education 



cc: Lawrence Buford Jose Mata 

Lee Laws Principals of Schools with Migrant Teachers 

Oscar Cantu* J* M. Richard , 

q Maud Sims Hermelinda Rodriguez % 

ERIC Timy.Baranoff _ , G-ll ■ 




f ■ ' 1981-82 
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(Page lof 3) . ' 

INSTRUCTIONS: MIGRANT STUDENT ATTENDANCE RECORD 

, The Migrant Student Attendance Records should be completed for each of the 
following six-weeks pejiods: 

First six-weeks period August 24 , 1981 ~ October 2, 1981 ' 
Second six-weeks period October 5, 1981 — November 13, 1981 
Third six-weeks period -November 16, 1981, — January 13, 1982 
Fourth six-weeks petiod January '18, 1982 — .February 26, 1982* 
Fifth six-weeka period March 1, 19,82 — £pril\16/ 1982 4 
Sixth six-weeks period April' 1 19,' 1982 — May, 27, 1982 

Although the name, AISD fD (if available), grade, and ethnicity will be 
entered for those students listed, please check this information to be .sure 
it is cotrfect. If it is incorrect or incomplete, cros,s out what is incorrect 

and add the correct or additional information. • 

• »* * 

After each grade there is a break for you to add the names (and other iden- 
tifying information) of any additional migrant students you have served. this 
six .weeks. For students 'listed who you did not serve at all, just leave the 
attendance information for ;them blank. " 

An example of a completed Attendance Record is included . to help clarify how . 
to complete the form. 

Complete the Migrant Student Attendance Record* daily by fpllowing the direc- 
tions listed below. Include on the form any migrant students y<ju have seenf ' 
(even if you v saw the, student ojily once) during the Six-weeks period. 

STUDENT NAME ! Each student s name should be listed as it appears on the 
MSRTS blue form. Please put the last name first, then a 
space, and then put the first name. Do not use nicknames. 

AISD ID ; This is the District f s seven-digit identification code number for 
each student. It should be listed in the student f s cumulative 
folder. 

The student 1 s current grade should be entered here. 



ICITY ; Use the following codes to record the "students 1 * ethnicities.. 

♦ • 1 » American Indian ; A person having origin^ in any of the 
original peoples of North American. 

2 » Asian or Pacific Islander ; A person' having origins in any 
of the original peoples of the Far East, Southeast Asia, . or 
the Pacific -Islands. This area includes, for example, China, 
Japan,, Korea, Viet : Nai&, the Philippine Islands, and Sdmoa. 

3 ■ Black, not of Hispanic Origin ; A person having origiAS in 
any of the black racial groups. * 
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*** - y , Attachment G-3 

81*26 , " (continued, page 2 of" 3) 

4 « Hispanic : A person of Mexican, Puerto Rican, Cuban, Central 

or South American, or other Spanish culture (or origin), 
regardless of race. 

5 - Anglo , not of Hispanic Origin : A person having origins in 

any of the original peoples of Europe, North Africa, the 
Middle -East, bij the Indian subcontinent. 

INSTRUCTION ; The box under this heading is used to record the conditions 
UNST) under which each student receives instruction from the^Migrant 

teacher. ( Use the, following codes to record the type of instruc- 
tion .used for e&ch student Served. 

1 - Student 16ayes his/her regular *class in order to receive 
instruction from the Migrant teacher in some other loca- 
tion. ' (Lab or Resource Room) 

2 - Migrant teacher enters the student's regular classroom in 
order to provide instruction; (Teaming) 

3 » Student is registered for a regularly-saheduled class 
taught by. the Migrant teacher. 

4 = Other. Please specify what other instructional mode was 
r -used. 1 ■ ■ ■* 

[TP • Under this category is a column for each day in the ' six-weeks 
attendance period. Use these columns to record fpr each stu- 
r dent served (sometime during the six-weeks period) the days . 
they were and were not served by the Migrant teacher. Use the 
following codes: ' 

2T*» Student does not receive services due to student absence, 
teacher absence, kield trip, staff development, the with- 
7 drawal- of that student from school, etc. 

/ - -Student was present this date, and received instruction from 
the Migrant teacher. ' 



pfiR F fJT PARTICIPATION S. 

tPAR part) 



The column under*£his heading is used to record parent 
participation in the Migrant Program. Any of the 
.following activities should be included as parent- 
participation: the parents participated . in the , class- 
room; the parents, were in a conference with the teacher; 
and the teacher visi.ted the home .of, the parent. One of 
the following three* numerical codes should be entered f o£ 
each stucfent served. * 

0 ■ No parental participation. 

1 ■ One parent participated. 

2 « Two parents participated. 
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INSTRUCT ION COOFt 



H I CP AN T STUDENT ATTENDANCE RECORD 

(AUSTIN INDEPENDENT SCHOOL OIS'TRtCT 
OFFICE OF RESEARCH ANO EVALUATION 



SCHOOL t 
TEACHER! 



BLUEBtiNNET HIGH 10121 
DIKE-BAKU. NEI - 



1*STU0*NT LEAVES REGULAR CLASS (LAB OR RESOURCE RCOMI 
2« MI GRANT TEACHER ENTERS REGULAR, CLASSROOM ( TEAMING! 
3* STUDENT REGISTEREO FOR SPECIAL MIGRANT CLASS 
4« OTHER tSPEClFYl k 



ATTENDANCE- CODE: X«SfUOENt DOES NOt RECEIVE SfeRtftcE 
/-STUDENT RECEIVES SERVICES' 

d«Nd MrentaL FAKUMMtldN 

i«ONE PARENT PARTICIPATION 
2*TW0 PARENT PARTICIPATION 



PARENTAL 
PARTICIPATIONt 



1ST 6 WEEKS - AUG 24 THRU OCT 2, iOBi 



oo 



AISO 

SIUQEUlJiWlE L^-iQ— 



ALVAREZ ALVIN 



BENITE£ BENNY 



COY CONNIE 



0158251 



0593471 



1683201 



WW 



GBOEIUJ-I-iA 



AUG ' SEPT 
2 2 2 2 2 3 



ATTENDANCE _ . / _ . w P ' 

OCT P /UFOR ORE 
111111122222223 ARl USE 



12 



12 
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x 




i 



i i 
i i 



v i 
i i 
i i 
i i 
i i 
i i 
i i 
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i i 
i i 

I 4 



///!//!//!/'/ 



0111415 



I 
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t 

I I 
I I 
I I 



&1HB1112131413 
I I I I I I I 
I I I I I I I 
111111,1 
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ii ii ii j 

I I I I I IMT 

I I I I II I I 

1111/1(11 
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i i 1 1 i 

ii i i i 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office^of Research and Evaluation 



Attachment (>-4 



TO: Title L Migrant Teachers „ 

FROM: Cat^eA^n^Chpistner 

SUBJECT: Migrant Student Attendance Record Reminder 



This memo is to remind you to please send in your completed Migrant* 
Student Attendance Records. The carbon copies are for your records* 

Enclosed are the Attendance Recprds for the next six weeks. 

Thank you for your cooperation. 



CC:lg 

Enclosures . 



APPROVED: 



Directory Research and Evaluation 



APPROVED : 





AcWng Assistant Superintendent for -Secondary Education 



APPROVED: 



Assistant Superintendent for Elementary Education 



cc: Lawrence Buford' 5 * 1 

Lee Laws 
Oscar Cantu 

Maud Sims * 
« . Timy Baranoff 
Jose Mata . % 
. Principals of Schools with Migrant Teachers 
J. M. Richard % 
Hermelinda Rodriguez \- 
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Fit.!? IB A / R / T 
, PROGRAM: Title I Migrant 
YEAR: 1981 ~ 82 



CARD FILE LAYOUT 



CONTENTS: Migrant Student Attendance Record 



Pag e / of / 

LOCATION: 

^AISI ) n \lp(ATT8Z>' OI o*t - p 

UT PF , , 

acct. pass, file name 



to 



ON 



146 
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Field 


Columns 


; ; W 

Description ' • 




1-3 * 


File ID * ART \ - ■ 




4-4 


Week: 1 * First 6 weeks; 2 «. 2nd 6 weeks j 3 A 3rd 6 weeks i etc. 
— — — ' . — - — — - * ■ - ..I * ■ i - — - 1 i . . i — ■ 




'5-7 


School Code ^ 4 




8-9 


Teacher Code* v *^ * > - 

rr- ^ = ^ » ' 




10-29 


Student Name: I^ast Name fspace) First Name (space) Middle Initial or Name 




30-36 

✓ 


AISD it) Number ■ . . . 




37-38 " 

* 


Grade: Pre-K « -1; .K « 00; 1 - 01; % » 02;' etc. . 


4 * 


39-39 


Ethnicity: 1 « American Imftan^ 2 » Asian; 3 « Black, 4 » Hispanic; 5 «. Anglo 


• 


40-40 


* 

Type of Instruction: 1 ~* Lab or Resource Rpom; "2 * Teaming; 3 « Migrant Class;, 






h * Other ♦ 

; ^ , USi - ^ 


i 


41-41 , 


Parent Participation: 0 « No parent participation; 1 » One parent participation; 






2 » two parent participation, 140 




42-43 


X « Student does not receive sercices • (number of X's in box) 

» ■ ■ * — — — 1 u — i — — — ■ 1 1 


t 


44-45 


* 

/ « Student receives services (number of / s in box) * 



W h 
p),rt 
OQ P. 

n> .0 

o p 
Hi rt 

01 



If a column is blank on the form - leave a % blank on the cardU 
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Attachment G-5 . 
(continued, page 2 of 2) 



01 
02 

03* 

04 

05 

06, 

07 

08 

09 

10 

11 

12 

13 

' 14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 

> 26 



Hermides Biel - Allison r 
Marie Mayfield - Becker 
Linda Rodriguez - Brooke 
M. A; Ramirez - Brooke • 
Shirley Tre'jo -> Dawson. 
Bonnie Bahr - Dawson 
Anna Garza - Govalle 
Beth Northrop - Highland Park 
Jean Gospin - Metz 
Dorothy Martinez - Metz 
Susan Webb - Ortega , . 
Ofelia Saucedo - Sanchez 
Carol Peterson - Ridge top 
Nelda Alvarado -St. Elmo 
Nancy Toyar - Allan 
Jo Ann Hinte - Allan 
Edelmira Saenz - Zavala 
Delia Saenz - Cook 
Sylvia Lomas - Webb 
Frank Garza - Fulmore Jr. High 
Rosi Reyes - 0. Henry Jr. High 
Velma. Menchaca - Porter/Crockett 
Sha r wn Miller - Martin Jr. High 
Nabor Flo res - Johnston 
: Nicolas Carrasco - Travis 
Debra Rbddin - Anderson 



J • 



150 
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1981-82 

INSTRUCTION PROVIDED BY MIGRANT TEACHER(S) 
FOR THE First SIX WEEKS AT Highland Park 
NUMBER OP DAYS IN THIS SIX WEEKS: . "29 



rcrcmt «l 



V 

I— 1 

00 



uHAUt/ 

LEVEL 


Students 
S«rvW 


fa Kent «f 
tllglWU 
Student. 
Sti»t4 


Avcrtgt Nuaeer 

•f DtJ9 •( 

Inttiuctlon 
ftcc v 4 v . Vy St*4e«t. 


Av«rc|« Percent 
•f P«y» U tin 

Ve.lr* In Mitcti 
Stu4.nct Sciv«4 


f.ict.t • ( 

SttfJ.ftt* 

VI. Ut>. 


Percent «f 
(tuit.ta Serve* 
VI. few' 
Tc.ctilnt 


Percent .f 
StuJcnt. l.rv.4 
, Vie tptcUl 
ftl|c.nt Ci.t. 


t*.ICcnt «f 

ICm4.hI. Serv.4 
VI. Otnei 
tfctho4. 


Net 

r.icu 
Parent 


t ft. tin* 

Parent 


PRE-K 
















• 






K 
1 
2 


18 
14 


78.3% 
82.4% 


14.2 
11.9 


48.9% 
41.1% 


ox 

ox ~- 


100% • 
100% 


OX 

ox 


0% 

oz 


0% 
0% 


0% 
0% 


3 


5 


83.3% 


8.8 


30.3% 


20X 


ft ft./ 

#80% 


ft*/ 

0% 




(\V 
UA 




4 

5 






* 








0 


i 






6 






• 




- 












ELfcM. 


37 


80.4% 


12.6 


43.4% 


2.7X 


97.3% 


0% 


0% 


OA 


0% 


7 












• 








• 


0 








\ 














JR. HIGH 






















9 






















10 • 
1 ! 






















12 
















* 






SR. HIGH 






















TOTAL 




9 


1 4 
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1981-82 

INSTRUCTION PROVIDED BY -MIGRANT TEACHER(s) 
2nd SIX WEEKS AT DaW3on 



FOR THE 



NUM3ER OF DAYS IN THIS SIX WEEKS: 



28 



00 

to 



QRADE/ 
LEVEL 



Nuakat .1 
ttlrfaata 
f«r«.*4 



f.rcaat •( 
UlgUU 
Ita4.au 
tatvW 



A.araga Muakar 
• 1 Ujt al • 

ImicructlM 
lac'4. >7 Itw4«at» 



<v«i«t« r.rc.at 
af Dajra ta tlx 
Ua.U la (fetch 
Itu4pata Strval 



faccaac af 

Studaata 

Sarval 

»U Ubl 



r.rc.at al 
Stiriaata farvaJ 
»l» Taaa 
Iaackta| 

'J ' 1 1 



r.rc.at al 
ttiriaata fanral 
Via (racial 
Hlgtaat Qaaa 



larc.at al 
tulaata Sanaa 
Via Other 
Hatkaia 




Nictat at 
faraat 

raitldratlaa 

One rffwo 
Parent .ft.rent 



PRE K 
K 



16 



100% 



23.8 



84. 8% 



0.0% 



0.0% 



100% 



6.3% 



VO 



I 
2 
3 
4 
5 



7, 
7 

8 
3 
5 
1 
6 



50.0% 
■50.0% 

57.1% 

33.3% 

62.5% 

20.0% 

75.0% 



24.3 
23.6 

22.0 

21.7 

19.4 

8.0 

23.8 



86.7% 
84.2% 

78.6% 
77.4% 
69.3% 
28.16% 
85.1% 



100% 
0.0% 

100% 

100% 

100% 

£00% 

loot 



0.0% 
100% 
0.0% 
0.0% 
0.0% 
0.0% 
0.0% 



0.0% 
0.0% 
0.0% 
0.0% 
0.0% 
0.0% 
0.0% 



0.0%' 

0.0% 

0.0% 

0.0% 

0.0% 

0.0%. 
0.0% 



ELtM. 

7 

8 



37 



51.4% 



22.3 



79.6% 



Kl .1% 



18.9% 



0.0%. 



_0.0% JUQji 



ILQt- 



JR. HIGH 
9 

10 ' 
t.2 



rt 
t» 
O 

I' 

(0 

p 

rt 



6R. HIGH 



TOTAL 



53 



60.-2% 



22.7 



81.1%' 



56.62 



13.2% 



30.2% 



17.0% 



1.9% 
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INSTRUCTIOfl PROVIDED; BY MIGRANT TEACHER (s) 
FOR THE 5th SIX WEEKS AT Johnston. 

i ■ 

NUMBER OF DAYS IN THIS SIX WEEKS: 28 



CO 

H 
• 

to 

ON 



to 
o 



PUB K 

K 

1 

2 

3 

4 

6 

0 



ELfcM. 

7 

8 



JR. HIGH 



9 

10 
11 
12 



811. HIGH 



TOTAL 



tttt4«ftt« 

S«rv«4 



6 
6 

2 
4 



18 



hicnl •( 
UI»1W|. 

tttiU 



28.6% 
42.9% 
20.0% 
33.3% 



31.6% 



ImicoccU* 
Uc'i. if ftw4t«U 



-9f 



22.7 
26.0 

25.0 
21.8 



23.8 



Avtttgt TtrctRt 
•f Otyt U tlx 
WttU U Utt^i 
ftw4«»U StrvtJ 



V 



81.0% 
92.9% 

89.3% 
77*7% 



85a% 



r.icot «i 

ttuJtnt* 
S«rvt4 



0.0% 

0.0%- 

0.0% 
0.0% 



0.0% 



Ntcrat • ( 
Stu4tatt-t«rt«4 
VI* Tt«a 
Tt«chU| 



0.0%' 

o'.o% 

0.0% 
0.0% 



0.0% 



( ftlCtMt • ( 

ttu4t«t« %*ti»4 
Hl|r««t CUtt 



HZ 



.100.0% 
100.0% 

100.0% 

ioo.o% 



100.0% 



fercant •!> 
Itu4(ntt $»t<nt 

fit otWtt 

Htthrit 



0.0% 
0.0% 

0,0% 



^oi 



ttrcmt .( 
f.c.t «^ 

r.cctcir.ct.. 

One ' Two 
Parent fa r en t 



|L6.7% 
0.0% 

0.0% 



5.6% 



16.7% 
0.0% 

0,0% 
0.0% 



rr 
o 

■r 
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INSTRUCTION 


1981-82 

PROVIDED BY MIGRANT TEACHER(S) 


Note; Pre-K classes began a 
week after the first 
six weeks started. 








- 


« 


FOR THE First SIX WEEKS AT AISP 








00 • 
• 

ON 










Umber of days in this six weeks: 29 








GRADE/ 
LEVEL 


Ho»W •( 
ScuJtata 


Face ant of 
tll|l»I« 
Ituitut* 
Strvttf 


Av.l.g. MwWt . 
of Oajr. .1 ' 
iM.ttwctlo. 
Ut'4, k» Undent. 


Axt«|< r.rc.nr 
•( Uf I* IU 
Ut.k. |n tAlch 
StuJ.nt. S.Cv<4 


fatctnt nf 
Sttf«tt«t« 
Satvctf 
via Uka 


tctcant of 
Stutfcnta tarvca* 
Na Tea* 
Teaching 


r.rc.t .( 
•tuJ.'.t. t.rv.4 
«1. trie I.I 
Hl|t.nt CI... 


Inuil *( 
ItuJ.nt. I.rv.4 
?I. Oth.i 


t.rcn 
htm 
r.irlo 
One 

Parent 


t •< 

if.tlcm 

Two , 
^Parent 




PRE-K 
X 


123 * 
78 


96.9% 
74.3% 


iy .o 
12.3 




DO. lA 

4277%""" 
42.4% 


UA 

~87.~8%"" 

60.3% 


UA 

"~1572% 
32.1% 


inn nx 

1UU . \Jn 

0% 
0% . 


0% 

3.1% 
7.7% 


68^3%^ 

~37o%" 

0% 


ir.n 
0% 




2 


46 


63.9% 


12.7 




43.9% 


'56.5% 


30.4% 


0% 


. 13.0% 


0%' 


» -0% 


1 


3 


32 


51.6% 


8.9 ' 




30.8% 


87.5% 


• • 12.5% 


0% 


0% . 


'0% 


0% 




5 

• ? 6 


36 
31 
22 


62.1% 
53.5% 
61.1% 


' 15.7 
17.3 
16.5 




54.1% 
59.7% 
56* 7% 


80.6% 
77.4% 
. 90.9% 


13.9% 
22.6% 
,9.1% 


5.6% • 
0% 
0% 


0% ■ 

0% 

0% 


0% 

, 0% 

0?. 


°z 
0% 

0* 




E Lfc M. 


• 278 


60.7% 


13.3 




45.9% 


72.3% 


22.3% 


0.7% 


4.7% 


"0.4% 


0.4% 


f # * 


" 7 


46 


69.7% 


21.9 
14.7 




75.5% 
50.5% 


0% 
17.1% 


60.9% 
34.3% 


39.1% 
42.9% 


0% 
5.7% . 


10.9% 
20.6% 


,0% . 

.'ox. 




JR. HIGH 
9 

to 


81 
26 


"49*."5*2 
51.0% 


JL8.8 

20.9 




64,7 JL. 

7073% 
71.9% . 


7.4%_ 
"30.*8%"" 
•26.9% 


"""4I71I" 4 

50.0% • 


Ji0.7% 

"773% 
23.1% 


2.5% 
3.9% 

0% 


14.8% 
0% 


ox 

0% 
0% 




1 1 

12 


22 

14 . 


44.9% 
31.1% 


24.3 
. 15.9 




83.7% 
54.7% 


31.8% 
42.9% 


13.6% 
0% 


50.0% 
35.7% 


21.4% 


0% 
0% 


0% 

0% 


rt , * 

p) 

O 


SR. HIGH 


114 


45.6% , 


20.7 


. 71.3% 


31.6% 


36.0% . ' 


27.2% 




0% 


• 0%, .. 


0 

rt 


TOTAL 


596 


63.1% 


16.8 




' 57.9% 

* 


40.8% 


24.0% 


3I.7H 


3.5%: 


16.3% 


3.7% 

• 


? • 

vo 


o 

ERJC 


if) < 


• 










1 


1 




' 158 





1981-02 . \ 

INSTRUCTION PROVIDED BY MIGRANT TEACHER(s) 
FOR THE ^"d SIXyJCEKS AT AIS P 

* NUMBER OFTJAYS IN THIS SJX WEEKS: _™ 



N5 



159 



GRADE/ 
LEVEL 


UrtU 


rucMt •( 

UlfUU 
lt»4..t. 


PRE K 


123 


,_?2— — — 


K 


"To™ 


'"577lF~ 


J v 


75 


71.4% 


2 . 


52 . 


76.5% 


3 


33' 


55.9% 


4 


• 39 ' 


62.9% 


5 


30 


54.6% 








ELEM. 
7 


289 
— 4~§ 


63.4% * 


m 

O 


32 


'74.4% 


JR. HIGH 


" T 8o""7 






"""" 


*"52~9?T 




27 ' 


"51.9% 




•21 






13 - . 


28.3? 


Si}. HIGH 


115 


46.9? 


TOTAL „ 


r '607 ■ 


64.8% 









•I D.y. •! 

U.tfMCtlM 

hc'4. ky ttu«.»t. 



"isTr 

21.2 
21.3 
19.0 
18.2 
21.0 
21.6 



20.2 

"2T.T — 

lfr.4 



20^4 
To72 

20.9 

22.5 

19.7 



4 

a«c.i. r.cc.c 
•I Uj» 1* iu 
V..U 1» Whlefc 
ItiUi.t. fcro.4 



*66 .IF . 
75.6% 
76.1% 
67.9% 
65.0% 
75.0% 
77.0% 



72.2% 

58.7% 

73.0% _ 
"7210%"" 

•74.7%''*- 
80.4% ' 
70.3% 



f.tc.at .1 
Stuit.t. 

VI* Uk. 



0.0%_ 

82".5% 
69.3% 
76.9%, 
100% • 

79.5% 
76.7% 
90.0% 



79.6% 
"oVoT 

18.8% 
^7.5%^ 

3f.Tr 
33.3% 

23.8% 
30.8% 



.er|c 



rtcc««t ■( 

SttUtati Utv4 
f it !■*« • 
Tucking 


r«rc««c «f 

1 tt»4«ftt» f*TVt4 

VU tfcUt 
fctgnat Ctaaa 


Nroc •( , 

Vis Oth.f 
MttWJ. 


U • U A 


1 100Z 


0.0% •*• 


l^TsT" 


~o."o%""' 


" - oro% -k "~ 


.24.0% 


6.0% 


6.7% 


13.5% 


0.0% 


^9.6%'^ 


0.0% 


0.0%* 


0.0% 


20.5% 


Q.0% 


0.0% - 


23.3% 


0.0%. . 


o.ot - 




0.0% 


■ 0*0% 


17,. OX 


' 0.0% 


3.5% 


3414%. 


4Q.6% ' 


.,6.3%" « 


48.2% ' 


40^0% 

"2X4%""" 




44.4% 


22.2% 


0.0% 


19'. 1% /, . 




. 0.0% 


0,02 * 


^69.2%- 


* °-0%._ 

• mm 


■ 36.51 




0.0% > 


21.4,% 


,31.8% 


. 2.12'' ' 

f 


1 4 * 




* ** ■ - 






/ 



luwt 

r«ticip.? 
One , 
Parent 1 Pare 



2.57. 
5'.3% 

1.91 
3.0% 

5A% 
0.0% 

0.6% 



.3.1? 
T."i% 

1:3% 

~7~4% 

3.7% 

14.3% 
15.4% 



8.7'/! 
9.7% 



14. 6% , - 
T.5%' 1 • 

0.0% ' 

0, 0% 

6.0%. ' ' 

0.0%' * • 
0.0% V- 
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I^STRUCTICXI PRIDED £Y MIGRANT TEACHER (s) 



FQp THE 



3rd > 



SIX WEEKS AT 



ALSD 



NUMBER OF DAYS IN THIS SIX WEEKS: 



31 



GRADE/ 
LEVEL 




PRE K 
1 

2 ♦ 

3 

4 

5 " 



Stnr«4 



118 

79 

■54. 

37 

46 

35 

28 



r.rc.nt •( 

UlfUU 
ftv4.«t> 
t.rv.4 



91.5% 

5717? 
79.8% 
"76.1% 
64.9% 
75.4% 
62.5% 
68.3% 



Av«rtft M u wfct c 
•f D«;t •( 

iMttitCtlMI t 

UcU. by Sttritatt 



27.2 

"l6.T 
18.8 
19.6 
20.2 

21.4 
20.7 
21.3 



Avtctgr Fiicrot 
•f D#jrt la tlx 
Ucikt la Vhick 
f tu4i«t» Sarvt4 
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'17.1% 
60.8% 
63.1% 
65.1% 
69.1% 
66.8% 
.68.6% 
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0.0% 

8879%" 
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82.1% 
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0.0%^ 

"11.1% 

15.2% 
; 11. 1% 
0.0% 
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Ftrctnt mt 
tU4t«tt »«r*§4 
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0.0% 
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0.0% 



Ftrctat mtj 
Strata Stnr*4 
tit Othtr 
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0.02 

m mm mm m» 

0'.0% 
0.0% 
^0.0% 

6.0% 

0.0% 
0.0% 
0.0% 



Farceat mt 
Paraat 

PartlclpatlM 
One TVo 
Patent 'Parent: 



35.3% 


J±2Z m 


0,0% 


2.2% 


7.6% 


0.0% 


3.7% 


0.0% 


0,0% 


0.0% 


4.4% 


0.0% 


2.9% 


,-0,0%. 


10.7% 





ELtM. 

7 

0 

JR. HIQU 
9 
.10 
11 



324 
'35 

"Si 

~~2~ 

25 
23 
11 



70.0%^ 
"7T4T 
79.6% 

^?.1% 

■ir."%" 

50.0% 
52.3% 
27^5% 



"2""" 

16.7 

21.5 

lo"."' 

'23.7 
21.7 
23.9 



63.0% 

MiMMMtl 

80.9% 

.54.0% 
v 

69.3% 

ir.rr 

76.4% 
70.1% 
77.1% 



,86^7%^ 

*"o7o%" 

0.0% 

0.0% 
1*0."8%- 
28.0% 
34.8%. 
27.3% 



13.3%^ 
~2.2%" 
48.6% 

50^6%^ 
"50.0% 
40.0% 
17.4%, 
0.0% 



41.3% 
37.1% 

[ 1 » 

l7*3% 
32.0% 
47.8% 
7-2.7% 



6.5% 
14^3%^ 

1.9% 
0.0% 
0.0% 
0.0% 



10.9% 
Ilj4% 
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5.8% 
. 4.0% 
17.4% 
9.1% 



0.0% 
JLSL 
1.2%.. 
1.9% 
0.0% 

4.4% 
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INSTRUCTION PROVIDED BY MIGRANT TEACHER(s) 



FOR THE 4th SIX WEEKS' AT ' AISD 



NUMBER OF- DAYS IN THIS SIX WEEKS : 



30 



NrctM mV 

r«t«ut 

r«rticir*tu» 

One Two 
Parent Pnrent 
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INSTRUCTION PROVIDED BY MIGRANT TEACHER(s) 
FOR THE 5th SIX WEEKS AT- AISD 

NUMBER OF DAYS IN THIS SIX WEEKSi 28 
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25.5 
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0.0% 
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0.0%' 


28.62 
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K 


35 


71.4% 


18.4 


65.6% 


88.6% 


"0.0% 


11.4% 


0.0% 


0.0% 


2.9% 


1 


66 


75.0% 


17.9 


64.1% 


86.4 ! % 


• 12,1% 


,1.5% 


0.0% 


3.0% 


0.0%. 
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21 Q 


/ O*. *t Aft 


59 2% 


24 52 


14 32__ ' 


2 02 

*» . w/. 


4 1% 


2.02 

. w/» 


1 
*i 


36 


66.7% 


19.1 


68*2% 


83 3% 


5.6% 


11.1% 


0.0% 


8.3% 


0.0% 


"4 


37 


68.5% 

w w » ~f n 
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74 1% 
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8. 
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0 


52 


63.4% 
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0.0% 


3.9% 


1.9% 


10 


27 
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21.4 
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11.1% 
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0.0% 


0.0% 


11 


*. 15 


39.5% 


20.0 


71.4% 
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< 0.0% 


12 


*12 . 
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8. 3% 
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SR. HIGH 


* 106* 


52.0% 


20.4 
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INSTRUCTJ,0f/pROV-IDED BY MIGRANT TEACHER(s) 
FOR THE Sixth SIX WEEKS AT AISD 



NIJM3ER of days in -wis SIX WEEKS! 29, 



i 

2 
3 
4 

6 . 
6 



fer*e* 



""33" 

62 
44 

33 
34 
*21 
21 



Ntctat «l 

lll»UL 

llo4nt* 



"7373%" 

74.7% 

74.6%. 

62.3% 

69'.4%, 

50.0% 

67.7% 



•f X»y «f v 
Mc'J. fcy ft*dt«u 



16.7 
12.5 
17.9 
15.2 
17.1 
16.6 
15.1 



Avtr*|t Ftrcciit 
• f toy tn Six 
Vttfc* tn MitcK 
Itu4enti ServH 



57.7% 
43.0% 
61.8% 

52.5% ' 
59.0% 

57.3% 
52.1% 



Nrctflt •( 
Uvr*4 



'84.9% 
90,3% 
68.2% 
87.9%' 
61.8% 
71.4% 
71.4% 



Nrctnt tf 
StvJtntf Sttv«4 
tl* Tt>n 
T«teMn| I 



.JLQZ 

0.0% 

8.1% 

15 ."9% 

j).o% 

32.4% . 
19.1% - 
9.5% ' 
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r«fc»nt #C i 
ItvJtnt* lerr«4 
¥!• OttMt 
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0.0% 
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0.0% ' 
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27 A 42. 
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. tnnl 
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0.0% 
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8.8% 
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7 

a 
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0 

10 



68.5%_ 

76.1% 

74.4% 



15 * 6 - 
16.5 



56.8%' 



78^2%^ 
0.0% 
-0.0% 



54.1% 
37.5% 



10.1%_ 

45.9% 

59.4% 



0.0% 
3.1% 



9.3% 



V 
4.8% 



167 11 
12 



6n. HIGH 



TOTAL 
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57.9% 
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33.3% 
,30,3% 

46.1% 
67.7% 



20.9 
20.5 
22.6 
18.8 
21.6^ 

20.9- 
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70.6% 
78.1% 
64.9% 

72.1% 
67.4% 



22.7% 
9.1% 
25.0% 

18.2% 
40.2% 



38.6% 
54.5% 
33.3% 

_io i o% > 

38.6% 
18.2% 



...52^2%^ 
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■36.4% 
33.3% 

39.8% 

. 40.8% 



0.0% 
0.0% 
8.4% 
< 20.0% i 

3.4% 
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4.6% 
0.0%. 
8.3% 
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4.6% 
12.3% 



0.0% 
0.0% 

MMM» 

• 

0.0% 
0.0% 
0.0% 

6.0% 1 
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tnscnuwac Description: Secondary Teeeher Activity Record (STAR) 



ERIC 



TAR) ' 



- 3rltf deacTindnn of the, lastrgtwt; , 
mis observation instrument vu designed co collect information oa the activities of 
« high school Migrant. Program teacher and a randomly selected scudenc during a 
class p triad* The varlablts obstrved and coded Included: language spoken, class size 
group size, teacher's mode (management, instruction, monitoring, and planning), stu- 
dent activity (non instructional, instructional ou-cask, instructional- off-task) and 
materials in. use in the class* Additional space vas Included for notes about the 
teacher's or student's activities. 



7o vfaca vas ghe lastrsaeag adn-iTr*.! tared? 
All four high school Migrant Program teachers. 



Hov aaay tiaas vas the jgscgggat administered? 

Each teacher vas observed 10 times. One teacher vas absent upon two occasions, so 
vas observed only eight times. 

Shea vas the isstrgsesc adsxlaiatared? 
Between October 20, 1981 and December 16, 1981. 



Share vas the lastraieat adsl^lstaredl 
In the teachers' classrooms. 



»ho adalaistered the Isstrtaant? 
The Title I Migrant Program* Evaluator. 

Teat training did the adaislstratars have? 

The Evaluator had 1 extensive experience in conducting classroom observations. 

gas .the lastygent adaisiatersd under standardised conditions? * 

f 1 1 ■ j 

The classroom situations varied* • 

?era there aroblaas vtth the tnstr^aang or the^dslnis'cragigtt that nigh* 
affect the validity of the data? 

^| £ tone were identified* 



«no developed the inscrssent? 

ORE staff vtth£ feedback from the Migrant Program- staff. 



Snat raliaailitr and valid-ir? data art aVailabla on ;ha Ins truant* * ^ 



ifo reliability and validity data are available. 



Are :hm aora- data ivailabl* far iagtraraelsg ;he matdgsl 



So. 



H-2 



81.26 



SECONDARY TEACHER ACTIVITY RECORD' (STAR') 
PURPOSE 

Observations were conducted with the STAR of all high school Migrant Program 
teachers to answer the following decision and ^evaluation questions: 

Decision Question D2 : Should the K~12 Instructional Component 
' {Communication Skills) be continued as it is, modified ? or deleted? I 

Evaluation Question D2-10 : How was the 9-12 th grade Migrant 
Instructional Program implemented? 

* Procedure 

The Secondary Teacher Activity Record (STAR) was developed by ORE. staff using 
ideas from the various observation instruments developed by ORE staff in the 
past. The final form used^s Attachment H-l and the accompanying directions 
are Attachment H-2. * 

The design, of the STAR provides for observing the activities of the teacher 
minute-by-minute while also noting whether a randomly selected student is 
on-or off -task. 

It was decided by ORE that 10 observations per teacher over a variety of periods/ 
and a Variety of days woul4 be enough -to do by-class analyses. The observations 
were all unannounced and were conducted between October 19 and December 11, 
1981. Early in the fall a. cover letter (Attachment H-3) explaining the 
'observations was sent to the teachers. After receiving their schedules, a mas- 
ter observation calendar was planned. Observations were scheduled such 
that each teacher was scheduled to be observed twice on each day of the week. 
The observations were also set so there was as much variety as possible, i.e., 
for one teacher, 3rd period was not always observed on Fridays. Thus during 
the observation period, each teacher was observed between one-three times 
during an average week. 

The regular teachers, that the Migrant Program teachers (at Anderson' & Crockett) 
team-taught with were sent a memo (Attachment H-4) to advise them jof the 
purpose of the^pbservations. . 

All observations were_ completed, except in two cases where one of the teachers 
was absent. Therefore* the summary 6f this teacher is based on eight obser- 
vations, not ten. 

The observations were keypunched and verified at Southwest Educational Develop- 
ment Laboratory." The card file layout is Attachment H-5. 

The observation data are on AISD file STARD0101. The program used to summarize 
the data is AISD file STAR0101. 



Results 

.Evaluation Question D2-10 : How was the 9th-12th grade._Migrant 

Instructional Program implemented? 

'* ' ' 

The results of the observations are summarized in Figure H-l. The following 
qah be noted from this figure: 

• The. 'Migrant Program teachers vary in the types of classes they .conduct - " 
Crockett is all team- teaching, Anderson is to a large extent team- teaching, 
students at Johnston are mainly served in special classes, while students 
at fcravis are nearly always served' in a lab/resource seating. 

' • • "• ' 

• The average class sizes are generally small with Crockett and Anderson 
at the high end with 14 and 11 while Johnston and Travis were lowest 
witlif 4 and 3 respectively. 

• The average group size at all four schools was the same as the average 
class size in that the teachers generally work with the' class as a whole. 

. English was the predominant language at all schools with no language spoken 
(silence) being the nest most frequent language. At Crockett and Anderson 
the most Spanish was spoken, reflecting an ESOL class at Crockett and 
tutoring a Spanish-dominant student' at Anderson. * 

• The teachers 1 activities varied from school to school. At Anderson, 

the teacher spent slightly less than half her tiipe instructing, about p 
one fourth of her time monitoring, and one fourth of her time planning.* 
The teacher at Crockett spent "the majority of her time in monitoring 
activities, and lesser amounts of time in planning activities and 
instructional activities. .The Johnston teacher spent the ^highest per- 
centage of his time (43.6%) in instructional activities, while slightly 
less than one third of his time was spent in planning activities. At 
Travis, the 4,? ac her spent the majority of 1 time monitoring his students 1 
progress, while his second most frequent type of activities was manage- 
ment tasks. . 



In observing the students ,several trends could be noted. Travis student 
had the most non-instructional time in- their classes (19%), while the 
others had 6%^or less. Of the instructional time, students at Johnston 
were most likely to be off-task (11. VL of the time) while students else- 
where were off-task 7.5% of the time or less. At- Crockett stu- 
dents-were on their instructional tasks the most (83.4% of the time). 

The most frequently used instructional materials across all schools Were 
dittos.^ All schools, except Johnston 'used a wide variety of materials - 
especially library books,, reference materials, and texts. At Johnston, 
in addition to dittos, newspapers were used a majority of the time in the 
instructional^ process . 



81.26 

Since the structure of the programs at each school i's so varied, a brief 
description of each was written (Figure H-2) . This summary as well as the 
other summary data was sent to the program staff as well as t.o the Assistant 
Superintendent for Secondary Education (Attachment H-6). Also enclosed was a 
brief summary of what research has shown about the effectiveness of pullout 
programs (Figure H-4). - . 



r 



-> H-5 17, 
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Attachment H~l 
• (Page 1 of 2) 
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Attachment H-l 
(continued, page 2 of 2) 



* Secondary Teacher Activity Record * date. 
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Attachment 

SECONDARY TEACHER ACTIVITY RECORD (STAR) 



81#26 INSTRUCTIONS ^ND DEFINITIONS - (Eage 1 of 3) 



This instrument was .developed to provide information (for one- class period 
at a time) on what activities are performed by the Migrant Program teachers 
at .the high school ievel. . 

Prior to the observation, the observer will pick one student at random to 
observe* Two back-up students will also be selected in case the selected 
student leaves before class is over, ; • 

Prior to beginning .each observation, the following should be entered at the 
top of each of the two observation forms (one for the first thirty minutes 
of the class period and one for the- second thirty minutes of the class 
period) : 

OBSERVATION CODE : This is a two-digit numerical code from 01 + 40 that 
reflects the observations in chronological order; i.e., 01 is the first 
observation and 40 is the last observation* 

^ ✓ 

TEACHER CODE : This is a one-digit numerical code from 1 4. 1 ■» Bebra 
Roddin, Anderson; 2» Velma Menchaca, Crockett; 3 s * Nabor Flores, Johnston; 
4 » Nicolas Carr as co , 'Travis. 

» * * * 

PERIOD : This is the one-digit code for the class jje-eiod being observed 

(1*6). / 

INSTRUCTIONAL CODg : This is a one-digit code of 1 •* 4. 1 - If students 
enter the Migrant Program teacher's room-for instruction froip the regular 
classroom (the Migrant Program teacher is functioning as a lab or resource 
room teacher) ; 2 * If the .Migrant Program teacher enters the regular class- 
room to team with the* regular tjeacher; 3 * If the students are registered 
for a special Migrant Program class; 4 Other ♦ 

For each minute the following iteins are noted and recorded as indicated below: 
TIME . 1 - 

Each of the sixty minutes per .period (although some periods may be less) are 
listed to organize the recording of data # minute-by-minute . 

LANGUAGE 

For each minute;, one of the following codes is listed indicating the language 
spoken the majority of the minute, either by the teacher(s), students, o,r , 
announcements • * 

0 • No language s { ~ « 

1 ■ English* 

2 * Spanish * 

3 a EhgliSh-and Spanish 

4 * Undetermined 

. i To • 

CLASS SIZE 

A 

The number of students in the classroom should be entered hers. 

H-8 



81.26 . . - • • Attachment H-2 • 

GROUP Slfg " / >, ^ * (continued, page^ of 3) 

The number of students with whom ths. Migrant Prbgram^eacher is working is _ 

listed. This "will frequently be the same number as the class size. * 

* ■ >» " % . * 

MODE • # ' 

For each minute of the class period. the Migrant Program teacher 1 s^ activities 
'are coded into one' of the following four categories: 



Management „ , ^ ^ 

A "1" is placed in th^ column under Management if the Migrant Program 
t either is 'performing some management function* These functions would 
include taking rc£l, reading announcements, disciplining students, 
collecting money, entertaining class visitors, completing passes, etc. 

'. Instruction • ' * * 

♦A "I" is .placed' in the .Column under Instruction if the Migrant Program 
teacher ih cQnductifag an instructional activity. The^e activities include* 
giving directions far- an instructional activity; lecturing; listening cp a 
student read bis/fcer composition; class discussion of an instructional ' 
top^Lc; question-and-answer sessions; making assignments, etc. . 

Monitoring ' , \ • v 

A ! Vl u is p.lfcjacj in the column undep >Lnitorin-g i£ the Migrant program 
teacher is actively monitoring student work on instructional tasks, . 

Planning * . ; * 4 

**A "1" is placed in the column under Planning "if the Migrant Program teacher 
is planning oy preparing fotf an instructional activity. These types of 
activities* infclud* grading papers, -writing out^ssignient ;s]j,eets, reading 
the assignment, making notes?, etc. 



yiDEN^ ACTIVITIES - 

In Mis section the observer notes whether the student raiidomly selected \Ls 
involved in: 4 

% /Mon- Instructional Activity ^ \ \ , • 

A "1" is placed in< the~cbjLumn Ainder Non-*Ipsttructional Activity if the" 
selected student is not involved in an instructional actlv'ity^ This may 
mean listing' to, announcements,, being disraptivg ([during a non-instructional 

I activity), sleeping, visiting with another' student, sitting quietly (but not 
being toJLd -by the teacher ,po do otherwise) i etc. % \ * 

Ia#tructional Activity/ (fa-Task . \ - v 4 • -* 

A "l" is placed in the .column under*. Instructional Activity/OnrTask* if "the 
rselecfted student is garticipating in an instructional activity and is.dn- 
*« task. ( This colnnln marked whenever the studan-t i^ actively working ~* 
an* instructional task* . „ 

. : , 4 - \ \ <\ 

Instructional kctivity/Of f<-Task ' h ' . *. * i 

A "itf^s placed in .the column under Instructional Activity/Off-*JEask wh?n 
the* selected student shoul^be engaged in an Instructional activity, but • 
is pot. This may e include, any, of ^ the Same activities - (sleeping, freirig 
\ disruptive, reading 'outside' the .l&^sori at hAnd,' etc.). as in ,non J instrudtiofl£l, 
k , activities. , m . 
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MATERIALS IN USE ' . • (continued, page 3 of 3) 

There are three columns under" this heading, .When instructional materials^ 
are being used by the students, the number of the materials used (see 
v materials key on the observation form) is entered in the first- column. 

If more than one type of materials are used^ the second and third columns 
under this heading can be used to enter the number code of the additional 
' , .materials used. If no instructional materials are being used, -nothing is 
coded in* these columns. If more than three types "of materials are being 
used the additional number (s) are 'written in the Notes section of the 
observation. 

.NOTES , ' 

For, each minute spape is provided for the observer to make written notes 

of what the teacher is doing and what the student under observation is doing. 




AUSTIN INDEPENDEHT SCHOOL DISTRICT At , a , hffl ,; r B , 

Office o£ Research aiid Evaluation Attachment H-3 



September 29, 1981 ) 



TO: Nicolas Carraaco 

Nabor Floras • 
VtlM Menchaca 
Debra Roddin 

FROM: CatherineQhr^tner ] 
SUBJECT: High School HI grant Program 'Teacher Observations 

Ai you hopefully 'noted from the blue evaluation findings handout, observations of 
the Migrant Program teachers -at the high school level are planned for this year. 
The observations will begin the weeic of October 19 and end by December 11. Tou 
will be observed 10 times during this time for a class period. The observations 
will be unannounced. At the end of each observation I will leave a copy of the 
completed observation form with you. ' . 

In order to plan the observations I need to get a copy of your daily, class sched- 
ule ^f or each period for a weeic (in case you have day-to-day variations). On 
your. schedule please indicate room locations and the names of any regular teachers 
with whom you are team teaching. I will notify these. regular teachers of the 
observations so. my coming will not surprise them. 

• • * 

Please send your schedules' as soon as possible to me at the Administration 
Buildingj Box 79. ' Tour help and cooperation is appreciated. Please call me with 
any • questions. 



CC:lg, 
APPROVED 



^Directbr7 Research and Evaluation* 

APPROVED: 



' Acting Assistant ^up^intendenc' for Secondary Education 



cc: .Lawrence Euford 
Ue Laws 
Oscar Cantu 
'jose Seta 
Maud Sims 
J. X. Richard 
Charles Akins ' 
Softest Xline 
Adam Salgado 
Rodger tfiley 



" * 
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Office of Research and Evaluation 

7 * 

October 13, 1981 



TO: 1 Teachers Addressed 



FROM: ' Cathet^u^Skristner, Title i' Migrant Evaluator* 
SUBJECT: High School Migrant Program Teacher Observations 



This semester I will be observing each of the high school Migrant Program 
teachers ♦ The observations will be for a period at a time and will be 
unannounced. Since the Migrant Program teaqher team teaches, with you, 1 
will be observing* in your classroom. Wljile observing in your classroom, 
I will be observing only the Migrant Program teacher - not you. 

If you have any' questions or concerns please feel free to call me at 
458-1*227. 

CC:lg"" 



APPROVED : ^^>f2^l 
'director 




APPROVED: 

Acting Assistant Superintendent for Secondary Education 



cc: Velma Menchaca 
Nabor Flo res 
• Debra Roddin 
Maud Sims 
J # M. Richard 
LaVrence Buford 
Forrest Kline 
Charles Akins 
Adan Salgado 
L&e Laws 
Jose' Mat a 
•Oscar .Cantu 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

March 12, 1982 



Attachment k-6 



TO: David HpJfi J 

FROM: Catherine Chris tner 

SUBJECT: . High School Migrant Instructional Program 



I appreciated our conversation about the high school Migrant Program, I have 
enclosed some materials for you* consideration in planning. 

The first enclosure is a very brief summary on the research on various w^ys 
of delivering supplementary services • 

* 

The second enclosure is a summary of the observations that I conducted in 
the fall of the high school Migrant Program teachers. One ..side is a brief 
summary of the sejtup at each school wt>ile the other is a summary of some 
of the observation findings, 

d I would be very happy to talk with you or meet with you about, the 
ion findings over the last several years on this program. There have 
e consistent findings from year to y^ar at the high school level , 




CC:lg 

Enclosures 



APPROVED 



: „ 
Director, Research and Evaluation 



cc: Lee Laws 
Jose Mat a 
Oscar Cantu 



{ 



\ 
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SUMMARY HIGH SCHOOL MIGRANT PROGRAM TK^CHKtV OBSERVATIONS 
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Except for the average class size/per Minute and the Average {group sl.e/per Minute the numbers represent 
percentages of each type of activity, etc»_ Untter\*tudcnt activity, tl.eae percentages reflect -whether a 
student randomly selected (for ever/ observation) was Involve^! In non Instructional activities, In Instruc- 
tional activities and on-tnsk* or In instructional activities) and of f- task. » ^ 
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SUMMARY HIGH SCHOOL MIGRANT PROGRAM TEACHER* OBSERVATIONS 



In October-December, 1981, 40 observations were conducted of the high school 
Migrant Program teachers. Each class (le^s advisories) was observed 2 or 3 
times. The observations were unannounced • Each teacher .'was observeU 10 
times, except one .teacher who was absent for two of the observations. 



ANDERSON 

Teaches one reading tutorial ^cisss 

for Migrant Program students only 

Team teaches with language arts 

teachers for other classes 

The two teachers share teaching 

lessors 

Both teachers actively monitor 
students while 'they ~zr u 
Regular ciassroom setup 
Follows AlSD -curriculum 
Students get AISD credit 



CROCKETT 

Team teaches with two language arts 
teachers and one ESOL teacher 
Except in the ESOL class, the regu- 
lar teachers do, most of the instruc- 
tion > 
Migrant Program teacher is a very 
active monitor at all times 
Regular classroom setup 

Follows Ai'SU' curriculum 
Students get AISD credit 



JOHNSJON • 
« 

. Stude&ts registered £or special 
migrant class,* except for one 
period where students are pulled 
-from regular class. 

. All classes taught in 'same 
manner — eachTweek 20 vocabulary 
. wotds are place4 on board and 
during the week students do 
various activities (word games, 
etc./usirvg the different words). 

» The >Becond half of each' class is 
devoced to students (one at a* 
time)" reading aloud stories in 
t&e newspaper- with the teacher 
correcting pronunciation arid 
making comments. . 

•. Students wpirk around tables 

. Teacher selects vocabulary, 
unrelated to AISD curriculum 

♦ Students do not get AISD credit, 
.but get local campus credit for 
the % c^Lass. • 



.TRAVIS 

r 

, For 2 periods, Migrant Program stu- 
dents are registered for study hall 
with the Migrant Program teacher. 

► Students work in a resource settirig, 

^pulled out of regular class for the 

Either ^classes. 

, Teacher tutors or works with stu- 
dents on lessons/assignments (in at 
variety' of subjects) given by the 
students' , regular classroom teach- 
ers* This is tr'ue^ in study halls 
also. * 
,. Teacher actively monlf^fs students 1 

progress. / 
» Students workaround small table. 
, Students' wora is based upon AISD 

curriculum. 
, No AISD* credi/t is given ot&er than 



credit :fbr regular clfass. 



Figure H-2. 'SUMMARY HIGH SCHOOL MIGRANT PROGRAM TEACHER OBSERVATIONS: 
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81.26 ' ' AUSTIN INDEPENDENT SCHOOL DISTRICT 

^Office' of Research and Evaluation 



Baaed on current research and on AISD's experience with Title I, 
Migrant, and SCE programs, the following. statements appear to. be 
true: % 

1* JJull-out programs produce few positive results (The Instruction 
provided by AISD f s pull-out teachers may have been good, enough 
to offset the negative influence of pull-out programs), ^he 
net result has been no loss of learning progress for students. 

2. The major faults of pull-out programs include— 

dividing the responsibility of a child ? s success so that 
no one person is t<ru>ly*- accountable for learning, 
b* , JLack of coordination between the regular program/ teafchef 
and the pull-out program/ teacher, 

3. Team teaching iias produced slightly better results by addressing 
a and b. \\ 

4. Lowering the Pupil teacher Ratio appears to be even better than 
t^he two other options listed sinGe one teacher* is totally account-' 
able for a smaller number of students. 



Figure- H-3.' VERY BRIEF SUMMARY OF COMPENSATORY PROGRAM FINDINGS. 
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4 MIGRANT TEACHER QUESTIONNAIRE - *■ ' ' 
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Instrument Description: Migrant Teacher Questionnaire 



Brief description of the -iaatyatny : 

This questionnaire is an eight-item survey designed co gather che teachers' percep- 
tions of several aspects of the Migrant Program Including length of instructional 
time, scheduling, coordination with the regular classroom teachers, supervision, 
health care, locai^PACs, services of tae community representatives, and the MSBIS. 



To vhcn via che iascrgatnt adalalstargd? 



All Migrant Program teachers. 



Hcv sairV daas vaa she iaacrtacac ifaiin* itared? 



Once* 



Vhen vas che laacruaeag a<frf*nfatarsc? • 



March, 1982. 



The questionnaire vas sent to- the teachers via school raail to their school locations 




\ 



* 



I-*2 



81.26 



MIGRANT TEACHER QUESTIONNAIRE 



Purpose * 

The Migrant Program Teacher Questionnaire was sent to the Migrant Program 
teachers in the spring of 1982 in order to obtain information relevant to 
the following decision and evaluation questions: 

Evaluation Question D2-5 : How successful was the implementation 
of the K-12 Component? r 

4 

a) What concerns/strengths were identified by Migrajit Program 
teachers? 

Evaluation Question D3-4 : -How successful was the implementation 
of the Health Services Component? 

**a) What concerns/strengths were identified by Migrant Ptogr^m 
teachers? 

Evaluation Question D4-4 : How successful' was the implementation 
of the Parental Involvement Component? ' 

c) What concerns /strengths were identified by Migrant Program * 
. teachers? 

Evaluation Question ty5-2 : How successful was the implementation 
of the MSRTS Component (including SIS) ? 

a) What concerns/strengths were identified by Migrant Program 
^ teachers? 



•> 



Procedure ' 

. • v • • 

The Migrant Tea&her Questionnaire was deyeloped to. be the only contact with 
elementary and secondary Migrant Program teachers in 1981-82 for the purpose , 
of gathering* evaluative data about the program. For the first time this 
effort was conducted through ORE's District Priorities staff. The Migrant 
Teacher Questionnaire (Attachment 1-1) was developed by "Jf he Migrant Evaluator. 
the form was then given to the District Priorities staff to general, dis- . 
tribute, and receive back from the teachers, tn addition to .the ^gfi&m.grant 
Program items, the teachers were randomly given several otheV iJKpms dealing 
with other District concerns. Each teacher therefore received 'nis/ her own 
unique ^computer-generated questionnaire. The only results discussed here 
are the ones dealing with the Migrant Program items. ,For more complete 'detail 
on the procedures and results of the other items* .see the 1981-82 Systemwide 
Evaluation Final Technical Report (ORE Publication Number 81.24), Appendix H. 
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The surveys were sent through the school mail in early March. An explanation 
lett'er waff mailed to principals (see Attachments H-2 and H-3) _at the same 
time: Three weeks later a reminder was sent to those teachers who had not 
returned their questionnaires. Seven of the nine elementary Migrant Program 
teachers and all of the secondary Migrant Program teachers returned* their 
surveys. Thfe survey data were summarized through the use of DISTATP; 

< Results 

Evaluation Question D2-5 : How successful was the implementation 
. of the K-12 Component? ' ' 

a) % What concerns/strengths were identified by Migrant Program 
teachers? 

Figures 1-1 and 1-2 present the summaries of elementary and secondary Migrant , 
Program teachers 1 responses to the* questionnaire items. The responses to 
items 1-4 are applicable to this evaluation question* * 1 ' m ' ■ 

Elementary 

As can be noted from Figure 1-1, the elementary teachers had generally posi-, 
tive feelings about the instructional time given, scheduling cqordinatiofljath 
regular teachers, and the instructional supervision they received. Thef 
strongest of these areas were instructional. supervision and coordination, 
with length of instructional time and scheduling^ receiving slightly nu^e neu- 
tral ratings. 

Figure 1-3 contains the responses of the Program te&chers'to similar questions 
in 1980-81. As can be noted the teachers expressed a hl&her degree of satis- 
faction with these areas in 1980-81, than was expressed^ teachers in 1981-82,. 

Secondary , 

■ # / 

The secondary teachers 1 .responses to items 1-4 are in Figure 1-2. *^ey were 
more positive than the elementary teachers about the length of ins true tional^ 
time given. They had the same mean rating on supervision as the elementary teacher 
(gendfcally positive). In the areas of scheduling and coordination with regular 
teachers, there was slightly more dissatisfaction expressed (than in the other 
two areas), although the responses here were overall of a, positive nature. 

* ' -~> * 

Figure 1-4 contains the responses of the secondary teachers to similar questions 
in 1980-81. The areas, of satisfaction were reverse4 from l9fi(l-82. The sec- 
ondary teachers were most satisfied with their coordination with the regular 
teachers* and the area of length of instructional time provided was the least 
satisfying (of the instructional areas) to th6m. y 

Evaluation Question D3-4 : How successful' was the implementation of 
t"he Health Services Component? • 
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A'. / ' ' 

a) What concerns /strengths were identified by ^LLgrant Program 
teachers? • * 

Elementary - 

( r » 

As seen in Figure 1-1, the response .to item 5. on health services by elemen- 
tary teachers was generally positive. Three of "the seven teachers wer$ 
neutral. 1 

In 1980-81,, all elementary teachers except one. were highly positive about , < 
the health services* (see item 5, Figure 1-3).. In fact, this was their highest' 
rated item. The lower ratings in 1981-82 may reflect the generally more 
moderate ratings of teachers in 1981-82, or a lessening of satisfaction with 
the health services provided. 



* Secondary 'i 

As with the elementary teachers, the secondary teachers" (s&e item 5, Figure 
1-2) were generally satisfied with the health ^services provided.* . 0 

In examining the secondary teachers 1 "responses from 19^0-81 .about health 
services (see item 5, Figure 1-4), their rating of health services was higher 
than .in 1981-82 and the highest of the ratings t&ey gave. 

Evaluation Question. D4-4 : How successful was the implementation of 
the Parental Involvement Compofient? • 
• ,i 

c) What concerns/strengths were "identified by Migrant Program 
teachers? - ' * * 

♦ 

Elementary 

» • * * 

Of the two items (item 6 - PAC, item 7 - community representative) rated, the 
elementary teachers rated their satisfaction with their PACs as the lowest of 
all eight items (see Figure 1-1). The highest rated of all item? was their 
satisfaction with their community* representatives. 

In l980-8i tsee items 6 and 7 in Figure I-.3)* the teachers also were generally 
dissatisfied with their campus PACs. They were generally satisfied with their 

community representatives 'but less so than" in 1981-82. * 

* " * . k 

i * 

* * * Secondary • • * * 

- . 

As* with elementary Migrant Program teachers, the 1981-82 secondary teachers 
were generally dissatisfied w^Lth their PAC (see item 6, Figure 1-2). This may 

'reflect' their dissatisfaction with having a single Secondary DistrictwiSe PAC, 
rather than individual campus PACs - or it may reflect some dissatisfaction 

♦with the functioning of the PAC. This was the teachers' lowest ?ated item. 
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As can be noted in 'item 6, Figure I-4' ? the secondary teachers in 1980-81 
were (as a group) Apt as. satisfied as fhey ;could t$e with their^PACs. However 
their satisfaction was higher than the 1981-82 te.achers as a group. 

The secondary, teachers in 1981-82 were as a group generally neutral about their 
community representative (see item 7, Figure 1-2). As can be ndted from the 
fjfgure, ther^ was a very wide range of satisfaction with the community repre- 
sentative services. 

In 1980.-81, the secondary teachers were positive fc (with. aue^&ceeption) about tjie 
seirvice offered thenu See Figure 1-4, item 7. Thus^here was a decrease ife^ 
teacher satisfactioo from 1980-81 t9 1981-82. 

x Evaluation, Question D5-2, : How successful was the implementation of 
the MSRTS Component? 

• ' \ • ■ 1 • 

a) What concerns /estrengths were idBntified by Migrant Program 

teachers? ' 1 
* * 

Elementary 

The* final item in Figure 1-1 contains the elementary teachers 1 responses to 
the MSRTS. The majority were neutral about the system, while one was posi- 
tive and the other was negative. , 

In 1980-81, the elementary teachers 1 responses (see item 8, Figure Iy3) also 
indicate a generally neutral attitude about the MSRTS. 

v ■ Secondary - 

The. secondary teachers expressed the same sentiments about the MSRTS (see item 
8, Figure' 1-2) as did their elementary counterparts - they were generally 
neutral about the system. ■ 

Zxi 1980-81, the secondary teachers were generally neutral to slightly negative 
(see item 8, Figure Ir4). Two teachers did not even see the system as 
applicable to them. ^ 

Unfortunately the teachers did not pake any written comments on thd completed 
questionnaires to allow real interpretation of their reasons for being sat- 
isfied/dissatisfied with the matters upon which »they were surveyed. 
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. -ELEMENTARY TEACHER RESPONSES 1981-82 
MIGRANT' PROGRAM TEACHER QUESTIONNAIRE 
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Please rate your level of & 3 • * S " o a 

agreement with the following: H< < g v Q ' H Q Mggn 

1. the length of instructional* 

time provided to the Migrant ^ 
Program students this school 

year has been as much as was ^0.0% 71.4% 0,0% 28.6% 0,0% 0.0% 3.4 7 
needed > * ; ^ 

•2. The process used for sched- 0 3 * 3 ' 1 0 0. 

✓ uling Migrant Program stu- 
dents -this school year has 0.0% 42.9% 42.9% 14.3% 0.0% 0.0% 3;3 '7 j 
worked well. — 

3-» The coordination .that I have W 4 0 2 .0 0 

had with the regular classroom 

teachers this school year, has 14,3% 57.1% 0.0% *28.6% 0.0% ,0.0% 3.6 7 
been what was needed, . \ ~ 

4* The instructional supervision 1 *5 0 0 *1 0 # # * 

that I received this school mt ^ . ^ ^ m m . ^ _ AW 1 _ , _ _ 

year has been what I needed. 14.3% 71.4% 0.0% 0.0% 14.3%- 0.0%. 3.7 7 

5. The health care services pro- 1 -3 3 0 0 0 
vided by the Migrant Program * % . 

Nurse this school year have 14.3% 42.9% 42. 92^ Q*0% 0.0% 0.0% 3.7 7 
met the needs of Students. * : ; > 

6. The operation of my school's 1 *■ "1 3 0 2 0 

PAC this school year has ' % M „ o ; o% j.9 7 

been effective. 



1 * « 



7 . The services ' provided by the 1 * 
community representative (s) • - r « 
this school year have been. 14.3% 57.1% - 28.6% 0.0% 0.0? 0.0% 3.9 7 

what was .needed. - 

* * * 

8. The benefits I have received .1 0 .4 '1 0,0 

from the MSRTS (including SIS) " . . 

this school year were worth 16.7% 0.0% § 66.7%^ 16.7% 0.0% 0.0% 3.2 6 

« the efforts T out into it. —* , ^_ 



Figure 1-1: SUMMARY OF ELEMENTARY . MIGRANT PROGRAM TEACHER RESPONSES TO QUESTIONNAIRE 
ITEMS IN 1981-82: \ 
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SECONDARY TEACHER RESPONSES* 1981-82 
* MIGRANT PROGRAM TEACHER QUESTIONNAIRE 
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Please rate your level^ of 
agreement with th'e following: 
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year has been as much as was 


28.6% 


57.1%' 


0.0% 


14.3% 


0.0% 


0.0% 


4.0 1 \ 


needed. 
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2. The process used for sched- * 
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1 


4k 

1 


1 


1 


0 





dents this school 'year has 
worked well. 



,42.9% 14.3% 14.3% ,14*3% 14,3% 0.0%, 3.6 



3. The coordination ttibt I have l 
C^had with the regular^classrqom * 

teachers this school y^ar has 14,3% 

been what was needed. 



3 1 - 0 1 1 v> 

42,9% 14.3% 0.0% 14.3% 14.3% • 3.5 



4, The instructional supervision' 2 
that I received this school 28.6% 
year has been what I needed* " » 



3 1 0 1 . > > 0 

42.9% 14.3% 0.0% 14.3% 0.0% 3.7 



5. The health care services pro- 0, 
vided by the Migrant Program 
Nurse this school year have 0.0%' 
met the needs of students. 



I 



57.1% 28.6% 0.0% 0.0% 14.3% 3.7 



6. The operation of my.school f s 
F3fC this school year has 
been effective. 



1 1 - 0 ,4 1 0 

14.3% 14.3% 0,0% .57.1% 14.3% 0.0% 2.3 



7. The services provided by, the 1 2 

community representative (s) * ' ' 

this school year have been 14.3% 28.6% 

what was needed. 



2 :i, 

28.6$ }.4.3% 



1 0 
14.3% 0.0% 



3.1 



8. The benefits I have received 0 1 
from" the MSRTS (including SIS) 
. this school year were worth 0.0% 14.3% 
the efforts I put into it. 
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Figure 1-2: SUMMARY OF SECONDARY MIGRANT 
ITEMS IN 1981-82. 
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' ELEMENTARY TEACHER RESPONSES 1980-81 
MIGRANT PROGRAM TEACHER QUESTIONNAIRE 
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' agreement with the following: 
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1. . Iam satisfied with- the lengtjj ' 
of instructional time provided 
to the migrant students this 
school year. 



28.6% ,57.1% 0.0% 14*3% 0.0% 0.0%. 4.0 7 



2. I am satisfied with the process 
\ised for scheduling migrant stu- 
dents this school year.. 



.4, 2 0 • 1\ 0 0 ^ 
57.1% 28.6% 0.0% 14.3% 0.0% 0.0% 4.3: '7 



3. <tl am satisfied with the coofdina- 4 2 1-" - 0 - 0 0' 

tion that I have had* with the 

regular 'classroom teachers this 57.1% 28.6% 14.3% 0.0% 0.0% 0.0% 4.4 7 
school year* ' < 



0 * 0 



4. I am satisfied with the instruc- 3 2 0-2 

~tional supervision that I received , 
this school year. • 42*9% 28.6% 0.0% 28.6% 0.0% 0.-6%- 3.9 7 



5y I am* satisfied with the health 6 10 0 0 0 

\ care services provided to the 

( migrant students this school year. 85.7%/ 14.3% 0,.d% 0.Q% 0.0% 0.0% 4.9 .7 



6. 1 am satisfied with the operation 
oi my school's PAC this school 
year. 



0 1 2 ^ 2 0 

0.0% 14.3% 28/6% 28.6% 28.6% 0.0% 2.3 7 



7. I am satisfied with the services 2 2 2 1 0 0 
provided by the Parental Involve- 
ment staff and my community repre- *28.6% 28.6% 28.6% 14.3% 0.0% 0.0%^ 3.7 7 
« sehtative this school year. 



8. I am satisfied with my experience 0 2 3 2 $ 0 

.with the MSRIS this school year. ^ 42 . s , M .„ oJw j>.«U 3.6 



Figure 1-3: SUMMARY OF ELEMENTARY MIGRANT PROGRAM TEACHER RESPONSES TO QUESTIONNAIRE 
ITEMS IN 1980-81. 
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> SECONDARY TEACHER RESPONSES .1 980f8i # ■ ' ^ 

MIGRANT PROGRAM TEACHER QUESTIONNAIRE * 



5 

> • '*•.*>»' 

Please rate your level of - 

agreement with the following: . 2u .13 • a < ; 3j" g oS^'' 



f CO M , H V4 O 

^ 5) • 0) M .00 I ' H Op *rt 

i4 i . i.' rn urn 



1, I amsatisfied with the length 1 3.' 0\ • '3. * 0/ ,0 • . " 

of instructional time provided * ! - '•■ • t < ' % - 

to the migrant students this , 14.3% 42.9% 0^0£ 4^9% 0.0% 0 % Q£ . 3.3 \ 7 

school year. * , , 



2. I am satisfied with the pracess^^ l 3 0 2 0 4, . 

* used for scheduling migrant stu- ,' 
dents this school year. 14.3% 42.9% ~0.0% 28,6% .0.0%, 14.3% 3.5 . 7 

* ■ • .• « « 

: ^ — "y • ~ / ! - 

3. I am satisfied with the coordinaA 2 3 1 \ 0 . 0 " - JL 




tion that I have had with the regu- 
lar classroom teachers this school 28. 6% 42.9% 14.5% 0,0% . 0.0% \i4.3%. 4?2 «7 
year.- fc - 



'4. I am satisfied with the instruc- 0 *6 1 0 0 ■ <0 

■ tional supervision that I received . 1 *>•* 

this school year. 0.0% 85.7% 14.3% 0.0% O.Jfi .0.0% ;3.9 .'-7 

5,. I am satisfied with the health - 4 2 1 _ 0^ . ,0 0 ^ " 
♦ care services p'rovided to the 

migrant staden&s this school year. 57.1% § 28.6% 14.3% 0.0% 0.0%. 0.0% 4.4 ' 7 

- ' t . — 

1 ^ * : ; : * \ * ^ 

6. I am satisfied with the operation 1 2 k . 1 ^ - ■ 3 0 0 

of my school's PAC this school , ' * ' - / y v 

y ear '14.3% 28.6% 14.3% 42.9% 0.0% O.fe s 3.1 

; ■ 1_ ^ : — * 

7. ^ am satisfied with the services 1 .4 1 1 0 / 0 
provided by the Parental Involve- 
ment staff and my community repre- 14.3% 57.1% 14.3% 14.3% 0.0% 0.0% 3'.7 7 
sentative this school- year. t * ' ' 

, -i- : J — , : 

8. I am satisfied with my experience 0 1^2 112 

with the- MSRTS this school 'year. 0.0% 14.3% ' 28.6% 14.3%. 14.3% 28*.6% 2.6 7 



Figure 1-4 :* SUMMARY OF SECONDARY MIGRANT PROGRAM TEACHER RESPONSES TO QUESTIONNAIRE 
ITEMS IN 1980-81. • , 
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Attachment I-I 



'quest 



13 MS PRK TEACHES 



V 



; * OgPJCS OF, HE SEARCHED EVALUATION 



FQR Ttfg LASlfgW YEARS T«£ fipVlC£ OF RESEARCH A iTO EVALUATION HAS ^UR\»fiWa T P ac m« 
OIS7RIC7 OSCISJCN MAKING. 

, > • ? \ INF CREATION JN ^ 

"t2 in?.r jN - SP£CIF i C ? J «nONS TO TEACHERS CERTAIN SCftCCl'S, OR. SCRAMS. W6 \ ' - 

SAMPLE. EACH FOK.M 'Mill CONTAIN LESS THAN ,15 Vs'STICNS. Y"UK ITEM NUNBSKS talbl. ' 
NOT M S50JSNT I 4L - THEY RECENT THE TOfit Ifrf pgo QF i Sis. 2S SlJo^JS 
It CORRECTLY. THg-NUMBfiP *AT THE TC° CP |aCH }$M »t!Ji£ 

. 3at s a s l\ 3 ^s^iss;,;;! ^^vs -.. . 

.PLEASE COLLET* 7HS SURVEY AS SOON AS POSS 1 A NO RETURN ^HK^UGH fAMPtK «an ■ 

TO: OFFICE QF RESEARCH A NO EVALUATION ' * ' ™ K ^ H CAMPUS, .HA It - 

. ADMINISTRATION ,3LOG. 80X 79 • ^ . 

. v. EL AINE* JACKSON „ 

I I ^:= 3LY ^ K55 '~ 3 * ^UtAl- ' . " i ***ST Rcf^GLY DISAGREE 
* AGRz5 ' * 3 DISAGREE * 0.» ,NCT APPLICABLE* 
. ,C r , , * it \ a / J. _ ■ . T ' : COMMENTS: - 

34. THE LENGTH CF INSTRUCTIONAL 7 IMP 5" '3 T"~"o" ' " 

P^CVIDSS 7C 7HE MORANT PROGRAM - ; 

STUDENTS' 7HI5 SCHOOL* YEAK HAS ^ 
v E*; AS ^UCH AS" *AS NEEDED. " s * 



35. % 7Hc PROCESS USE^-rOR ^CHEOUtlNG / 
, Mt^GRAMT »Rcnag*^ ST^OHNTS THIS > C 

5CHCCL yeaa hXs ^ork;d well. / ' 
rr-: -.---^^^ 

3o. 7HE COpkOINAtl.QN 1"HA7 I HAVE 

HA-0 WITH THg 9EGUL'AR CLASS- 

• .^OCM T E AC HERS 7HI5," SCHOOL 

YSA^HAS* «g.N -rfHAT WAS NEEDED - . 

.„, ,.-.-„.. : 



37.' 7HE- INS7^iJC7ICNAL SUPERVISION 

\7hat\i Deceived Yhis school^ 
year^as %een «ha7 was "needed,* f 

33V ;thE HEAL7H CARE SERVICED PKOr 
•"-•^3SD.3Y 7HE M4GRAN7 PROGRAM^ 



"NURSE THIS SCHOOL -YEAR HAVE 
•4E7 THE 'N EEDS OF STU0SN7-S. 

S*~mm>~———-^1 1 t-»i/l» M ■ 



39.^ THE C^E^At-lCM OF HY SCHOOL ^S 

^...°^Sf!T aov^so=y Council 7hts " 

' /r ; StHCCL YEA^ HA5. 365N EFFECTIVE, t 



40. .THE SeR VI1C6S »ROV0«O 3Y TH£ 
CO.MfUMITY KSPse^MTATIVStSJ 
. TM-IS SCHOOL. YEAR -XAVE <5ESN 
WHAT ^AS NEEDED. 



2* 



L . 



7HE 8ENEFI7S I HAVE RECEIVED 
F^C^ 7HE ;M SR7S (INCLUOING SIS): 
7HIS SCHOOL YSAP WERE W0R7H 
7HE EFFOKTS I RJ7 IN T 0 IT. 
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•' ' - v AJStDT independent' SCHOOL -district'^ . 
V' . •' 'Oj^fie'e, of Research, and' Evaluation' 

. / ...February 26, 1'982, *\ • *' 



TO: t % fcri&cipals. Addrgs&ed 
FROM: ; . »*E£aine Jk^kson; * 
SUBJECT: "-Teaser Survey, • 



* ; *- .. V . ' 
• " ' " £ .v i ' v *. 

^bout Ilarch.3, approximately half^vour teacherfi will receive a question- 
naire fyom our office. Ttfis 'survey is collecting ,baseline and evaluation 
data for a number of projects (e.g., the Accreditation Process, ESAA/Desegre* 4 
gationj Migrant Program) . ■ ' 

.In order to get an adequate number of responses for' each of about 65 itemg, 
we are this year computer generating a unique survey for each teacher, with 
from 9 to 14 items on each. For>this reason, each of your teachers will 
probably have an entirely different form, and a random assortment of numbers 

• from 1 to 63* Teachers who have already participated in € the Retention Survey 
have been excluded from the*'sample. 

The questionnaires are numbered so that we- can send reminders if they are not 
returned, but all responses will be kept cpnfidentiai. If you or your teachers 
have kny questions about this survey, please feel free to. call, me at 458-1227. 
Thank you for your time and, consideration. 



EJrrrf 



Approved 



" Director, Office of Research 




Approved: fa^Zh 



id Evaluation. 



Ruth Macijpriister, 



itantv 



Superintendent for Elementary 




Approved 

* David Hill, ActingsAssistant 



Superintendent for Secondary 
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.Attachment 1-3 



AUSTIN INDEPENDENT SCHOOt DISTRICT 
Office of Research* and Evaluation 

February 26., 1982 



TO: Forrest Kline, Fortunato Vera- 

FROM: . Elaine Jackson ' 
SUBJECT: Teacher Survey 



About March 3, approximately half the teachers in the~ District will receive 
a questionnaire from our office. .This survey is collecting baseline and' 
evaluation data for a number' of projects (e.g., the Accreditation Process, 
ESAA/ Desegregation, Migrant Program).* All of the teachers at Crockett arid 
Martin will receive' questionnaires' so that they will all have an opportunity 
to give input to the Drugs off Campus Program Evaluation. 

In order to obtain an adequate number of responses for each of about 65 
items, we are this year computer generating a unique survey for each teacher, 
with from 9 to 14 items on each. For this teason, each of your teachers will 
probably have an entirely different form, .and a random assortment of numbers 
from 1 to 63. Teachers who have already participated in the Retention Survey 
have been excluded from the sample . * 

The questionSaires are numbered so that we can send % reminders if they are not 
returned, but all responses will be kept confidential. If you or your teachers 
have any questions about tUs survey, please feel f*ee to call me at 453-1227. 
Thank you for your time ano*"consideration # 

EJ:rrf * . 1 • 



Approved j 





Director, Office of Research and Evaluation 



Approved: As u&£d**t 








David Hill, Acti 


ng As/i£ 


[ tant! 


' Superintendent for Secondary 
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TITLE I MIGRANT 
APPENDIX J 
RAINBOW KIT TEACHER QUESTIONNAIRE 



\ 
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Instrussenp Description: Mach Rainbow Kit Teacher Questionnaire 



ERIC 



3rltf descrtntisn of the ina crimen t: 

This guestlonnnaire is a brief 4*item guestionnnalre designed co assess che 
teachers' impressions of ch* Math Rainbow Kit activities Including difficulty-level, 
ease of distribution, match vith the regular instructional program, and the re- 
sponse of parents and students* , 



To vhcn vas the instr-jaent adsrlr.-l stared? + 

All teachers responsible for distribution of the Math Rainbow Kit activities. 
Sow many tines vss the iascrcseat administered? 

Once . • 

i 

Then vas the instTumeat adsiniatered? 
March, 1982. 

Whara vas the iastrrsest AhlV. stared? 

The questionnaire vas sent \o*tAa :eachers via school mail to their school locations 

«ho adsi-^icand the InstTJSaat ? " 
Mot applicable. 

Vfcac tra^ag aid the icni^iscratars have? 
Not applicable. 

« 

Vas the issrrsreac adninis:sred .ader standardised conditions? 

NO. ^ 

Vera there problems vita the issmaent or the adai'aistraticn that aizht : 
affect the validity of the data ? 

* . * » 

None were identified. 

Vhc developed the instr^aent? * 
ORE staff. 

« 

» 

*hat reliability and validity data are available on the instr^enc ? 
None are available. * 



Ara thera aora data available for iatarsretiag the results ? 
i No„ 



2U4 
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MATH RAINBOW KIT TEACHER QUESTIONNAIRE > 



^ > Purpose 

Teacher^who distributed the Math .Rainbow Kits wera^uryeyed in order to 
answer the following decision and evaluation Questions: 

Decision* Question D2 : Should the K-12 Instructional Component (Communi- 
cation Skills) be continued as it is, modified, or delete^? » 

Evaluation Question D2-8 . What strengths/concerns did the AISD 
teachers who were responsible for the distribution bf the Math 
Rainbow Kit note about the Math Rainbow Kit? ' - 

^ ' K • r • .. 

Procedure 

The Math Rainbow Kit i& a series of* lessons for paAnts and their children to do 
at home together. £he lessons cover basic matheifcatics lessons such as time and 
money. A kit appropriate for each grade level, K-6, is available. The kits 
were developed in response to parents 1 requests for help in working ^with their 
children at' home on math, A similar Reading Rainbow Kit for grades K-6 was* 
also developed by the District. f ' * 

The Math Rainbow Kit was pilot tested during the 1981-82 school year on a Sam- 
ple of Migrant and Title I students. Teachers and students at five 'schools' 
(Allan, Brooke, Langford, Metz and Zavala) participated. Principals at e^Ujjk 
school selected which teachers would participate and select the children v^pp 
would receive the kits and distribute the activities. Teachers selected varied* 
at each school - some were all classroom teachers, at other schools the Title I 
and Migrant Program teachers also' participated.' 

The Math Rainbow Kit Teacher Questionnaire {see Attachment J-l)' was developed by 
the Migrant Program Evaluator using the Rainbow Kit Teacher Questionnaire from 
the 1980-81 Title I Evaluation (see ORE Publication Number 80.71, Appendix H) 
as a guide. This year the questionnaire was distributed as part of an office- 
wide teacher questionnaire effort t The Math Rainbow Kit Teacher Questionnaire 
when finalized was given to the District Priorities staff to computer-geftdrate, 
distribute, and receive back from the teachers. All teachers who distributed 
the Kits were sent the four items (see Attachment J-l). The teachers wete 
also given several other items dealing with other District concerns. Each 
teacher therefore received his/her own unique computer-generated questionnaire. 
The only results discussed here are the ones dealing with the Math Rainbow 
Kit. For more complete details on the procedures, and the results of the other 
items see the 1981-82 Systerawide Evaluation Technical Report (ORE Publication 
Nymber # 81.24), Appendix 

The surveys were sent through the school mail in eariy March. An explanation 
letter was mailed to principals (see Attachment J-2) at the ..same time. Three 
weeks later a reminder was sent to. those teachers who had""hot returned their^ 
questionnaires. Thirty-two (88.9%) of th£ thirty-six teachers surveyed returned 
their questionnaires. The data were summarized through the use of Dt^TATP. 




Results 

/ Evaluation Question D2-8 . What strengths/concerns did the Migrant 

Program^ teachers note regarding the implemejatation of the Math 
Rainbow Kit? 

V 

The responses of teachers to each of the four items of the questionnaire ai;e 
presented in Figures J-l through J-4. The results will be discussed in ferms 
of tihe four questions, ^ ^ 

* * 

1. Fofeach grade to which you, gave tfie Math Rainbow Kit activities, please 
indicate the difficulty level of the activities for the average Title 1/ 
Migrant student. • • * 

9 

» - * , . * • 

„ In Figure J-l are presented the responses of teachers to this "item. Grades 
K .and 5 activities were seen ^s just right to possibly too easy. Grades 
2, 3, and 6 activities were seen as just right. Grade 5 activities were 
seen by one teacher as hard and by one,. as just right. Grade 1 activities 
were felt to be hard or too hard by" a large ma'jtJrity of teachers (4 of 5). 

2. At what rate did you give out the Math Rainbow JCit activities? 

• In Figure Jr2 are listed the responses £6 this item. .The majority of 
the teachers (almost half of them responding. to this question) gave out 
two activities a week. Ten teachers "distributed* one per week. Only one 
teacher lianded out an activity every two weeks, while six gave out more 
than tvo per week. ' '* ■ ' . \ 

3. For each of the following items, please ra'te your level of agreement with 
the st&rement: v 

See Figure 1-3 for each item as stated dnd a summary of the responses. 

On the whole teachers felt the activities were easy* to distribute although 
, 9 did not think so. The teachers were q^ite varied on their opinions of „ 
how well^the activities matched classroom instruction. The s majority . . 
reported favorable parent response and a large majority reported favorable 
student response. ' x < 



4. ^ Please use the 
the- Math Rairjbo 
etc. 



space belo^to m$ke any additional comments you h&ve about 
iw Kit, its usefulness, suggestions for^ changes/improvements, 



In Figure J-4 are presented the teachers 1 , suggestions, etc. The gommepts 
varied greatly including - make it in Spanish, too, check .first to see if 
parents are willing, should tie t given out by math teachers, give it to all 
children, etc. * * " ♦ : 
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Mean 
Difficulty 



Frequency 6f Difficulty 'Level 
Reported by Teachers* 



Grade 


Level 


1 


2 


3 

* 




5 
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r fi / 
Z.b / 
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A 


U 


u 


1 




- 0 


0 


1 


2 


•2 


2 


3.0 


o 


' 0 


7 


0 


^ 0 


3 


3T0 


0 


0 


2 


0 


0 


\ 


3.5 


0 


0 


1 


1 


0 


• 






1 


> 






5 


2.8 


0 


1 




0 


0 


6 


4 -3.0 


0 


0. 


3 

« 


q 


t 

0 


Note: 


"1 ■ too easy, 


2 = easy, 3 


• 

=* just right, 4 


=' hard , 


5 f too 




Figure J-l. 1 TEACHER RESPONSES GRADE LEVEL ON THE DIFFICULTY LEVEL OF THE 



MATE RAINBOW KIT. 
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ERIC 



J-5 , 207 
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j 



4 



Frequency and percentages of teachers 1 
resp'odses' to the distribution ' 
of the Math Rainbbw Kit activities 



More than two Two activities (5ne activity One activity Other 
activities per per week per weSk every two 

week weeks 



6 . 
(18.2%) 



16 
(48^5%) 



10 
(30. 3%) 



1 

(3.07.) 



0 

(0.0%) 



Figure J-2. TEACHERS RESPONSES TO FREQUENCY OF GIVING OUT THE MATH RAINBOW 
■ KIT ACTIVITIES. ' : 
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Frequency of Teacher Responses 





-5 

O ' 

u 
C 

a 


1 

rH <U 

CO u 

c po 

O CO 
U CO 
U «H 

w a 


Disagree n> 


Neutral *u> 


4 

0) 
0) 
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CO 

.< 


5 
>» 

rH 
* Off 
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4-> 
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0) 
0) 
M 
CO 
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/ 

Mean 


n' 


the Math Rainbow Kit 
activities have been 
easy to distribute. 


0 


1 

r 


8 

< 


0 


14 


9 




3.7 


32 


The match between the Hath 
Rainbow* Kit activities and 
classroom instructional 
activities* ha§ ,been good. 


2 


2 


6 


9 


9 


3 




3.1 


32 


The response' of parents 
to the Math Rainbow * 
Kit has been good. 


8 


0 


2 


6- 


11 


7— 

3 




3.7 


30; 


The response of students 
to the Math Rainbow * 
Kit has been good. 


0 


0 


2 

t 


4 


20 


5 




3.9 


31 

1 



* » 



Figure J-3 . TEACHER RESPONSES TO QUESTIONS ABOUT VARIOUS ASPECTS OF THE MATH 
RAINBOW KIT. m ' ' ' ? 
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Teacher Comments - Math Ttainbow Kit 



Distribute groups of related works directly to parents at grotip meeting. v 
Could get direct feedback. 

Parents seem 1 very happy with it. What about a Spanish version. It would 
help more of my students. 

There is not any guarantee the students do the work and no 'real feedback about 
it from home. 

Yourig children do not understand why some receive the kits and some do not. $ 
They feel, left our especially when the bo^oks are distributed. 

It should be available for all students. - % 

Needs to be in Spanish also. 

This program is good, but it takes too much ^eacher-time with recordkeeping 
and distribution of paqkets. y 

Should have asked parents first if tfrey were willing to do it. Many of my 
children, stated they were not doing then^ and some even admitted, .throwing % 
them ^way. It was a waste of money in many cases. ^ 1 - * 

Good materials. Easy to distribute, but please do not take my time. 

More orientation to it - receiving it 'on time instead of midyear. 

Students enjoyed working iiyj<rfpendently . > 

It is very useful and well-organized. I would suggest that the students 1 math 
teachers distribute the lessons. It would also be helpful 4 for the parents to- 
pick up the kit^ and Have a short" orientation on it. 

I think it could also be used in the classroom. ' 

Ask parents about the' Kit. * N " \ 

The parents who used it often complained that the children were not getting the 
concepts. This led to frustration on the part of thfe parent as well as the part 
oi the child. Seek input from teachers of low achievers before setting up a 
program like the Math Rainbow Kit. This would eliminate some of the activities 
that are much too difficult for the students.' 

X feel these kits would be more meaningful if distributed by math teachers and 
coordinated with their programs. 

Figure, J-4. TEACHERS ADDITIONAL COMMENT ON THE MATH RAINBOW KIT. the, comments 
are generally verbatim*, except whete words werfe added to claxify 



comments. 
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Attachment J-l 



QUESTIONS FOR TEACHERS 



AUSTIN INDEPENDENT SCHOOL OISTRICT 
OFFICE' OF RESEARCH AN0--EVALUAT ION 



EVALUATION HAS SURVEYED TEACH- 
OPtNlGNS'ON O.ISTRItT ISSUES. 
ANO OTHER INFORMATION- IN 



ioVf 



FOR THE LAST FEW YEARS THE OFFICE OF RESEARCH A*0 
ERS TO COLLECT INFORMATION ON THEIR ATTITUOES ANO 
THESE ARE CONSIDERED ALONG WITH ACHIEVEMENT OATA 
DISTRICT DECISION MAKING* 

THIS YEAR WE ARE USING A NEW PROCEOl/Rg' SO WE CAN 
ANO ASSIGN SPECIFIC QUESTIONS TO TEACHERS IN CERT 
ARE COMPUTER GENERATING AN UNIQUE SURVEY FORM FOR 
SAMPLE* EACH FORM WILL CONTAIN LESS THA V N 15 QUES 
NOT BE SEQUENTIAL - THEY REPRESENT THE TOTAL ITEM 
TO KEYPUNCH THE RESPONSES CORRECTLY. THE NUMBER 
U£ TO SE.NO YOU THE 3 1 GHT FOR**, MONlfOR THE RETURN 
OATA. ALL RESPONSES W ILL 3E CONFIDENTIAL. 

. ' - I . • 

PLEASE COMPLETE THE SURVEY AS SCON AS ; >OSSI*LE ANO RETURN THROUGH CAMpUS MAIL 
TCS OFFICE CF RESEARCH AND EVACUATION 
ADMINISTRATION BLOGt 30X 79 • 
^ EL A I ME JACKSON • * • . 

* 1 I ■■ j 7 ' " 1 ■ ■ ' ■ i 

42. FOR EACH GRADE TO WHICH YOU GAVE THE MATH RAINBOW KIT ACTIVITIES* PLEASE" 
INDICATE THE ofFCfr'MTY lEV^L (jF TMC, ACT IV ! T IE$ FOR THE' AVERAGE TITLE*!/ 

migrant snjo?\r. >:i ;cal= 3ELCW PQR YOUR ratings* 



INCLUOE MOKF QUESTIONS (63) 
A IN SCHOOLS OR PROGRAMS* WE 

EACH TEACHER IN THE RANOOM 
TIONS. YOUR ITEM NUM8ERS WILL 

POOL OF 63 ITEMSt AND ALLOW US 
AT THE TOP OF EACH FORM ALLOWS 
RATE. ANO COOE DESCRIPTIVE 



5 * TCO HARD 
GRADE 
K 

I , . 

2" 

3 

4 

5 

6 



HARO 



3 * JUST RIGHT 



DIFFICULTY LEVEL 



Z » EASY „ I 

COMMENTS i 



TOO EASY 



43. AT WHAT RATE OIO "YOU GIVE OUT JHE MATH RAINBOW KIT ACTIVITIES? PLEASE 

CIRCLE THE RESPONSE MOST REPRESENTATIVE OF YOUR FREQUENCY OF. USE* IF YOU 
GAVE OUT RAIN80W KIT ACTIVITIES AT MORE THAN ONE GRADE LEVE Li' 'PLEASE 
IMOICATE SEPARATELY THE FREQUENCY FOR EACH GRAOE, AND WRITE THE GRAOEtSI 
BELOW THE FREQUENCY. m 



MORE THAN TWO 
ACTIVITIES 
PER WEEK - 



TWO ACTIVITIES 
PER WEEK 



ONE ACTIVITY 
PER WEEK 



/ 



ONE 4CTIVITY 
EVERY TWO 
WEEKS 



OTHER (PLE'ASE 
SPECIFY) v 



for ^ach of the following items please tfate your level of agreement ^ith tws 
Statement using the scale below: * , . 

5 * strongly agree 3 » neutral i « strongly oisagr'ee 

4 * agree . . 2» disagree 0 » oon«t know , 



44. A) THE MATH RAIN30W KJtT ACTIVITIES HAVE 
BEEN SAStf TO OISTRWUTE. 

3) THE MATCfr BETWEEN. f.HE MATH RAINBOW 
KIT ACTIVITIES ANO CLASSROOM INSTRUC- 
TIONAL ACTIVITIES HAS dfEN GOOO* 

C) TH(r RESPONSE CF PA^SNJS TO THE MATH 
RA(N80W KIT HAS 8EEN GOOD* 

0) THE RESPONSE, OF STUOENTS TO THE MATH 
- RAHBOW KIT HAS'8EcN GOOD. 



5 '4,3 2 ,1 0 

5 4 3 2 1 0 

5 4 3 2 10 

5 4 3 2 10 



J-9 



21. 
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Attachment* J-2 % 



AUSTIN INDEPENDENT SCHOOL. DISTRICT 
Office of "Research and Evaluation 

February 26, 1982* 



TO': f ^Principals Addressed 
FROM: ' Elaine ^kson • 
SUBJECT: Teacher Survey 



About^March 3, approximately half £our teachers will receive a question- 
naire from our office. This survey is collecting baseline and evaluation 
data for a number of projects (e.g., the Accreditation Process, ESAA/Desegre- 
gation, Migrant Program). a ^ ' 

In order to gat an adequate number of Responses for each of about 65 items, 
we are this year computer generating a unique, survey for each teacher, with 
from 9 to 14 items on each* For this reason, each of your teachers will 
probably have an entirely different form, and a random assortment of numbers 
•from 1 to 63. Teachers who have already participated in the Retention Survey 
have been excluded from the sample. 

The questionnaires are numbered so that we can send reminders if. chey are not 
returned, but all responses will be kqpt confidential. If you or, your teachers 
have any Questions about this survey, please feel free to call me at 458-1227 • 
Thank you -for, your time and consideration. ' $ 



EJ:rrf 



Approved j 



v 



Director, Office of Research Evaluation 



Approved:' 



Approved: 



Ruth MacAHister 

A ' 




isttant Saperintendent for Elementary 



David Hill, Acting Assistant Superintendent for Secondary 



V 
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TITLE I MIGRANT 



appendix: k 



RAINBOW KIT PARENT QUESTIONNAIRE 



213 

K-l , 
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Instrument Description: Math Rainbow* Kit Parent Questionnaire 



Brief description of the instrument : r 

The questionnaire is a nine^tem questionnarie. Parents .are asked to fill, in the 
blank on one item and.check the most appropriate .response on the 'other eight items. 
The items dea^L with the family's use of the Math Rainbow .Kit. 



To whom was the instrument adminia tared? 

The parents of the Math Bainbow Kit*participants. 



How -naqy times vas the instrraent administered? 
Once . 



ghen was the instrument adalnistared? 

The questionnaires were delivered to the schools to be sent 'home during the week 
of March 1, 1982. ' ^ 

Share was the instrument adalnistared? 
In the Students 1 homes. 

Tho administered the instrument? 
Not applicable. 

Shat training did the administrators have? 
Directions were 3ent home with the questionnaires. 

Was the instalment administered under standardised conditions ? 
So. 

Vere there problems with the instrument or the administration that night 
affect the validity of the da,ta? 



None were identified. 



gho developed the instrument 



* : v 



The instrument was developed by the Migrant Evaluator based upon the previous 
year's Rainbow Kit Parent Questionnaires. The instrument was .reviewed by program 
staff. 

what reliability and validity data are available on the instrument? 
None * 



Are there norm data available 'for interpreting the results ? 
No* There is comparison data from last year's. Questionnaires. 
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MATH RAINBOW KIT PARENT QUESTIONNAIRE 



Purpose 



The Math Rainbow Kit "Parent Questionnaire was sent home to all partici- 
pating families to, answer the following decision and evaluation questions: 

Decision Question D2" : Should the K<-12 Instructional Component 
(Communication Skills) be continued as it is* modified, or deleted? 

Evaluation Question D2-9 . What strengths /concerns did the Math / 
Rainbow Kit parents note about the implementation of the Math 
Rainbow Kit? 



Procedure 

The Math Rainbow Kit is a series of lessons for parents and their children 
to do at home together. The lessons cover basic mathematics lessons such 
as time and money. 'A kit appropriate for each grade level, K-6, is avail- 
able. The kits were developed in response to parents' requests for help in 
working with their children at home on "math. A similar Reading Rainbow 
Kit for grades K-6 was also developed by the District. 0 

In Attachqtent K-l is the original plan for distribution of the Math Rainbow 
Kit. This plan was developed by ORE, staff along with Title Ijfoligrant 
J>roject\taff preparation for the pilot-testing during the 1981-82 school 
year. Ttte numbers of students listed at each location wSre projections for. 
1981-82. 



In the fall of 1981, the Title I/Migrant Administrator contacted each of 
the schools. to discuss with the principals their proposed participation in 
the Math Rainbow Kit pilot. All agreed to participate, except Sovalle. 
The Langford principal was then contacted and agreed to participate. Each 
principal chose the' teachers who were to select the students that would 
participate. The' teachers were also responsible for the distribution of 
activities. 

By early Depember, all teachers had been ^chosen. A letter Xsee Attachment; 
K-2)-was sent to these teachers asking them to* complete a >(ath Rainbow Kit 
Students Roster (see Attachment K-3). This involved their listing which 
students (with AISD ID, gra'de," and program); they had chosen to receive the 
Math Rainbow Kit activities. - When the completed rosters were received at . 
ORE the data were taken and keypunched in the" format in Attachment K-4. 
The data are stored on file MG-RAINB0102. Attachment K-5 is the final 
distribution plan. 

The Math Rainbow Kit Parent Questionnaire (see Attachment K-6) was developed 
by the Migrant Evaluator based bn last year's Title I Reading Rainbow Kit 
Parent Questionnaires. The coordinator who was responsible, for the develop- 
ment of the activities and their distributipn was consulted in developing the 
final version oi the questionnaire (see Att^hment K-7) . y 

• -K-3 , . 
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Based on the student data, the questionnaires were computer-generated so _ 
each questionnaire was unique for that chj.id. The child's first name was 
inserted wherever there were the words 'Your Child ■ ^Attachment ,K-6. „ The 
program to produce the questionnaire is MC-QUEST0102. - Some e*tra question- 
naires were generated in ca%e someone lost theirs, or new students had been 
added. , , ** , v ' X 

As done in 1980-81, the coordinator , who developed the- Kit took car*e of d4s- , 
tributingJ the questionnaires 'to the Math Rainbow Kit teachers. In February" 
she took the questionnaires and cover letters (see Attachments K-8 and K-9) 
to each participating school. If a completed questionnaire was returned, 
the student was to receive "a -free book df his/her choice. Each school's 
personnel were, responsible for distributing the questionnaires. 

'By the end of March, the Evaluator' checked with the coordinator regarding the 
return of the questionnaires. One school had gotten back only 2 and another 
had "l^osj^L-feheirs. ^ 

Finally in April the "lost" returned questionnaires were found and the 
'•Evaluator received all the completed questionnaires. The data were keypunched 
in the format in Attachment K-1Q^-The data. were processed at. AISD with the 
Program EV-DISTP. The data are- storfe4_3j/AIjSp on MG-RAINP0101 . 

' Below is given the return rate by school for the questionnaires. Since the 
school rates of return were so divergent, the results should be interpreted 
cautiously. , 

RETURN RATE 





Number Returned 


Number Sent 


Return Rate 


Allan 


83 


100 


83% 










Brooke 


2 


30" 


7% 


Langford 


33 


100 


33% 


Metz \ 


38 


57 


67% 


Zavala 


19 


63 


30%. 


TOTAL 


175. 


, • 350 


50% 



Figure K-l. RETURN RATE OF THE MATH RAINBOW KIT PARENT QUESTIONNAIRE. 



\ Results * 

Evaluation Question D2-9 ; «hat strengths/concerns did the Rainbow Kit parents 
note about the implementation of the Math Rainbow, Kit? 

. ' K-4 ' 
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Su mma ry of the parents 1 responses for each question on the survey are pre- 
sented in .Figures K-2 through K-10.. An examination of these figures reveals 
the following: 

• Varying numbers of activities we^e reported to have\been brought home 
since Christmas. / 

, Ninety-six pfercent of the parents reported the activities were being 
kept in the Rainbow Kit box* « 

• Parents said they would still. use the Kit even if scissors and a 
pencil .had not been included. v w 

• In the majority of cases, the mother worked with the child on the 
, t activities. ' The father and a sibling also worked with the student 

to a lesser degree on the activities. 

• ■ ■ S 

Seventy-two percent of the respondents reported working on each 
activity 30 minutes or less. N 

Generally the parents responding felt the' difficulty level of the 
activities was 'about right for, their children. / 

. Parents, for the most part, felt the directions on the Activities 

were not hard to follow. , * 

. Ninety-four percent of the parents responding felt theix children 
had learned by doing the -Math Rainbow Kit activities. 

■»» 

• . The majority of respondents reported really enjoying working with 
their children on the activities. 

In Figure K-ll are listed (only slightly modified) the additional comments 
parents made about the Kits. Parents generally reported liking the Kit, 
working with" their children, and seeing what the children learned. Several 
parent^ requested the activities (direction, especially) be translated into 
Spanish* * 



* 
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: ! ! * 

Number of Kits Number of Parents 

Received * Reporting Percent 



Not Reported 


. . 43 


24*6% 


1 


1 _ 


0*6% 


2 


3 


1.7% 


3 


2 


1*1% 


4 


8 


4.6% 


5 ^ 


S 1 


0.6% 


^ 6 


9 


5.1%- 


' 7 


5 


2.9% 


S • " v 

9 


4 , 


2,3% 


'3 


1.7% 


10 




8*6% 


11 


4 


2.3% 


12 


4 


2,3% 


13 


2 


1.1% 


14 


. 7 


4,0% 


* 15 


8 


4,6% 


16 


7 


4.0% 


17 


4 


2.3% 


18 


6 


3.4% 


19 


1 


- • 0.6% 


20 


18 


10.3% 


21 


6 


3.4% 


22 , v 


3 


1.7% 


23 


4 


2.3% 


24 


2 


' 1.1% 


30 or more 


5 


,2.9% 



Mean c 11 . 
Standard Deviation =9.8 " ^ ' 

Median = Not .Reported 

*\ 

Figure, K-2. PARENT RESPONSES TO QUESTION 1 (HOW MANY ACTIVITIES HAS YOUR 
CHILD BROUGHT HOME SINCE CHRISTMAS?) ON THE MATH RAINBOW KIT 
PARENT QUESTIONNAIRE. . \ " 
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Parent Response 


* * 

Ndmber of Parents Responding 


Percent 


Yes 


168 


96% 

« 


No 


5 • 


3% 


. Blank 


2 


1% . * 



Figure K-3. PARENT RESPONSES TO QUESTION 2 -(ARE YOU KEEPING THE ACTIVITIES 
YOUR CHILD-HAS RECEIVED IN THE BOX?) ON THE MATH RAINBOW KIT 
PARENT QUESTIONNAIRE. 



Parent Response-' 


Number of Parents Responding 


Percent 


t . 

Yes 


169 


97% 


No 


6 

• 


" • 3% 



» Figure K-4. PARENT RESPONSES TO QUESTION 3 (WOULD YOU STILL USE THE "KIT ) 
IF THEY - PENCIL AND SCISSORS - WERE NOT -INCLUDED?) ON THE 
. * MATH RAINBOW KIT PARENT QUESTIONNAIRE. 



"1 



« • ^ 



Kr? 
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% 

* Parent Response * 


Number of Parents Responding' 1 


Percent 


Mother 




126 ' 


72% 


Father 




• 


25% . •• . ' 


Brother/ Sister 


\ ■ 


I 5 


•26% 


'No One 




12 


7% 


Someone Else 




7. 


4% ' 



--! 



Figure K-5. PARENT RESPONSES TO QUESTION 4 (WHO USUALLY WORKS WITH YOUR 
CHILD ON THE RAINBOW KIT?). ON THE MATH RAINBOW KIT PARENT 
QUESTIONNAIRE. . 



Parent Response __^Jfamber of Parents Responding 



Percent 



15 minutes or less 

* P 

Between 16 & 30 minutes 

jt 7 * 

Between 31 minuses and 

one hour 
# 

More than one hour 
Blank ' . 



53 8 
73 

35 
12 
2 



30% 
42% 




Figure K»-6. PARENT RESPONSES TO QUESTION 5 (HOW MU 
' SPEND WORKING ON THE LAST ACTIVITY?) ON 
PARENT QUESTIONNAIRE. 



UR CHILD 
INBOW KIT 



ERIC 



2*0 
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Parent Response 


Number of Parents Responding k < 


Percent 


* — — 

Too Hard 


0 


0% 


tiara ^ 






- . Just Right 


121 ' f \ 


69% " 


Easy i, 




14% 


Too Easy* 


10 


6% ' 


Blank 


3 


2% 


Figure Kr-7. PARENT RESPONSES TO QUESTION 6 ( (H0W HARD DO YOU THINK MOST 
~ OF THE ACTIVITIES HAVE BEEN FOR YOUR CHILD?) ON THE MATH 
RAINBOW KIT PARENT QUESTIONNAIRE/ 


Parent Response 


Number of Parents Responding 


Percent 


Almost All 


*6 


3% " 


Many 


9 • * ^ 


5% 


Some 


. 43 


25% 


Very Few , 


44 


25% 


- * None 


71 


41% 


Blank 


. 2 


1% 



Figure K-8. PARENT RESPONSES TO QUESTION 7 (WERE THE DIRECTIONS FOR THE 
ACTIVITIES HARD TO FOLLOW?) ON THE MATH RAINBOW KIT PARENT 
QUESTIONNAIRE. 



ERJC 



K-9 



22! 
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Parent Response Number of Parents Responding Percent 

: r 1 



Very Much 


51 


Much 


61 


Some 


52 

# 


.Littile ' 


6 


Very Little 


2 


Blank 


' 3 



29% 
35% 
30% , 

3% 

1% 

2% 



Figure K-9. "PARENT RESPONSES TO QUESTION 8 (HOW MUCH DO YOU THINK YOUR 
CHILD HAS LEARNED DOING THE MftTH RAINBOW KIT ACTIVITIES?) 
ON THE MATH RAINBOW KIT PARENT QUESTIONNAIRE. \ 



Parent Response 


• Number of Parents 


Responding 


Percent 


Very, Much 


112 




64%' . 


'Much * 


35 




20% ■ 


*; ; Some 


* 21 




12% ' '* 


\v ^little 


5 • 




" 3% , 


Very Little 


1 


t * 


>1% 


» 

Blank 


^~ 1 




>1% 



« I > ♦ 

Figure K-10. PARENT RESPONSES TO QUESTION 9 (HOW MUCH HAVE YOU ENJOYED 
WORKING Wm YOUR CHILD ON THESE ACTIVITIES?) ON THE MATH 
RAINBOW KIT PARENT QUESTIONNAIRE,. 
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PARENT COMMENTS 



Ic has been very helpful for 



I feel 



has learned more 



from Che Kit about money and time Chan in class. In the activities she 
brought home - they are broken itfco small units so I guess that is why ic 
was easier for her to learn more about each subject. 

Working with has been a learning experience for me as well as for 

her. 'I enjoy ic very much. 

Instructions in Spanish are needed. 



We enjoy it. Keeps 
We enjoy , working with 



busy and learning. 



likes ic, coo. Being able co 



keep ic and work problems more than once 14 helpful so we can go back and - 
work on each one is much as we wane. We hope all che resc of che children 
like ic because we chink ic is worch continuing. 



This Kit has given me che opporcunity co work with 



ThV instructions 



are very explicit which makes ic easy co know whac is* expected and requirea* 
for each lesson. 

• Mach Rainbow Kit: is very good for her. 

• Please ! provide inscructions in Spanish, 
i hkpS 



Ic is very 'helpful and 



younger child, coo. 



enjoys Rainbow Kit very much. I enjpy helping him. 



cimes works by himself. Thanks, He underscands well 

Thanks for helping my son. He learns different things. We enjoy ic. We will 
continue ic with himund other kids. 

Good idea. enjoys it a loc and is exciced. She carried ic 

around and used it »so ouch chac ic is broken-* I chink missed some 

of che accivicies because she was absent. 



Mach Rainbow Kit has been very helpful. I hope ic 
co half* ocher children. 



be concinued in order 



. We never goc number one - would like ic. . Four-year old works on ic when 
ocher child is in school and does well. Both .children enjoy che Kit. A 

. The activicy on time was very £ood. Ic was che only accivicy thac was noc • , % * * 

very easy for co do. Even chough the accivicies were coo easy, chey -» 

were An Co do wich him. , - 

• Accivicies were fun co do. tfe enjoyed ic. I suggest one envelope/week noc two 
or three. wanced co do all Of chem,and we found. ic harder to hold 

his attention. Ic is a good and helpful program^ I. am glad we had che 
opporcuni/cy co parcicipate. , ... ' 

Figure IML1. PARENT COMMENTS MADE ON THE MATH RAINBOW* KIT PARENT QUESTIONNAIRE 
v . The responses have been slightly changed,, primarily td remove ^ 

children f s names* etc. Where a line is drawn (in a comment) 
a child's name was removed. .(Page 1 of 3) , 
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PARENT ..COMMENTS continued 

• We really enjoyed it. The whole family has used it. ^ ^ 

i 

* 

• Thank you. Telling time wajs hard for , but the activities taught 

him quite a bit. , 

* « 

. The program is; excellent. It helps my children understand better. I 
strongly recommend such a program at all levels. 

. Both my child and I enjoy it. looks forward to working on it. 

It is an interesting* and worthwhile program. We enjoyed it. 

. * is enjoying the activities. They are helping, him develop self- 



confidence and a sense of responsibility for remembering and completing 
his work. His interest in the work is now as it was in the beginning. 
I think the Kit has been a very positive aid in his first year of school. 

I ato very pleased. gets kit out and does it without anyone 

telling hijin to. He loves to show us what he has learned and *ask questions.' 
is neat about putting everything back in the box when he^ is through. 

really enjoys the Kit* 



. Rainbow Kit is a fine program. "It helps parents to become more aware of certain 
school curriculum and the student realizes that the learning process does 
not end there (at sqjiool). My child has, come to look forward to doing his 
activities, and often repeats them on, his Own. He gdts excited when he has 
mastered a skill, and he always is thrilled when he receives new lessons 
to do. Mostly, the best aspect ils that by doing the lessons together, it 
gives the child and pkreni the opportunity to have a "special" time' for 
each other." ,1 

. Rainbow £it,- very good thing to help children learn. I am glad 

gets it. . enjoys doing lessons with parents. 

* > 

. I think the Kit was excellent. /The only problem — too many exercises were sent home 

at one time (6). I have three stnall kids and work - it is. tiip consuming 

to prepare and do all six exercises. Please send one or two exercises per 

week. * • 

« ■ 

. We have enjoyed the Kit. The whole family works on it. I hope every dpiild 
and their- family have worked on* the Kit together. 

. I enjoy the Kit very much because it gives me more time to spend with my 
child and see what she knows. I liked the money unit. My child enjoys it 
so much. She reminds me it is, time to work on it. m 

> • * 

• I really enjoy it. Younger child also joins in and it is* fun for everyone. 
They are having fun learning. Thanks for the Kit/ I would have even paid 
for it myself. I hope others enjoyed it half as much as I did.' I am 
always interested in whafl^my children are doing. 



Figure K-ll. (Continued, Page. 2 of 3) 
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PARENT COMMENTS continued. 
. Why these questions? 

. The Rainbow Kit has been very helpful for my son. 

. • t c 

. I especially etijoyed the $ activities. and another child worked 

on it together. 

. It has helped ; learn things at an earlier grade than I did. I am 1 
very happy about program. My daughter* likes to do activities over and over 

. had a little trouble with adding money. 1 am thankful fpr program 



I feel parents should do the lessons over and over. I suggest parents use 
it to go through again' over the summer. Both of us work with child £nd ( 
really enjoy it.. We think son is doing very well* 

. I really enjoy the Kit - but it would really help if it was in Spanish. 

i 

. I really like it. 'likes to do it with parents and .then loves to . 

work it again by herself. 1 

. I art helping son even through I cannot read too weir. 

. I really enjoyed* doing these with daughter. She has learned a lot. It is 
fun seeing what she has learned in school. Thanks ~f or the program. I 
.hope it continues. 

. Please keep this going - it is working great. 

• I did not understand the questions (parent does not understand English). 

. I will be able to fill this out better after she has gotten further (she 
Just started in program). 

# Provide instructions in Spanish. 

. Provide instructions, in Spanish. 

* > 

. Please provide instructions in Spanish. . • 
. Provide instructions in Spanish. 

Figure K-ll. (Cpntinued, Page 3 of 3) • 
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Attachment K-l 
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28 


14 
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67 
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78 


39 


43 


33 






113 


• 81 


. * 95. 


97 


. 48 


50 


40 


Con. 


M 


16 


31 


10 


15 ' 


5 


9 


9 




T . 


82 




5.1 




. 46 


25 


32 






98 


99 


•61 


114 


51 


34- 


41 



Exp. 


Con. 


■ 

• 29 


24 


127 


117 


156 


141 


18 


12 


53 


f 69 


71 


81 


29 


20 


130 


32 


159 


52 


9 


26 


39 


101 


48 


127 


14 


13 


76 


84 


90 


97 


,99 




425* 




524 





95 
403 
498 



M - Migrant 
•T » Title I 
Exp. ■ Experimental 
Con. ■ Control 

Aa> "E" in a cell means all students, boch Tide I and Migrant, are in 
the experimental group. 

An "C" in a sell -means the student 'are control students. 
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Attachment K-2 



AUSTIN INDEPENDENT SCHO&L DISTRICT 
Office of Research and Evaluation 

December 11, 1931 



TO: , 
FROM: • 
SUBJECT: 



Teachers Distributing the Math Rainboy Kit 
CktheriireS^iristner, Evaluator 
^Jitatn Rainbow Kit Student Rosters 



Your participation in the Math Rainbow Kit is appreciated. Since this % 
is a year we are pilot testing this kit, we need a very accurate record 
of who receives" the kits. Enclosed is the Math Rainbow Kit Student 
Rosters for your use in recording who receives the kits. The directions 
are on the form. The column labeled Notes: is for your use. 

When you have completed' the Rpster, pledse keep the copy and mail the 
original(s) to me at the Administration Building, Box 79. If you need 
more forms or have questions, please call ipe at 458-1227. Also call 
if any child who has been receiving the Math Rainbow Kit drops or 1 for 
some reason no longer receives the kit. This way I. can keep an accurate 
list of who's being served by the kits. If I f m not available please 
leave the information with Lonie Gonzalez. 

Thank you for your cooperation. 

CC:bw , , 
Enclosure 



Approved: 




Director, Office of Research and Evaluation 



Approved: 




Assistant Superintendent for Elementary Education 



cc: Oscar Cantu 
Lee Laws 
Ann Cunningham 
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DIRECTIONS: Please complete the 
following information for students 
who receive s Math Rainbow Kit. 
In the column labeled Title l/Migrant f 
enter I if the student is Title I or 
2 if the student is Migrant. 



MATH 
RAINBOW KIT 
STUDENT ROSTER 



Dili 
Schosl 



Ysschsr 



Sttttfsst 'News 1 tttt first! 


Sluts*! ID 


Oris* 


THU 1/ 
Mlfrcnt 


Nttii: 
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^ ; ■ 
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Pleaue return tho convicted orlelnai via tho achool wail to Catherine Chriotncr, AflWn. Bldg.,. Bojc 79 

f • ' . * \ \ 

\ 
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Attachment K-5 



MATH RAINBOW KIT" RECIPIENTS 


btaQc 


School Location Number of Students 






is. * 


Mat* 7 






T*ft*1p T 

llLXc X 


IT 
JS. 


DlcUZ 






IJXgJL aU L» 


JS. 


L»angiora 


ox 




T-fflp T 


JS. 


jjangiora 


J 




lii^gL aUL 


* 1 


Langf o rd 


JJ « 




ilLXc JL 


1 
X 


Laugfofd 


1 




mgLaUL 


Z 


Metz 


23 • 




ilLlc X 


2 


Ma f* v 






Migrant 


2 


Allan. 


40 


1 


Title I 


o 

L 


Allan 


8 




IJXgL ALL u 


3 


Allan 


40 . 




Title I 


3 


Allan 


12 




Migrant 


4' 


***Brooke 


18 




Title 1 • 


4 


Brooke 


12 




Migrant 


5 


Zavala 


23 




Title I 


5 


Zavala 






Migrant 


6 / 


Zavala 


• 32 1 




Title I . 


.6 , 

• t 


Zavala 


1 




, -.Migrant 

* 


V GRADE ' 


Program 


K 1 


1 

2 3 4 5 


6 




Title I 


91" 35 


"63 40 18 23' 


32 




Migrant 


5 1 


' ; r 

. 10 12 12 7 


1 


TOTAL 


Total 


96 36 


73 ? ' 52 -30 '30 


33 


350 
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Attachment K-6 



C AUSTIN INOEPEKOENT SCHQCL OISTRICT 
OFFICE OF RESEARCH AND EVALUATION 

MATH RAINBOW KIT PARENT QUEST ; ION*AIRE 



95 



DIRECTIONS t PLEASE" TELL US ABOUT HM YOU WORK WITH TOTTR HfTTTl BY AN§WERIHG , 
THE QUESTIONS BELOW. > ^ " ■ 

\ 

I. COUNTING THE RAINBOW KIT, ACTIVITIES (ENVELOPES) THAT CAME H3ME WITH THIS 

QUESTIONNAIRE, HOW MANY ACTIVITIES (ENVELOPES) HAS ML CHILD BROUGHT 

HOME SINCE THE CHRISTMAS HCLIOAYS? ' 
ACTIVITIES 



2. 



5. 



7. 



8. 



9. 



THE PLASTIC. BOX AND ALL Of THE RAINBOW KIT ACTIVITIES ARE YOURS TO KEEP. 
THEY DO NOT NEED TO BE RETURNED. ARE YOU KEEPING THE ACTIVITIES YOUR CHILD 
HAS 'RECEIVED IN~THE BOX? (PLEASE CHECK ONE) 
,YES NO 

THE RAINBOW KIT CONTAINS A PENCIL ANO A PAIR OF SCISSORS. WCULO -YOU 
STILL USE THE KIT IF THEY HERE NOT WCLUOEO? (PLEASE CHECK GNE) 
YES NQ f 



WHO USUALLY WORKS WITTH TOUR CHILD 
ONE OR MORE) 

MOTHER ^FATHER ,_SI STER/BRCTHER NC ONE 



HOW MUCH TIME DIO YOUR CHILD 



CHECK 6 ONE) I 
.15 MI N. > 
OR LESS 



ON THE RAINBOW KIT? (PLEASE CHECK 

SOMEONE ELSE 

SPEND .WORKING ON THE LAST ACTIVITY? PLEASE 



.BETWEEN 16 
£ 3D MIN« 



.BETKESN 31 
MIN.'C ONE HCUR 



.MORE THAN 
ONE HOUR 



HOW HARD DO YOU THINK MOST OF THE. ACTIVITIES HAVE BEEN FOR XQHBJCHILQ ? 

(PLEASE CHECK ONE) ^ eAev 

; TOQ HARD ' HARD JUST RIGHT EASY TOO* EASY 

WERE THE DIRECTIONS FOR THE ACTVIVltlES HARO TO FCLLOk? (PLEASE CHECK ONE) 
ALMOST ALL MANY SOME VERY FEW NONE 

HOW MUCH DO YOU THINK YOUR CHILD HAS LEARNED BY OOJNG THE MATH RAINBOW 
XIT ACTIVITIES? {PLEASE CHECK ONE ) 

VERY MUCH MUCH SOME J LITTLE VERY LITTLE 



HOW MUCH HAVE YOU ENJOYED WORKING WITH YOIfR QilVL. 
(PLEASE CHECK ONE) 

VERY MUCH —MUCH SOME LITTLE 



Oh THESE ACTIVITIES ? 
VERY LITTLE 



IF YOU HAVE" ANY 0THER COMMENTS* ABOUT *THE MATH RAINBOW KITS* PLEASE WRITE THEM 
ON THE BACK OF THIS PAGE* 

THANK YOU VERY MUCH 
FCR YCUR TIME 



K-19 
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Attachment k-7 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



February 15, 198,2 

/ 



TO: Ann Cunningham, Lee Laws + 

pROM: , CatherineQ^rist'ner 

SUBJECT: Math Rainbow Kit Parfent Questionnaire 



Please review the enclosed draft of a questionnaire for parents ..abQut^tbe 
Math Rainbow Kit. Where the words Your Child appear, each child 1 s first , 
name would appear. ' . ^ 

I r d appreciate receiving your comment? bythe 23rd if possible. Thanks. 



CC:lg 
Enclosure 



APPROVED: 

Director, Research and Evaluation 



23, 



K-20, 
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81.26 

AUSTIN INDEPENDENT SCHOOL 'DISTRICT 
DEPARTMENT OF FEDERAL AND STATE APPLICATIONS AND COMPLIANCE . 

* 

February 26, 1982 

MEMORANDUM 

TO: Math Rainbow Kit Personnel . ». 

FROM: Ann Cunningham^* 
SUBJECT; Rainbow Kit Parent Questionnaire 

We are ready to send out a parent questionnaire for the Math Rainbow Kit. 
These have been prepared in the same format that was used with the Reading 
r> Pilot last year. The process worked well and the responses were quite 
V' accurate. Below are the steps we will use to gather information. 

1. One parent questionnaire is provided for each student 
listed on" the rosters sent to ORE. Twenty (20) blank 
questionnaires are included as replacements for those 
that are lost or for students not listed* 

2. Each' questionnaire is personalized*. A letter to the 
.parents' is. included in an Envelope with t^e student's 
' name on the front. A'folded envelope is provided in 

each envelope for the return of the questionnaire. 

* • • •» » « 

3. When using the blank .questionnaires it will be 
necessary *to fill in the name of the student for. 
each question , the same as those done on the computer. 

' Please write the student's full name at the* bottom 
of the blank questionnaire.' 

4. Please send these home no later^than Friday, March 5, 
' 1982, and .ask that they be returned by ' Friday, March 12, 

1982. * • 

5. Each student is' to receive a free book of his/her 
choice when the' questionnaire is returned. Books are 
being delivered with this memo. * If you need more, or 
a different level, please call me (458-1291).. 

6. Please drop your questionnaires in school mail to:'^ 
- Ann Cunningham, Twin Towers, when all* are returned or 

our deadline has been reached. 

These procedures worked smoothly last year. I hope they will do we]1V._ 
• : this year. Thank you for your cooperation! . ^ 

APPROVE! 

xc: • Oscar Cantu " . Timy Baranoff . ' 

O Jose Mata - - . J"n Neeley 3 23 5 

FRIC . Catherine Chrlstner v/ ' ^ h 7" S !°" e ' 

* K-2i Alicia Martinez 
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Attachment K-9 




Dear Parents: 

We are very excited about being able to offer the Math Rainbow Kit 
Program to some students in our school this year. We hope you are 
enjoying. working on the activities with your children. 

Before we make the kit available to more parents and children we 
need to know some things about how it is being used) This information 
is very important in helping us decide whether the ki^s are worth 
continuing and if they have been helpful* 

Please complete the enciosed form and have your child return it to 
his/her teacher. Your child will receive a free book of his/her 
choice when you return the form to the school. . • ' ' 

Once again, we hope you have enjoyed working with your child using 
the Math Rainbow Kit. 

£ 

Sincerely, ♦ * ~ 

— - ## 

Your school principal ■ 



* 
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Response to Question 1 , . • 
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If answer to Question, 2 is yep, punch 1 " _ . 






* » 
If answer to Question 2 is no, puncH 2 ' ♦ . . 


* 
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^ — : — i ■ i j > ■ i ; ~ 

If answer to Question 3 is yes, k punch 1 * , ^ . •* i ♦ 








. ' • % y . 5, 

If answer to Question 3 is no, punch 2 \ r * 
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If mother is checked on Question 4,, punch 1 -^* w 
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Instrument 'Description; ESEA Title I/Title I Migrant Parent Survey 



ilrief descriation of the instrument : * 

Tht Parent Surrey Is a five-item survey In English end Spanish*. Xt .was intended 
co obtain information about tht ways in which parent* vent to be involved in thi 
Title I /Migrant Program and their child* s education* On four items , parents 
could check 'more than ont response* The remaining item was "Yes" or "No" in 
format* 



To vhem vas the Instrument administered? 



The survey vas mailed to parenta of 319 randomly chosen Title I students and 54 
-randomly chosen Migrant Program acudencs, Additionally 25 students vers randomly 
' selected from the two schoolvide project schools* 

Hov manv times vas the Instrument administered? 
Once, vith a reminder sent to those vho felled to respond* 

When vas the Ins truaent- administered? 
January, 1982, 

Where vas the instrument administered? , 

The survey ves mailed to the home address of the students in the sample* 



who administered the Instrument? 



It vas st If -administered*' Either parent, (mother or father) could fill it out* 

Vhaty training-, did the administrators have?* *'' 
None* 



Vas the instruaent administered. under standardized conditions? 
No* 



Vera there problems vith the instruaent or theNtcministratlon .that nisht 
affect the validity of the data? V ' 



Parents vho failed to return the survey may differ from thoae vho actually did 
respond* 



Vho developed the instrument? * 
ORE staff - vith review end input from other District personnel* 

- A 

Vhat reliability and validity data are available on the' instrument?. 
None* 



Are there apra data available for interpreting the results? 

No. ' _ 



L-2 

Hi * 
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PARENT SURVEY 
Purpose 

Information from the. Parent Survey was used to answer the following: 

Title I Regular 

Decision Question D6 : Should the Title I Parental Involvement 
Component be modified? If so, how? * 

Evaluation Question D6-4 : flow would parents prefer to be involved 
in PAC's in future years? (What would they like to have included 
on PAC agendas, for example?) ~ 

Title' I Migrant 
■ ^ 
Decision Question D4 : Should the Parental Involvement Component be 
continued as it is, modified, or deleted? 

. Evaluation Question D4-5^ How do Migrant Program parents want 
to be involved in the Migrant Program? 



Procedure 

Prior to developing the Parent Survey, the Title I Evaluator and Intern ai*d 
the Migrant Evaluator met with the Parental Involvement Specialist and the 
community representatives in order to generate ideas for the survey. In 
order to survey a larger number of parents, a mailout survey was chosen, 
rather than an interview. * 

It was considered easier for parents if items with which they^greed could 
be , simply checked. • Rating scales and mutually' exclusive "best-choice" 
formats were ruled out as too confusing or arbitrary. Hence, all responses 
on the ^survey are not independent of each other. Respondents could check 
more thai! one response per item. For this reason, the data were coded in a 
binary format — the respondent either checked or did not check a response of 
interest. The questionnaire and cover letter were. also translated into a 
Spanish version such that the English and Spanish version each occupied ,;one 
side of a single page (See Attachment L-l) . Principals were also sgntr a memp 
notifying them of the survey effort and a copy of this memo is Included in ^ 
Attachment L-l. ; * 

A random sample of 84 preK-6th, grade Migrant students was chosen first, with 
the restriction.that.no more than one child per family be chosen . Then 
parents of an additional 319 K-6th grade Title I students were chosen fr,om 
the 26 regular Title I schools, along with 25 more from Allison and Becker. 
For the Title I sample,, no students who were sampled for Migrant and no 
more than one child p6r family were chosen. 
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The 425 questionnaires were all sent with return postage and envelopes, but 
mailout and return procedures varied in a 2 X 2 design. The surveys were 
mailed in late January.. One half of the surveys were sent in a bulk mailing, 
and the other half were stamped. In addition, one half were sent with stamped 
return envelopes, and the remainder had metered return ,envel6p§s. 

Since survey research has also shown that a follow-up letter boosts the 
return rate significantly, a hulk mailing follow-up letter was sent approximately 
four weeks after the initial letter. This letter is shown in both English* 
and Spanish in Attachment L-2. Follow-up letters were sent to all parents 
except those who had already responded. In some cases, both parents returned 
a copy of^ the questionnaire, having received the original and the follow-up ( 
letters. These were counted as two respondents. 

- ' \ 



Results 

Of the 425 quest ionnnaires mailed, 408 were delivered to homes, and. 17 were 
returned undeliverable. Eighty-one questionnaires were sent and delivered 
tp Migrant parents, 319 were sent to regular Title I parents (not in school- 
wide projects) with 303 delivered, and 25 Were sent to Title I parents whose 
children were in schoolwide projects, with 24 delivered. 

Of the 408 delivered, 113 were returned in time* to be included in this report, 
for a final return rate of 27.7 percent as shown in Attachment L-3. These 
113 respondents will make up th£ total responses that will be discussed here. 
Of these 113 questionnaires, 18.6 percent were from Migrant parents, 76.1 ' 
percent from regular Title I parents, and 5.3 percent from schoolwide project 
parents. This return rate is similar to the percentages .of the sample as a 
whole. Hence, each group of parents responded at the same rate, about a 28 
percent return rate. 

No reliable differences were seen in the frequency of any of the responses as 
a function of type of program (Regular Title I, Migrant^ or Schoolwide projects). 
Attachment L-4 shows the number and percentage of parents who endorse each of 
the alternatives on the questionnaires for all three groups of parents com- 
bined. 

Fourteen percent of the respondents replied using the Spanish version of the 
questionnaire, while 86' percent responded using the English version. These 
frequencies were significantly different as a function of the child's program. , 
Of the total number of Migrant parents .answering the questionnaire, 28.6 percent 
answered in Spanish. The percentage of respondents who did not indicate which 
parent they were was 9.7, while 2.7 percent were grandmothers, 4.4 percent were 
fathers, and 83.2 percent were mothers, as shown in Attachment L-3^ 

Not surprisingly, 85.8 percent of the respondents had attended a PAC meeting 
before , at least once. Parents who attend PAC meetings might be more likely 
.to return such a questionnaire. than parents who do not attend PAC meetings. 
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When asKed what things they would most want to do to be^p£ft>of the Title 1/ 
Migrant program, the respondents top two choices were/ 44,2 percent saying 
they would like to help at the school, and 45.1 percent saying they would 
like to a,ttend parent-fraining workshops « Thirty-two and seven tenths percent 
said that they would like to go* to PAC meetings * . . . 

When asked what would make PAC meetings more enjoyable to Vhem, 52.2 percent 
responded by saying if more ways to help children were taught in meetings; 
31.0 percent sa^d if the meetings were held on weekends that this would help; 
18.6 percent indicated that babysitting services would be welcome, while 17.7 
percent expressed a 'desire to talk more with other, parents . 

When asked Hbw they would most like to help put at their child's school, 42.5' 
percent indicated they would help with school events such as plays, carnivals 
and trips; 38.1 percent expressed a general desire to do whatever the school 
needed, while 34.5 percent said they ^jould help the teachers with preparing 
materials, decorations, etc; 2v.4 perc&it said they would help with the child- 
ren. 

When asked what things they would most like to receive training in, 58.4 percent 
said heiping their child read at home; 38.1 percent said they would like to train 
to help their child with math at home; 34.5 percent wanted training in helping 
their child behave. Other j.t ems mentioned were: 35.4 percent wanted training in 
asking questions about how their child was doing and 29.2 percent said they would 
like training in learning games they could play at-home with their children. 



Version en 'esvanot ai ov?o lado 
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Attachment L-l 
(Page 1 of 5) 



AUSTIN INDEPENDENT SCHOOL DISTRICT 



OFFICE OF RESEARCH AND EVALUATION 




January. 15, 1982 ' 



Dear Parents: 

We are Interested In finding out how parents would like to be Involved 
with their children r s education. 

Your answers in this questionnaire will help the. School District to. set 
up programs that m will increase parent participation in Austin schools. 

It should only take a few ninutes to answer the enclosed questionnaire. 
Please mail it back as soon as possible. We, are also enclosing a self* 
addressed, stamped . envelope to help with. the return. 

If you have any questions, please call Catherine Christner at 448*1227. 

Your answers are very important to us.. 

Thank you for your time. e ^ 

Sincerely, 



Freda M.- Hblley, Ph.D. 
Director, Office of Research and 
Evaluation 
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81,26 ' s * Attachment. L-l 

* - * (continued, page 2 of 5) 



Enero 15, 1982 



Padres de familia: 

Estanos lnteresados en saber ct^jo los padres de familia quieren estar 
. JLnvolucrados en la educacion de sus ninos. 

■ • *- 

Sus respuestas a este cuestionario le ayudaran al Distrito Escolar a estable- 
cer pro gramas que puedan aumentar la pafticipacioa de padres en las escuelas . 
de Austin* 

. v 
Le llevara solamente unos minutos p^ra conteaf^ este cuestionario. For 

favor mandelo lo antes poslble. Incluimos un sobre rotulado con estamp£lia 

para ayudarle a regresarlo. 

Si usted tiene preguntas, por favor llame a Catherine Christner al talefono 
458-*122 > 7. , ' 

ji • 

Para nosotros, sus respuestas son muy importaiites. § . 

Machas gfacias por su tiempo. 1 

,» ■ * 

Sinceramente, 

.^■""Freda M. Holley, P'h.D*. 
• Director, Research and Evaluation 

<. < 

FHBtlg 
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81,26 THl£ i/MlGRANT PARENT SURVEY * Attachment L-l 

• 1 (continued, page 3 of 5 

mother mtmmmmim 

ARE YCU THE - or 

lather » • * 

I. HERE ARE SOME KAYS PARENTS MIGHT BE A PART OF THE TITLE l/MlGRANT PROGRAM. CHECK THE »» THINGS YOU 
VOJLD LIKE TO DO T>£ MDST. **' ' 

x Help at ny ctiild's -school A 
t Go to parent-training workshops 
Help other Title I/Migrant parents 

Go to Parent Advisory Council (PAC) meetings ~- v 

Other - please put down another way you want to be involved 



I 2. HAVE YOU EVER#ATTENDED A PARENT ADVISORY COUNCIL MEETING? YES NO 

3. WHAT WOULD MAKE PARENT ADVISORY COUNCIL MEETINGS MORE ENJOYABLE FOR YOU? PLEASE CHECK WHICH ONES YOU 
WOULD LIKE, 

II the meetings were shorter \ Anything else? Please name here ; 

If babysitting were provided 



, _ m _ m It a ride was provided * 

It there were, more guest speakers 

It I got to Talk more with other parents 

It the meetings were held during the day *} 

It the meetings were held on the weekends 

* '* 

It we were taught more ways to help our children 

If the meetings were? more interesting 

4. IF YOU HAD YOUR CHoicE OF WAYS TO HELP OUT AT YOUR CHILD 7 S SCHOOL, WHAT THINGS WOULD YOU LIKE TO DO? 
PLEASE CHECK THE ONES YOU WOULD LIKE TO DO,- , 

Work with the children 

Help the teachers (prepare- materials, decorate room, etc.) * 

u Worx with other parents , * 

Eelp with school .events (carnivals, plays, trips, etc.) „ 

Help in the school office (type, call people* copy materials, etc.) 

j Work in the library 

* Do whatever the school needs most • 1 

♦ 

* Anything else? Plfas© name here t 



5, FOR THE TOPICS LISTED BHJOW, PLEASE Q€CK THE THINGS YOU WANT TRAINING IN THE MOST, 

Helping ny chil d read at home . to king learning games I can play with my 

I " child at heme 
Helping ny child witn math at borne 

, Learning about possible jobs and careers 

Talking with children jL for my child 

Keeping ny child healthy *. „ _Vlearning about cultural or camunity hi^toiy^. 

Hejping*ny chil d behave ' * ^ Asking questions about how my child is doing 

I * in. school , 



Rewarding my child 
Understanding my ^child's tests 



Anything else? Please name 'here t 



ErJc v .2ity 
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Madre 

ES USTED o 
Padre 



CUEST10NARI0 DEL TrTULQ, I/MIGRATORIO . 
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Attachment L-l 
(continued, page 4 of 5) 



1. AQui *HAY VARIAS WNEPJg EN QUE LOS PADRES PUEDEN PARTICIPAR EN LOS PROGRAMS DEL TITULO i/ 
MIGRATORIO, MARQUE LAS DOS COSAS QUE A USTED LE GUSTARIA HACER. 

• Ayudar en la escuela de mi niSo(nina) 

Ir a una sesi6n de entrenamiento para los padres 

' Ayudar a otros padres del Htulo i/Migratorio' 

It a las juntas del Oocsejo de padres de fandlia 

Otro - escriba otras maneras en que usted qulsiera parricipar 



2. o HA PA?rrjCl?ADO USTED DJ UNA JUNTA DEL CONSEJO DE PADRES DE FAMILIA? S! NO 

3. 6 QUE HAR1A LAS JUNTAS DEL CONSEJO DE PADRES DE FAMILIA MAS AGRADABLES PARA USTED? MARQUE LOS QUE 
A USTED LE GUSTARIAN MAS, 

Si las juntas fueran mas cortas c Alguna otra cosa? Por favor escrffc 

aqu£ 

Si bubiera culdado de niSos 

Si hubiera transp ort afci6n 

Si hubiera conf erenciantes visitantes 

Si platicara mas»con otros padres . 

Si las juntas se llevaran acabo durante el d£a 

Si las juntas se llevaran acabo durante el fin de semana 

a . Si nos ensenaran maneras de ayudar a nuestros nines 
Si las juntas fueran mas interesantes 

4. SI USTED PUDIERA ESCOJER MANERAS DE AYUDAR EN LA ESCUELA DE SU NINO, .QUE COSAS LE GUSTARIA HACER? 
POR FAVOR MARQUE LAS COSAS QUE LE GUSTARIA HAQER, " -1 

_ Trabajar con los ninos 5 

Ayudar a log caestros (a preparar rcateriales, decorar el cuarto, etcetera) *~ t 

Trabajar con otros padres " 

Ayudar con los eventos de la escuela (caraavales, otxras de teatro, viajes, etcetera) 

Ayudar en la oficina de la escuela (escribir a maquina, hacer llamadas por telgfono) 

Trabajar en la biblioteca 

v Ayudar en la escuela en cualquier manera necesairia 

mmf _ m <^ Alguna otra cosa? Por favor escribala aqu£ ' - 



ERIC 



5, DE LA LISTA A CCNTINUACIGN, MARQUE LAS TRES AREAS EN LA QUE USTED MAS GUI SI ERA ENTRENAMIENTO, 
. Ayudar a mi niBo(nina)- a leer en la casa ^ 

Ayudar a mi niBo(nina) con las matematicas en la casa 

Hablar con "^"^ y flints 
. Maatener la salud de mi nino(nina) 

Ayudat a ad nino(nina) con su comportaadento v 

Recc&pensar a ad niSo(nina) 

Ccmprender los examenes de mi niSo(nina) 



Aprender sobre p»ibles trabajos o 
' carreras para, mi ni5b(nl£a) 

Aprender sobre cultura o histbrla de 

la ' h 

Hacer preguntas' sobre ccroo mi nino(niSa) 
' esta funcionando en la escuela * 

Hacer juegos de aprendizaje que pueda a 
jugar con' mi nino(nina) en la casa 

i Alguna otra ccisa? Por *avOr escribala aqui 
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Attachment I/-1 
(continued, page 5 of y 



AUSTIN. INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

De\ember 3, 1981 



TO: 




FROM: 1 Karen Ckrsrud, Catherine Chfi^ner, Joe Burleson 
SUBJECT:- Parent Involvement Questionnaire 

The Office of Research and Evaluation will be sending a questionnaire 
, to a sample of Title I/Migrant parents in early January, 1982, Enclosed 
is a copy of the questionnaire and cover letter. to be sent to the parents. 

The putpose of she questionnaire is to determine how to encourage and 
increase parental involvement in the Title I/Migrant Program and in the 
schools. We. are hopeful that thi results of the questionnaire will be 
of use to the District in planning for future parental involvement' 
activities. * 

lease feel free to direct any questions from parents to us, at 458-1227. 

Thank you for your help. 



Approved 




Approved: 



Assistant Superintendent of Elementary Education 



KC:CC:JB:lfs " 



cc: Timy Baranoff 

Hermelinda Rodriguez 
Oscar Cantu 



o 




r 
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81.26 Attachment L-2 i 

1 of 2) 



AUSTIN INDEPENDENT SCHOOL DISTRICT 

OFFICE OF RESEARCH AND EVALUATION 




February 5, 1982 



Dear Parents: 



A short time ago we seat you a questionnaire to find out ho^Tparents would 
like to be involved with their children 1 s education and ylth the Title I 
and Migrant programs in AISD, 

If you have not sent your questionnaire in yet, we would still like you to 
do so. Enclosed is another copy of the questionnaire, along with a return 
envelope for your convenience. Of course, if you have sent it in already* 
you do not need to send, another'! x *• * 

If you have any questions, please call Catherine Chris tner at 458-1227 • 

Your ans^er^. are very important to us. 

Thank you for your time, v 

Sincerely,. 

€2 / 

Freda M. Ho ! lley, Ph.D. 
Director, Research and Evaluation 

FMHrlg . 
Enclosure 
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81.26 * Attachment L-2 ~ r ' ♦ 

(continued, page 2 of 2): 



Febrero 5, 1982 



Padres de familiar 

Hace poco tiempo que les enviamos un cuestionario para enteramos como 
los padres de familia quieren estar inyolucrados en.-la educacion de sus 
niaos y con los pro gramas del Tltulo .1 y Migrance en el Distrito Escolar 
de Austin. ■ ' 

Si us ted no ha mandado su cuestionario todavita, nos gustarxa que lo. 
hiciera. Incluido .esta otra copia dsl cuestionario, junto con un sobre % 
rotulado con estampilla para que los regrese. Naia&aknerJbej si usied 
ya lo regresOj no es necesario que listed envie otro. 

Si acaso us ted tiene preguntas, por favor llame a Catherine Christner 
al telefono 453-1227. . ^ 

Sus respuestas son zzruy importante para nosptros. f 

Muchas gracias por-su tiempo. *' 

Sixxcerameiite, 




Fr&da M. Holley, Ph.D./ 
Director;, Research and Evaluation 

* * • 
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Attacjmient L-3 



. Title I/Migrant Parent Survey 
1. Questionnaires mailed:. .• % • 



4 ^ 



Delivered to, homes: 
Returned undelivered: 

Total 



Number 
408 

^ 425 



Percent 

■*d6:0 
5.0 

100.0 



2. Questionnaires delivered: 

» 

Migrant parents: 
Title I parents: 
• Schoolwide project' parents: 



Total 



81 
303 
24 

.408 



19.9 
74.3 
5.9 

100.0 



3. Questionnaires completed: 

Migrant parents: 
Title I parents: 
Schoolwide project parents.: 

Total 



• 21 
86 

6 - 

113 



18.6 
76". 1 
5.3 

100.0' 



4. Respondent's Role: 



Mother: 
Father: 
Grandmother: 
Unknown: 

Total 



94 
5- 
s 3. 
11 

113 



83.2 
4.4 
2.7 
9.7 

~» 100.0 



,5. Project 1 by Language return ratfes: 

> 

* ' 

English Spanish 



Title I 

v 

Migrant 
Totals 



78 

72.9 
15 

14. D 

93 ' 
86.9 



8 

7-5 



6- 
5,6 

14 

13.1 

& 



Totals 

86 
1 80.4 

21 

19.6. 

107 (number) 
100.0 (percent) - 
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Attachment L-4 



Question 

How *woul<| you most 
like help with the 
Title ~T/Migrant 
program? 



Have you attended 
a PAC meeting? 

How c&n PAC meet- 
ings be more, 
enjoyable? 



Sow would you 
choose to ha|tf) 
your child f ^ 
school? 



In what area 
would you most 
want to be 
traiped? 



Response Item 

Help at school 
Go to wprkshops • 
-Help parents v * 

Go to PAC meetings 
Other * . ' * 

Yes * . 

No . • . 

Shorter meetings 

Babysitting ^ 

Transporation ^"^Z , 

Guest speakers K/ 

Talk with parents • 

Daytime meetings - ' 

Weekend meetings ' 

Taught to help children 

Meetings more interesting 

Other 

Wof^/with children 
Help teachers 
Work with parents, , 
. Help with school events" 
Help in the office 
Work in* the* library 1 
Bo whatever needed 
Other 

Helping child with* reading 
Helping child with math * 
Talking with children \ 
Keeping child healthy . 
Helping child behave 
Rewarding child 

Understanding" tests % w ' " 

Making learning games 
Learning about jobs, careers 
Learning about culture, community 
Inquiring about child ( 
Other 



# Number of Percentage 
* Responses Response, 



50 k 


44.2 


51 * 


45.1 


10 


8.8 


37 


32.7 


9 


8.0 


97 


85.8 


16 


14.2 


8 


7.1 






15 


• 13.3 


15 


13.3 


2d 


. 17.7 


11 


9.7 


35 


31.0 


59 > 


52.2 




12.4 


7 


6.2 


31 


.27.4 


39^ 


34.5 




9.7 


48 


' 42.5 


20 


17.7 


17 


15.0 


43 


38,1 


4 


3.5 


66 


58.4 


43 


38.1 


19 . 


16.8 


24 


21.2 


39 


" a4.5 


12 


10.6 


24 


12.2 


33 


•29^2 


27 


' 23.9 


13 


11.5 


40 


35.4 


3 


2.7 
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TITLE I MIGRANT . 
APPENDIX M 
MIGRANT STAFF INTERVIEW 



v t. 



Ieric 



Instrument Description: Migrant Program Staff Interview 



• Btiti description of tht la acrs atnt : 

The interview consisted of a series of open-ended questions about each of the five 
Migrant Program components. The Administrator was the onJ^y person who received ' 
all questions. The other interviewees were asked only those questions pertinent to 
their positions. 



To vfacn was, tht lascrtstnt adaiais tared? 

V 

Title I Migrant 'Program Administrator, Secondary Migrant Supervisor, Migrant Nurse, 
Early Childhood Coordinator, and Parenta^JdVolvement Specialist. 

Scv-'aaay tises was the iastracat adr^^y^d? 
Once to each person interviewed, , 

Vhen was the iastysigat adaiais tared? 

April 7 - April 15, 1982, » * ~ 

Share was tfee lastrr^aat adaisis tared? 

/ . ^ 

In a location of the ^interviewees 1 choice, usually their office. 
The Migrant Evaluator. 

Sfcat traisiag did thc-a^^stratsrs h ave? ' 

' — 1 * " * — ~~ ; ' — * 

Experience and training id interviewing-, f ' 

y 

gas the iastr-sent adaiaistgred trader standardised cssditioss ? 
•Not applicable. » 

i SSSS £a£S3 srablaas ylth the isstyjaeat or the'adaiaistratjga that aisVt 
1 azfect the validity of the data? , 

None were identified. * * 



a 



Who developed the iastrtrzent ? 
The Migrant Evaluator. # * 

. «nat reliability and validity data are available' or. the its truest ? 
None. 

1 4§ 
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MIGRANT STAFF INTERVIEW 



, Purpose' 

4 

The Migrant Staff Interview was* conducted with Migrant Program staff mem- 
bers in order to answer the following decision and evaluation questions: 

Decision Question Dl . Should the Prekinder^arten Instructional 
Component be continued as it is, modified, or deleted? 

Evaluation Question Dl-6 : How successful was the imple- 
mentation of the Pre-K Component? 

b) What concerns/strengths were identified by Migrant 
Program staff? 

c) How has the reorganization of the AISD centra}, admin- 
istrative sitaff affected the implementation of fche 
Pre-K Component? ' . 

Decision Question D2 + Should the K-12 Instructional Component 
(Communication Skills) ba continued. as it is, modified, or deleted? 

Evaluation Question D2-5 : How successful was the implemen- 
tation of the K-12 Component? 

b) What concerns /strengths were identified by Migrant 
Program staff? 

c) ' How has reorganization of the AISD central % administrative 
staff affected the implementation, of the K-12 Component? 

Decision Question D3 » Should the Health Services Component be 
continued as it is, modified, or deleted? 

Evaluation Question- D3-4 : How successful was* the implemen- 
tation of the Health Services Component? 

b) What, concerns /strengths were identified by Migrant 
Program staff? 

Decision Question' D4 . Should the Parental Involvement Component 
be continued as it is 4 , modified, ox deleted? 

Evaluation Question P4-4 : How- successful was the implemen- 
tation of the Parental Involvement Component? 

a) What problems /strengths can be noted as a results of. 
separating the Districtwide PAC into two PAts - 
Elementary and Secondary? '\ 
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b) How has the reorganization of the AISD central adminis- 
* trative staff affected the implementation of the Parental 
Involvement Component? 

d) What concerns /strengths were identified by Migrant Prdgram 
staff? 

' Decision Question D5 . Should the MSRTS Component be continued as it 
is, modified, or deleted? * » , * . 

Evaluation Question D5-2 : How. successful was the implemen- 
tation of the MSRTS Component (including SIS)? 

b) What concerns/ strengths were identified by Migrant Program 
staff? 

\ 

Procedure ^ * 

An appointment was made with each of the five staff members to be interviewed - 
the Title I/Migrant Program Administrator (April>8, 1982), the Secondary 
Migrant Program Supervisor (April 7, 1982), the Migrant Program Nurse (Aprilt8, 
1982), the Parental Involvement Specialist (April 15, 1982), and the Early , 
Childhood Coordinator (April 8, 1982). A memo confirming the appointment • 
(Attachment M-l) was sent to each person, as was a copy of the interview ■ 
questions (Attachment M-2) prior to the interview. t Each person was asked only 
the questions designated for his/her position. The interviews were all conducted 
by the Migrant Program Evaluator. Following the interviewa >a draf ts of the inter- 
views were sent to the staff members for them to check for accuracy and clarity. 

m 

Results 

'Evaluation Question Dl-6 : , How successful was the implemen- 
tation of the Pre-K Component? 

b) 4 What'concerns/strengths wefce identified by Migrant 
Program 'staff? ' *- 

Strengths - Early Childhood Coordinator 

The Early Childhood Coordinator felt one of the greatest strengths was the 
increased coordination with the Title VII Pre-K Program/ She and the 
Titl6 VII supervisor have teamed in their supervisory duties, planned 
staff development together, and shared ideas and materials. 

Another strength is one curriculum. being used in the Migrant/Title I Program. 
The uniformity is a definite asset. She feels teachers are accepting the AISD > 
^curriculum and usirig it in their daily planning and instruction. 

The Coordinator felt the teachers had handled their classrooms very well 
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without aides this year. They had adjusted to the Situation in a positive 
manner. ^ , 

The migrant prekindergarteners cover a wider range of abilities than do those 
children in Title I. Some of the .Migrant Program students are more verbal. 
She noted that some children are do^g especially well in the program and seem 
to be making strong individual gains according to their ability. 

Strength^ - Administrator . 
' *' 

The Administrator felt the standardised curriculum was a definite strength. 
The quality of the in-services offered was very high and the participation 
in these staff development sessions by teachers has been a strength. He 
also appreciated the. dedication of the teachers. 

Concerns - Early Childhood Coordinator 

The Coordinator felt some teachers needed to strengthen .their professional 
training in early childhood. Many good training opportunities exist in Austin 
.including state and local conferences, staff development seminars, arid 'course 
offerings at the University of Texas. Very few teachers take advantage of these 
opportunities. She wished more teachers would. She also felt some teachers * 
were not as self-motivated as she would like. There is always a need for 
teachers to be more active and involved in creative planning and in their own 
professional growth. It is her philosophy that all teachers should be willing 
to try out new things and seek help/advice/ideas from their supervisor as well 
as from other teachers. , 

Concerns - Administrator f * 

* 

Often the students do not attend the school in their own attendance area (due ^ 
to too few students at one location, the students arer grouped to create a ' 
whole class) . The Administrator felt that some of the teachers do not attend 
the optional in-services offered as often as they should. This non-attendance 
limits their* contact with the* other pre-K teachers, and limits opportunities to 
share ideas, materials, etc. A system of crossvisitation among the pre-K 
teachers and with kindergarten teachers needs to he established. Although spme 
schools have incorporated ^their pre-K classes into the art, P.E., music, etc^,^ 
programs, not all have done this. 

Supervisory Concerns - Early Childhood Coordinator 

The Coordinator reported having ; no supervision problems. N 
Supervisor Concerns - Administrator 

He had not noted any problems. He had seen good* rapport between the teagtieSrs 

and the Early Childhood Coordinator. m ' 

. * * •» 

Hod has not having an aide this school year affected the teachers? 
Early Childhood -Coordinator ' 4 ^ 

The teachers have made the adjustment quite well. They have used more large 
group instruction than prey^ously. The teachers .have needed more preparation 
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time since there were no aides, to help prepare materials, -etc. The teachers^ 
have told her they feel the children are more independent since they have had 
fewer a4ults to rely upon. | 

Administrator 

1 • 

The Administrator felt that not having aides has strengthened the teachers - it has 
increased their personal contact with the students and resulted in direct instructio 

c) How has the reorganization of the AISD central administrative staff 
affected'the implementation of the Pre-K Component? 

Early Childhood Coordinator ^ 

The main benefit from the reorganization has been allowing the Title. VII pre-K 
supervisor and her to work together to •coordinate- the two programs. The reor-' ' 
ganization has limited her time with the pre-K teachers. She had additional 
responsibilities when she was assigned the pre-K supervision, and consequently has 
not speht ,as much time with tTtfc^.teachers as she feels she and they both Want.. Her 
major goal for'tiext yea£ is to increase the amount. of time devoted to early 
childhood matters. % * 

Administrator 

The Administrator felt there had been positive impact in that pre-K teachers 
now feel more a part of the whole - they have a sense of- belonging to Elemen- 
tary Education. • 1 

Evaluation Question Dl-7 : Facing possible continuing rediiction of 
funds, what program options exist at the pre-K level? 

Early Childhood Coordinator 

¥ 

The first areas, the Coordinated recommended be reduced if monies have^to be cut 
were materials ^nd supplies. If funds had to be reduced even more, she felt 
the number of classes could be reduced or there could be more combination 
classes (50% Title 1/50% Migrant) to better serve identified areas. 

Our district seems to be attead of most districts in terms of the early childhood 
program. AISD has gotten many outside inquiries a.bout our AISD early child- 
hood curriculum. "People seem very interested in the early childhood program, * 
and in the AISID^ curriculum Especially. There have been a number of staff devel- 
opment requests from other districts (especially in Texas) in this area. It 
seems there is a strong need for a good early childhood curriculum, .and we are a 
step ahead. 

. ^ . *. . , 

Administrator 

The first area, in this Component that could be cut (according to the Administra- 
tor) is materials fuiids. Secondly he would try to adjust the location of the 
classes to lower the transportation costs involved. 
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The Administrator stated our District was way ahead in this area - others, 
especially from Texas* have inquired about our prograpw 



Evaluation Question D2-5 : »How successful was the implementation 
of the K-12 Component? 1 1 

b) What concerns/strengths were identified by*Migrai\t Program 
staff? V s 



Strengths (K-6) - Administrator ^ ' 

% 

, r 

The Administrator felt one of the major strengths at ? the K-6 level was the 
coordination between the Migrant, "Title I, and SCE Programs, He felt the needs 
of the students were better addressed by the joint planning among the # programs, * 
There have also been m^re attempts to serve .the Migrant Program students with 
higher achievement scores on a consultation basis for enrichment. 

-StrengtihS (7-12) - Secondary Migrant Coordinator 

The Secondary Supervisor felt generally the teachers did agood job - improved 
from last year. They^have increased the number of students served.' He' felt * 
these teachers were working with the regular teachers more often and more 
\sudcessfully than they had previously. * * V 

' • ■ ^ \ ■ ^ ' 

Concerns <K-6) - Administrator * * 

At # th*e K-6 level, not everyo'ne (at all campuses) w^$ keeping, student Records 
iri the same way. • There need to be ,more uniform^ procedures for keeping stu- 
dent records across all campuses. The Administrator -was not sure th^t the 
Title I/SCE Programs were operating consistently as might be nefc<Jecl across campuses. 

Concerns - Secondary Migrant Coordinator . * 

JL ■ ■ 1 V | 

* « * * 

Scheduling, students in for services is still a problem. 'Students, do not* get 
credit (even~AISD credit) for taking Migrant Program classes* • *♦ 

As far as the high school tutorial pilot project is .going, the Supervisor 
reported students were not showing up for their- appointments to be. tutored. 
Teachers were .frustrated because of this. ^(See Appendix R of this report for 
more details of the tutorial project.) 4 ' ^ * . * / 

Supervisory Concerns (K-6) - Administrator 

The Administrator reported that supervision of the K-*6 Migrant Program teachers 
may have been limited due to new s^aff receiving this supervisory r r£sppns^t>ility 
for the first time.- They have already started planning for imprc&ed communica- 
tion and* consistency for next year. . * v *r-» 

Supervisory Concerns (7-12) - Secondary Migrant Coordinatdr ~ ( ^ % 

The Supervi$or had no supervision problems with th& % teacher?./ His concern is > ^ 
that the teachers were not observed or evaluated by t\ie instructional coorditiaf- /' 
tors as was supposed to happen. Therefore the teachers^ (he irelt) did not receive l - 
the v Instructional support they needed. This year witfi reorganization thfe Coor- 
dinator is responsible for management, not instructional supervision. 
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How has* the reorganization of the AISD central administrative 
staff affected the implementations of the K-12 Component? 



Administrator 



The Administrator felt the program had been strengthened ins true tionally since 
planning for it was now inclqded both *at the campus level and the districtwide 
level"(more than before). Also the reorganization has resulted in more coor- 
dination between the various compensatory programs* 

Secondary Migrant Coordinator 

The reorganization has' been good in that, being only secondary he has had more 
time to work with school administrative staff. This has helped improve Sched- 
uling. Also the extra time has allowed him to work with counselors more re: 
increasing their a^&reness of the students 1 being migrant. He has also used 
the time to work ^aore with regular teachers who work with the Migrant Program, 
tethers ^ 

The teachers did not receive the instructional supervision/support they needed 
(he was no longer their instructional supervisor). 

Evaluation Question D2-11 : Facing possible continuing reduction of funds, what 
program options exist for the K-12 Instructional Component? \ 

Administrator 

The first tiling to go if monies are^ decreased is support staff. 



One of the national trends noted by the Administrator was the iner;ease of 
Austin's situation in other districts - that is, the large majority of migrants 
are formerly migratory, and therefore fairly stationary in the District. Also, 
he reported there is increasingly more emphasis on the coordination of supple- 
mentary programs at the state level. TEA has requested LEAs to^coordin&te their 
services (Title I, Migrant, Bilingual, Special Education, etc.") better to opti- 
mise services to eligible students. % This is sdmething Austin has been working 
on for the last several years with notable success. 

Secondary 'Migrant Coordinator 

The Coordinator reported if funds were cut he vjould first do away with 
the tutorial program. Next he would discontinue serving ,11th and 12th graders ^ 
and work with Reading, CLA classes, and tutorials for 9th and 10th grade stu-, 
dents. His preference would be to prorate teachers more with local money - i.e., 
a teacher would teach 3 Migrant Program periods and 2 Reading (local money) 
periods. Lastly he. would cut the high school program, but try-to make sure the 
Migrant Program students -were placed in the proper reading classes. 

Comparing odr program with others, the ^Coordinator felt our problems were some- 
what unique. 

; ^ 
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Evaluat log Question D3-4 : How successful was the implementation 
,of the Health Services Component? 

. b) What concerns /.strengths were identified by Migrant Program 
staff? 

Strengths - Nurse , , 

The staff Is a plus. The school .personnel are very cooperative with the 
Nurse in her visits to the schools. The families of the Migrant 'Program 
students have also been very cooperative in her dealings with them. The 
generous allotment of monies to this component has been a big plus in allowing 
her to provide high quality services. 

Strengths - Administrator \ 

The administrator felt the dedication of the T Health Services Staff was its 
biggest strength. Their work with the community and other health/ service 
agencies has been extremely" beneficial for both the Migrant Program and AISD 
as a whole. Because of the Nurse 1 s preyentative health care done in the past, ^ 
less follow-ups are needed now, thus increasing. the Nurse's time in other areas. 

Concerns - Nurse % - ' 

The biggest problem has been the logistics of providing the medical services. 
The students are so spread out across the District that reaching everyone is 
difficult. Also contacting the families is not always easy, since many are 
very hard to reach during the day. The Nurse suggested thait perhaps more 
flexible hours Vould be helpful. * . , * s 



Concerns - Administrator 

The Administrator reported there^were no major weaknesses. 

Evaluation Question D3-5: Facing possible continuing deduction 
of funds, **what program options exist for the Health Services 
Compoififet? 



Nurse 



If funds have to be reduced in this Component, the Nurse felt the first items 
to be cut should be the supply and travel funds. If more still needed to t 
be cut, she felt some money could be ctft for dental services. Basically the 
health problems could be even more prioritized so .that the more serious probifchs 
were taken care of, with routine health exams provided as funds were available. 

When the Nurse was asked about any national trends she might ktiow of in 
Migrant health services, she noted a statewide tand probably national trend) 
for the Migrant Program nursres to be funded only parttime (with the rest of 
their f undIifg*T>ein& from their district as a regular school nurse). To the. 
Nurse f s knowledge she was one of the few full-time Migrant Program Nurses 
around . - . t . 



ERIC . V .. " ) 265 



81,26 



Administrator 

The first priority should be meeting emergency health needs • The emphasis 
should then be to serve Pre-K students and current migrants first/ Addi- 
tiorfally services could be prioritized on the bas^s of eligibility expiration 
dates . 



The Administrator felt our Nurse is very visible 



nd well-respected. She has 



planned and*cpnducted tsome in-services for the entire state. 

Evaluation Question D4-4 : How successful was the/ implementation of the 
Parental Involvement Component? * 

a) What problems/strengths can be noted as a resttlt of separating the District- 
wide PAC into *two PACs~Elementary and Secondary^ 

Administrator ' 

The Administrator felt the Secondary PAC has better addressed the parent needs 
of that age group. This has he]?^d secondary parents feel closer to the program 
Additional efforts are underway to coordinate the Elementary Title I/Migrant 
Districtwide PAC with other programs e # ^g. bilingual, as the :local PACs will not 
be required for next year. Parent input is needed and coul^-fee handled through 
the Districtwide PAC. < ' • . 

Parental Inyolvement Specialist • • 

£he Specialist felt the Districtwide PACs (elementary and secondary) were 
better able to address the parents* 1 needs. 

The only problem has been that the participation of Migrant Program parents . . 
in the 'PAC was low. * I , 

Secondary Migrant Coordinator 

The advantages have outweighed jthe disadvantages. The information presented 
in PAC meetings 2nd workshops has been more relevant to their interest, (since« 
all secondary) and* all are migrant. The teachers have helped with the local 
PACs. Parents have attended the meetings well. The parents have been 4 more 
cohesive group, participated more, and been more interested this year. The 
PAC has been a good opportunity for parents and teachers to be together.. One 
very minor disadvantage ha .been the Secondary PAC is not oriented to 
individual schools. 

b) Haw has the reorganization of the AISD central administrative staff * 
affected the implementation of 'the Parental Involvment Component? 

Administrator 

u * . 

the attendance of several Department of Elementary Education administrators 
at the Texas Migrant Conference provided a good orientation for them to the 



26, 



81.26 



Migrant Program, The reorganization. has made the Migrant Program more a 
/paut of the whole. All the elementary community representatives are now 
\ recruiting. The reorganization has allowed the locally and federally funded 

AISD staff to work more closely together. ■ 

* , - * 

Parental Involvement Specialist 
" ~ — ~ < 

The reorganization was seen as beneficial in that all the elementary programs 
have been brought together and everyone can work on program goals. It has 
been a real plus working with the Migrant Program Nurse' 7 feel very coordinated 
with her office. 

The paperwork for all three programs (Migrant, Title I, and Title VII) has 
been very heavy and takes a lot of; time. Since not all the administrators 
were familiar with the program and its goals, a lot of time has been spent 
explaining the program. The^jParental Involvement Specialist felt ithis has, 
slowed the Program, at le^st initially. 

Secondary Migrant Coordinator J - 

The Secondary Coordinatoir felt/ that jthe placement of the supervision of the 
secondary community representatives was good. He felt the parents were a 
more well-defined group ^ He felt there had been more parent contact this 
school year. 

d) What concernsVstreAgths were identified by Migrant Program staff? 
Strengths - Administrator v * - 

This year the Administrator felt parents. were more informed of the legalistic 
process involved in the program. He 'believes there has been greater coordina- 
tion between local and federal resources. The process of verifying migrant 
status has been improved More pareivts have been contacted to be sure their 
children are eligible for the program. More errors about migrants tatus have 
been corrected this schotfl year. Training of %11 community representatives 
has increased the effectiveness of the recruitment process and therefore 
increased the effectiveness of the program. 

Strengths - Parental Involvement Specialist ^ i * 

The Parental Involvement Specialist - (who supervises aU elementary Title I, 
Migrant, and Title VII community representatives) felt "a big strength has 
been all representatives have recruited migrants. This has increased resources 
Everyone is more knowledgeable and this benefits all programs. For those 
migrant parents who attended PAC meetings,' their participation in those 
meetings was good. 

Strengths * Secondary Migrant Coordinator 

The Secondary Coordinator said the ..creation of the Secondary PAC was a big 
strength. Also he felt having the secondary community representatives was a 
plus.' He felt the Program was better able to offer parent workshops that 
. were more appropriate to the secondary students' level. # 

*> 
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Concerns - Administrator 



The Administrator is not sure" this component has met the t parents 1 needs since 
their attendance at meetings was low. At the beginning of the School year 
there was not enough communication between the community representatives and 
the -program administrative staff. However, this has improved during ^the year. 
The program has not recruited migrant parents ( in south, southeast, and north- 
east Austin as much as is needed. 

The notices of the PAC meetings have not always been timely, Many PACs started 
late due to ney^ school? and new staff. 

Concerns Parental Involvement Specialist 

It has been hard to get local PAC$ established at some schools - mainly thos.e 
with small programs like Cook and Webb. She felt migrant parents were 
generally not as involved as she wojuld like (in general, they had very low 
attendance). Also there is only one secretary for. all the programs with all 
the paperwork entailed. _This. has. really been a problem at. times.. . Perhaps with 
the lessened requirements for PACs for 1982-83, the paperwork load will be 
less. . : v - 

Concerns - -Secondary Migrant Coordinator 
No concerns were noted. f 

What problems /strengths have you noted as a result of having all the elementary 
community representatives work on peeruiting migrants and having other commu- 
nity representatives work at the secondary level only? ^ ' 

Administrator * \ J h 

This has made it stronger. It is good (at the elementary level) that all the 
community representatives have one supervisor. The representatives have 
cooperated to recruit entire families and all have recruited pre-K students. 

Parental Involvement Specialist 

The main strength is now>sll the representatives are working, otk recruiting 
migrants - this increases resources. The Specialist felt the secondary 
staff have been better able to address needs/ problems with the split. 

The only problem noted was that the elementary ,aiid secondary representatives 
sometimes duplicate services. The two staffs need to coordinate better. ^ 
This is something they are working on; 

Secondary Migrant Coordinator 

The Secondary Coordinator felt the coordination between the elementary and 
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secondary community representatives was sometimes cumbersome (going through 
their supervisor and also the Program Administrator). Also sometimes there 
is duplication between elementary aftd secondary (elementary and secondary 
representatives are both visiting the same families). 

. Evaluation Question D4r6 ; Facing possible continuing reduction 
of fufids, what program options exist for the Parental Involvement 
Component? 

Administrator . * 

is * 
The Administrator expressed a need to prioritize the parents 1 needs and cut any 
fringe areas-'-such* as extra support staff^ excess materials, and travel* 

* 

It i£ a national trend (being followed in AISD as well) to orient parents 
more to the legislative process since the program is facing cuts at the 
national level. 

Parental Involvement Specialist 

i * * 

The Specialist felt money for reproduction, refreshments, and supplies should * 
be the first areas to be cut. If still more cuts" are "needed, then next should 
be travel. The last cuts should be personnel. 

r 

Nationally, she has found that other districts are similar to ours iri that all are 
having trouble getting parents involved (coming ta meetings, etc.). She 
felt some parents felt isolated at national conferences because the speakers 
don't speak Spanish. Prom tlVe Specialists 1 experience in talking with 
representatives from other districts, our parental involvement program seems 
advanced over many other districts. 

* * 
Secondary Migrant Coordinator * 

The first thing that should be cut if funding is decreased is travel for parents. 
Secondly, supply money should be cut. Finally, community representatives^ 
could be cut-but there must be someone to do eligibility forms. 

Evaluation Question D5-2 : How successful was the implementation 
of the MSRTS Component (including SIS)? ' . * 

b) Whdt concerns/strengths were identified by Migrant Program 
• staff? * * 

Strengths - Administrator 

The Administrator felt the communication with the Service Center had improved 
this year. The MSRTS Clerk has become more efficient in using the>CRT in 
checking' enrollment and withdrawal dates. There has been better screening of 
students and their eligibility, improved procedures for verification of the 
termination dates, and better processing, of eligibility forms. 

Concerns - Administrator 

MSRTS Clerk and the Administrator have #ot always received the followup feedback 
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on families they requested because there are so many channels things have 
to go through. He felt improved communication was needed with the teachers 
in this area. *^ 

How -successful has the use of the SIS been this school year? 
Administrator 

' »■ * t 

The Administrator stated the Skills Information System (SIS) was not much 
help to our population since it doe$ not allow for the extensive coordina- 
tion of resources (Migrant, Title I, bilingual, special education, etc.) 
that AISD employs. S^nc^^^^SD has so few current migrants (for which the 
SIS is geared) the process seSAs like a waste of the teachers T time, but 
it is required by TEA. * ' *■ 

Evaluation Question D5-3 : Facing possible continuing reduction of funds, 
what program options exist for the, MSRTS Component? 

•Administrator 



Since the component is required, we cannot cut it. We can only cut supplies 
and ,iaterials. % 

The national trends in the component are incorporating student achievement 
d&ta through Accutrak. Also initiated in some areas is the Secondary Credit 
Exchange Program. This is where high school students get credit for their 
£ime/work in a different state. 
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Attachment M-l 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Marcfif.Si; 1982 



TO: Persons Addressed 

'FROM: Catherine Chris tner 

SUBJECT: Migrant Program Staff Interview 



This memo is to confirm our -appointment for an interview on 

at . ■ > 

Enclosed is' a copy of the interview format I will use when conducting the 
interview. It will nor be aecessary for you to write out your responses, 
as I will do that during our session, 

I am looking forward to talking with you* 

CC:lg r> 
Enclosure * 



cc: Lee Laws 

Timy Barantffif 
Hermelinda Rodriguez 
J. M. .Richard 



z - 

Director, Research and Evaluation 



APPROVED: "TYy^f/t 'W' - — y\ 




4 



\ 



Persons Addressed: Oscar Cantu 



Jose Mata 
Kathleen Bryan 

Anita Uphaus - 
Eva Barron ■ 
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\ . , # Attachment M-2 , 
' : * / (Page 1 of 2) 
. AUSTIN INDEPENDENT ^koQL DISTRICT t fr^> 
Office of Research and Evaluation- ^ * 

». » * « 


• 


f 


4 


- Migrant Program Staffs Interview , • 

* 




Persons to 


be interviewed: Title I/Migrant Ptograja Administrator (A) 
. „ /Secondary Migrant-Supervispr^(S) 
* " Migrant Nurse (N) " * <* ». 

Parental Involvement Specialist (Sp) ' 
* Early Childhood Coordinator (CK * .* * • 

«f r 


♦ ' 


Person . 
Addressed 


6 

* ♦ ' ' 1 ' 

Questions * 




■ A, 


c 


' What have^been the strengths of the implementation of the -~~~* m 
'Pre-K Component this school year? ■ ■ ...... * 




A 

A, 


c • 


\^/hat *h^ve beeOj the weaknesses of the impl^mentatiou of the 
'\ Pte-lC Compo^ei^t this school year?- . - 'V " ' 

• • - t , 
* » How has* the ^reorganization of the AISD dentral administra- 
tive staff affected th6 implementation' of this component? 




A, 

• 




Have there Been any pirpblems ,with' "the supervision of the 
pre-K teachers? » 

* 4 v * ' ' / + ' 




• A, 


c 

k 


How H&s hot having an aide this "school year affiected the 
teachers? . N 




«» t - 


\ * 


- . r If funds nefed to be cut t what* yould you recdfimend % be cut? " 


k 

« * . * 


A, 

* 


s 

r 


■ . ~* * * M > . * 

What have been the strei^^tHs gf the implementation of * <■ 
the K-12 instructional Component this schopl year? 
A (Grades^ K r 6)?' S N (Grades 7-12) 

* ' » '* * * . •* 




• A, 
t 

* 


s 


( v What have been the' weateiesses of. tshe 'i&plem^ntation of tf * »• 
the K-l2 Instructional Componenlv'tWs v scho<?l* year? 
■ ' * A (Grades ^' S (Grades 7-12) 




• A, 

i 


,1 ' *■ 1 

1 

r ■ 


Hov has^ the" teo.rganizatioH of fiHi ^AlSD central 'acLfoinis- 

trativd staff a^fected^the^impleme'ntation- of this component? N 


% 1 . * 

* 


s. a', a, s • 

^Vi k 

1 •* 


. « t . ^Have^ thfere been any problems' with the supervision o*f K-12/^ 1 m 
Migrant Program teachers? * % **> # . * • L ■ 
j A .(graded K-6^) , " ^(fifades 7r-l2) ^ u \ / , ^ A • Jfc 


* • 


••• A, 

* 


S 


If funds have to be cut in this^ component in the fut^a:e, * / 
what woul^i- you^recoiiimend be cut? . " ' v» ^ '•' * 
# A%(Grades/Kr6) , ^ m (Grades 7-12) ' * \ ' 


». * 

* • > 


* 




* h • ' v ♦ ". A. / • ' .* ' 

: ' *■ . • ■ . •< . 



Migrant Program Staff Interview 



Attachment M-2 
(continued, page 2 of T) 



•^Person 
Addressed 



Questions 



A, N , 



A, N 



A, N 



What have^been the strengths of the implementation of the 
Health Services Component this school year? (Special 
Programs) 

What have been the weaknesses of the implementation of the 
Health Services Component this school year? 

If funds have to be cut in this component in the future, 
what would you recommend be cut? 



1 



A, 
A, 



A, 
A, 



S, Sp 

e 

s^.sp . 

* 

S, §p%' 
S, Sp. 



A, S, Sp 



V 



A, S, Sp 



What have^'been the strengths. of the implementation of 
the Parental Involvement Component this school year? 

What have been. the weaknesses of the implementation of 
the Parental Involvement Component this school year? 

Hpw has -the reorganization of the AISD central c.dmindstra- 
tive staff affected the implementation of this component? 

How effective- has' it been to have an Elementary and a # 
Secondary Districtwide PAC? Advantages, Disadvantages 

i 

What pTobiems /strengths have you. noted as a result of 
having all 'the elementary community representatives work o 
on recruiting migrants- and having Pther community repre- 
sentati,ves work at the secondary level only? 

* 

If 'funds have to be cut in this component in the ^future, 
what would you- recommend,. be cut? 



What have been the strengths of the, implementation of the 
MSRIS- Component this. school year? - 

What "have been the weaknesses of the implementation of the 
MSBTS Component this sctiool year? • • ^ 

How successful has the Vise of- the SIS been this school year?- ^ ' 

. * ' V 

If funds have^to be cut in tnis component. ij-n^he future,' 
what would you recommend be cut? * \ \ • « 
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TITLE I MIGRANT 
APPENDIX N ♦ 
MIGRANT HEALTH SERVICES FORM 
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Iastruoenc Description: Migrsnc Healeh Services Forn 



9 

ERIC 



3rici description of the instruaent : 

This forn provides information about the health services delivered by the Migrant 
Program Nurse. Information collecced includes: scudenc nice, XD, grade, ethnicity, 
school, problem,, cype of concacc, resolution of problem, parenc contact, ^nd outcome. 



To vhca vas th e iaacragac adaiais tared? 

—* ; : 

The Migrant Prograa Nurse an£ her secretary completed the forms. 



Scv aaay^ tines vas the lastruacat adaiaistered? 
. The .forms were Jcept on a monthly basis t 

Wcca vas the instrument acaiaistarcd? 
Monthly, from August, 1981 through May, 1982. 
Where vas the ins truant adaiais tared? 

In the ^Lgrant Program Nurse's office -or other location of her choice. 
Who adaiais tar ad the j^trkaest ? 

The form was completed, by the Migrant Program Nurse or her secretary. 
'That traiainz did the administrators have? 
Written instructions were -provided. 



istr»jacnt adainistaf^ea under standardised conditions 




affect- the ralidir? of the daca? 



None were identified. 



Who developed -he lastr*^aent 



The form vas modified slightly from 1980-81 by the Migrant Program Nurse and the 
Evaluator' to suit -better both persons' needs. t 



^at 
None. 



'liability and validit? data are, available 'or. the instrument ? 



if- 



A K \ v. * 



. v • > * ''A 




I 
I 
I 
I 
I 
I 

r 

i 

i 

i 
i 

i 

I 
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MIGRANT HEALTH SERVICES FORM 



Purpose 



/The Migrant Health Services Form was completed by the Migrant Program Nurse" 
ip order to. obtain information relevant th the* following decision and eval- 
, lotion questions: ; : %/ • 

t \ Decision Qaestiofr J)^ , 'Should the Health Services Component be 
continued a&;'it is*-, modified, or deleted?-. 

Evaltia'tion Question D3-1 : Were the components objectives 

' , • 'met?' . ' 4 ~ 

s 

Evaluation, Question D3-2. :' What serviced did.Jftjprant Program 
)/ s tud'entS . receive ? ' « 

• Evaluation Question D3-3 : How many Migrant Program stu- 
* , ' * tfents (by grade and ethnicity) were served by the jligrant 

, . » ' * * 'Nurs.e? * ' 



. Procedure. "* 

.The Health Services Fotm was developed In 1977 by the Title I Migrant Eval- 
uator and^ the '.Migrant Nurse* The form was designed to describe the individ- 
ual student contacts made; by : the Migrant Nurse* 

'The only changes made in the form itself *vere to sfdd office visit to type of 
parent contact '-and , the addition 4£ Referral to Others as a category for 
outsick* r4fertais (like. PT/J?T : , counselor, etc.)* This latter was coded in 
> the * Outcome column* * $£e "Attachment tf-l 4 for the Migrant Hejalth* "Services 
'Form. Tha directions for:xhe completion of the .form are in Attachment N-2. 
In completing the # forms the Nurse recorded hpalth problein(s) experienced by 
'eactT'stjident* The problem codes used^with the" f o'na .wef.e the ones designated 
by#1ie. Ijfigrant Student, Record Transfer. System* ' Attachment N-3 defines the 
pra&lem codes* used-; * s ^ t * * • 1 ' * m 

' . * ' * ""*•*' , ' - 

^The data were k'eypunched-, one card .per .contact* Attachment N-4 is a cqpyfof 
% the' c4^4, file* layout ^utilized* . The data ;#re stared at^AISD oft file MG-HEL82 • 

.£his y^r .in^or.cier help the Nutse wi,thr tier reporting to Health Services, a 
.iligrani* tfealttL Services and*4fedica3, /Denial' Expense Monthly Report was devel- 
oped >^de .Attachment N-5 flor a ^.^pTe "month 1 s completed form* The program 
jfaed to' ^un"i:hes^ monthly, te'ports is EVjSNURSE-. ■ ./ , 
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Results \^ 

Evaluation Question D3-1 : Were the component 1 s objectives met? 

This year the Nurse set her goal as^seeing 90% of the currently migratory 
students. By the end of May s'he had seen 132 /Df the current migrants. 
This is 79%. Qf the total number so this objective was not quite met. 

The Nurse made 1,151 contacts with students from September through May, 
This was across 54 campuses. See -Figure N-l**A£lJie large number of campuses' 
visited indicates how spread out the students 'are in the District. 

In Figure N-2 are comparison ' figures t from 1980-81 and. 1981-82 on student 

contacts 'made by the .Nurse from September through April. The Nurse made 

more student. contacts iri 1980-81 than she did during the same tiAe period * 

in 1981-82. ■ _„ — 

Evaluation Question D3-2 *v What services did Migrant Program students * . 
receive? ' * » 

The Nurse conducted a varied of different services for students. See , • , 
Figure N-3. Also the Nurse "conducted follow-ups on health .problems but 
these* were not recorded./' 

• ■ .■ . * 

The Nurse Encountered a wide variety of health problems in her contacts 
with students* (Figure N^-4). The most common problems were failed dental 
screening, health supervision, dental screening, and failed vision screening 

.Evaluation Question D3-3 , How many Migtarit Program students (by grade and 
ethnicity) were served by* the Migrant- Nurse? ■ * . 

fti Figure N-5 1 are listed the datia to answer this question. The' most chil- 
dren were seen at, prerK and 97.4% of the' students &een were Hispanic. . 
Preventative health/ trainingsowas the main reason for the focus on the pr$-it 
students, '- : 

- * • ' . , . / % - - • • J ■ 

, Miscellaneous \ * ■ * 

In Figure -N-6 is listed the number of contacts made by the Nurse each, month. 
September, October, and November -were the months when the most student con- 
^tact^ttere made. . v . - - ■ ' * 

.^he, Nurse made. 734 contacts with mijgr&nt parents.. In Figure N-;7 are the. 
numbers' of, types of these patent 'contacts. * *■ 1 ' 

* **~ * » • 5 > 



. 7 



SCHOOL^ 



r 



DUPLICATED- COUNT 
OF STUDENTS SERVED 



UNDUP LI GATED- COUNT 
OF STUDENTS SERVED 



Austin 
Johnston 
McCaLllua. .. . 
Reagan 
Travis 
.Crockett 
Anderson 
LBJ 

Fal more 

Burnet 

0. Henry 

Pearce 

Porter 

Martin 

Murchison 

Bedichek 

Allison 
-Barton Ellis 

Becker 
sBIanton 
^rentfcood* 

Brooke 

Bryjcer Woods" - 
Casif 

Cfcnriinghan 

Davso*n'j; , . 

Gbvalle' 

Harrls .., 

Highland P4rk ' 
' Joslin 

Mathews 
"Met* ; 
' Ortega';.' 

Sanchei,.' 

Pleasant-* H&'I 

Ridgetop •„ t 
.St. 'Elmo ••. 

'&ias 

Trayis Height;* 

Allien:. 
; Wopee.n^* 
• . Zavala »" 4 » 

Zilkef; ' ■ ,' " , 
f , Odoa "i- 

yj^n f :y,. . , ' . 
' : *Suiiset Valley ! ; ; . ' 1 1 

Linda* / 
{'.Cook/' ' /, 

^Eouston 1 - : • 
''Kt&b , ; 

Lanjfprd . *, 

,!Diarcxo3Cic Ad^tsht;* Ctr. 
V^-|7-Rpbbins 

. TOTALS 



18 

47 
" 2 
3 

15* 

20 

41 

1 

6 

5 

16 

4 
14 
22 
11 

4 
78 

4 

30 v 
V' 3 
1 
90 

4 '; 

9 <; 
81 ' 
14 

9 

• •37 
/29 
•VI . 

75- 

.69. 

56". 
.15 

26 «•* 

64 1 
1 * 
' It 

69 
> X 

5 C ■ ■ 

1. 

* 4 
2 

19 

1 

-8 >, 

I* 

' 2 '* 
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18 * 

.47-^ 

3 ' 
15 
20 
41 

- 1' 
6 

\ 5.. 
" 16 •' . 
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14 \ 

22 

11 

- 4 

;"78 

.. 4 ■ 
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Y 
90 :. 
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■ " 4 ' 
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*7. ■ 
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1 / 
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Figure N-l* 'COUNT OF MHttAUT P^0 t GI^^TUDENTS ? " ; SERVED EACH; SCHOOL/- 

. i>ut^er of' contacts with stunts afc/that ^agftool,**.. ^^tX^'ted^ y^ f t y^fS; 
indicat;6s. number of st^eftfeg^sa^ bf ^wt>ei? ]o£. .tijae\ : y^/^ 

V eaeh!. student* was^ten)';^ \ ' f K. "-'-^-v- * . S.*^.:-"^^ 
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1980-81 


j 

j - * 


1981- 


-82 




4 

•Grade 


| 


Count of. Stu- 
dents Served. 


wllU lip J»Xl»Cl LCU 

Count of Stu- 
dents Served * 


; 

Duplicated 
. Count of, Stu- 
| dent §erved 


Unduplicated 
Count of Stu- 
dents Served 


^ s 


* 

Pre-K 


i 
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• V 


1 ^ 
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r » 
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' 71 , 
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-* - 
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33 




15 






3 

* i 
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•' " -56 
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\ \ \ ./ 
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;• 10. •> 
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* : j% 


< 24' ...V- .. 


20. 
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• 

* Activity 


Number of Times. Activity 
Was Performed 


Regularly Scheduled Exam 


295 


Non-Scheduled Exam 


'417 


- Phone Contact 


329 


Referral to Medical Doctor 


300- 


Referral to Dentist v . 


187 


Home Visit 


56 


• 

.Counseling/Teaching 


211 


Referral to Other Professional 

\ • 


29 

t 


v. 

Figure N-3;. TALLY OF 'VARIOUS NURSING ACTIVITIES FOR SEPTEMBER, 
1981 THROUGH MAY, 1982. . ' ' 


* • - 

< • ■ ■ ■ . * 


♦ * 
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PROBLEM 
CODE 



f 



PROBLEM 



FREQUENCY PERCENTAGE 



NTAGE 



1712 

f601 

1716' 

2203 , 

1602 

0525 

• 1305 
07P3 

9999 

05l£ 

0507 

1006 

0108 

0509 

0903 . 

0526 

0508 

1001 

1302 . 

1308 

1102 

' 1002 

0523 

0105 

0118* 

0303 
•. 0704 ,• 

0901 . 

1700 

1209 
-0803 
' 0802 

0522 

1603 J 

* 1004 
0701 
0309 
0120 • 

'0301 
' 0517, 

0520 
00702 

0705- 



FAILED DENTAL SCREENING 

HEALTH SUPERVISION - 

DENTAL SCREENING . 

VISION. SCREENING 

PHYSICAL EVALUATION \ 
FAILED VISION SCREENING TEST 
OTHER ILL-DEFINE COND. 

UPPER RESP. INFECTION, COLD, SORE THROAT, 
ETC. 
" SENSITIVE DATA 
NEEDS GLASSES 
OTITIS MEDIA * 

OTHER PROBLEMS OF SKIN/ SUBCUTANEOUS TISSUE 
PEDICULOSIS . i • . 

OTHER EYE PROBLEMS 
OTHER GENITO-URINARY 
FAILED HEARING SCREENING TEST . 
OTHER EAR PROBLEMS 
IMPETIGO » 
-HEADACHE 
NOSE BLEED 

OTHER DISEASES OF THE MUSCULO-SKELETAL 
SYSTEM * ■ v ' ' - 

SCABIES 

amblyopia ' . * 

hepAtitis , • 

streptococcal infectns • 

6BESITY . 

OTHER RESPIR. DISEASES • 

DISEASES OF .THE KIDNEY/ BLADDER " .. , 

DENTAL HEALTH 

HEART MURMUR 

OTHER PROB f ' OF DIGESTIVE SYSTEM * 

GASTROENTERITIS/COLITIS . 

REFERRAL 

IMMUNIZATIONS f 

DERMATITIS , '•" '* 

ASTHMA. ' • t - 
POOR NUTRITIONAL HABITS 
• ATHLETE'S .FOOT ' ' 

DIABETES MELLITUS I • 
ASTIGMATISM . >/• 

WEARS 'GLASSES ' J • 

INFLUENZA AND PNEUMONIA 
CHEST PAINS V* 



194 


1 16.9 

«!£> 


170 


: 14.8 


119 


10. 4 , 


119 


',"10.4 
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10.3 


81 


i 7.1 •. 


30 


; '2.6 
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■ 2.3 
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; 2.2 


23 


i 2..0 


£. J 
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1 • J 
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13 
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10 
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0.7 
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V , 




6 ' 


0.5 4 


•6 '! 


0.5 


' i a ' ' 
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5 , i 


0.4 . 


5 1 


0.4 


5 


0.4 - 


. 5- 


' 0.4 


5 


0.4 „ 


4 
4 


, 0.3 


; 0/3 ' 


'4 


1 .0.3 • 


4 


1 0.3 


4 


0.3 


4 


0.3 


3 


0.3 


4 

3 


•0.3- • 


3 . ' 


0.3 


2 • 


0.2 


2 " 


0.2 


2 


0.2 


2 " ' 


0.2 


2 


,0.2* 


2- 





•Figure N-4. NUMBER AND PERCENTAGE OF CONTACTS MADE FOR EACH HEALTH PROBLEM. 
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PROBLEM 



fODF 


PROBLEM 
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1 L VXw yUUllV 1 
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OA OA 
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mImUw 11 XjrXlvXll VJ nil/ 


**1 
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0.1 


l 0511 
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1 

X 


0.1 * 

w tx< 
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X Xlll\ ul L , 


1 • 
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Figure N-4. NUMBER AND PERCENTAGE OF CONTACTS MADE FOR EACH HEALTH FROBLEii . 
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Grade ' 


Hispanic 


Black 


'Amer . Indian <. 

« 


Anglo 


' Other 


Bre-K 


' 132 


1 


0 


9 * 


0 


K 


. 43 


1 


0 


• 0 


0 


' 1 


49 


• 

1 ' 


0 


0 


0 


2 


36 


1 


0 p 


1 


■ 0 
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34 
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0 
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33 
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m 20 
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Figure N-/. .C'OUNT OF MIGRANT STUDENTS SERVED (BY GRADE LEVEL AND -ETHNICITY) 
\ BY THE MIGRANT NURSE FROM SEPTEMBER-MAY, 1981-82. 4 < ! 
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Month 

September 

October 

November 

December 

January 

i 

c 

February. 

March 

April 

May . ^ 

Total 



Number of Student Contacts 
180 
180 • 
165 
67 
118 
112 
121 
155 
53 



1,151 



'Figure N^6. DUPLICATED COUNT OF STUDENTS • CONTACTED EVERY MONTH (SEPTEMBER, 
1981-MAY, 1982). 



Phone Call 


V 

Note to 1 Parents 


Visit to Nurse's Office 


Total 


369 


/ . k • 
• 254 , 


, 111 

% 


734 



Figure N-7. NUMBER AND TYPES OF PARENT CONTACTS MADE BY THE MIGRANT 
NURSE SEPTEMBER-MAY , 1981-82. 



ARU 

' . MIGRANT 

HEALTH SERVICES . 
FORM 



SCHOOL: 

date: 



H 
ho 



NAME 
HAST FIRST) 



*And othtr contacts at codtd 



9 



2bo 



a 

UJ 

CD 

5 

Z 

a 
o 



TP" 

5 

UJ >. 

CO CO 



+ 



liT! 
i-rH 

H 



i-i- 

n 



mt 
rUrr 



tun 



rr 



1 Pr 1 



ril 



i-i-} j 



-prn 



nil- 



±JLi 





1 CONTACT BY 
1 MIQ. NURSE 


• 


RE! 
..Ml 


SOLUTION BY 
iRANT NURSE 




■* i 
OUTCOME 


IS 

a. 

UJ 
H 
UJ 
•J 
a 
Z 

o 
o 


ETHNICITY 


GRADE 


REGULARLY 
SCHEDULED.SC 


H 

H 
UJ 

X 

o 

z 
o 
z 


HANDLED BY 
PHONE* 


, PROBLEMlSl 

MSRTS 
DESCRIPTION CODE 


U 

UJO 
QC 

UJO 
U.I- 
UJ 
OC 


REFERRED 
TO DENTIST 


HOME VISIT 


COUNSELING 
OR TEACHING 


PAR £ NT 
CONTACT 












rf' ! 






















— 




. ... j-.— ... 1 














. 










1 












> 







































I 























■ ?| 
















































1 














j 




















• 
























i 






















! 














! 














_fc 




















% — 





















































































































00 

H 
• 




> 

rr 
rr 

o 



s 

.rr 



f 



Attachment N-2 

81.26 * (Page 1 of 4) , 

INSTRUCTIONS : MIGRANT HEALTH SERVICES FORM 

• I 

The Migrant Health Services Form shiuld be completed on a monthly basis % . 
and sent through the school mail Zcl Catherine Christner, Administration 
Building, Box 79. 

In an effort to reduce clerical time, follow-up contacts will not be 
recorded on this form. . - S 

In addition to the.'directionsN^elow, an example is attached. 

SCHOOL ! The thre^-digit school code should be entered on'this line. Please 
use the* /attached school code list to find eacfc school's number code. 
Use a fiorfferent Migrant Health Services Form for each school. 

pftjfr . PleasV filter the month and year the expenses were incurred, ^?.e. , 
Oct. 81/ 



ERIC 



The strident name shpuld be listed with the last name first then a 
space*/ followed by the student's first name?. 

AISD ID NUMBER ! The seven-digit AISD student, identification number will I>e 
completed by ORE personnel. * 

ETHNICITY.! Please enter the one-digit ethnicity code as taken from the 
* following list: (1) American Indian (2) Asian or Pacific 
Islander (3) Black, not of Hispanic origin ■ (4)' Hispanic, 
and (5) Anglo, not^of Hispanic prigin. , . 

ffiADE ; The student's qurrent grade in school should be entered. 

COMBCI BY THE MIGRANT NURSE : .This falls into .the three categories listed 

below. 

1) Regularly Scheduled Screening . This is a screening or exam given 

at a scheduled time at the student* s school. This would not include, 
for example, a scheduled follow-up exam which was separate from the 
scheduled exams given to other' members of a student's school. f 

i f * 

2) Non-Scheduled Exam . -This would include any exam given by the Migrant 
Nurse at the student's school or in th<* Nurse's office which would 
not be classified as a scheduled screening. ' 

3) Handled by Phone . Use the following codes in this category: 

4 1 - The Nurse diagnoses' the problem and takes some actioti by 
phone without seeing the student. 

2 » Immunization Record Check ^ 

3 * Other * *. 

• Record a "1" in -the column o-f whichever of the three headings is the most 
applicable, except if the cpntact is an Immunization Record Check 
(2)' or Other (3) under the Handled-by-Phone category. 
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• y ^ » Attachment N-2 , 

81.26 * * K * (continued; page 2 of 4) 

PROBLEMS (s) i This section is where a listing is- made of what 'heal ttf problems 
were found. Two types of information are rfefluested. 

* S. 

(1) Description . - Under this column a brief verbal descrip- 
tion of the hfealth problem noted for that student is 

* listed. Each additional health problem for that student 
is listed on succeeding lines. 

(2) MSRTS Code . Across from description of eafch health 
problem the appropriate four-digit MSRTS Code should be 

/ , j entered. If no. problem was found, enter. 0000. Use 9999 

to indicate no -appropriate cod£ was availab£e or the code-- 
' ' was unknown. Use 1305 to indicate the students" condition 

is ill-defined— a problem exiscjj but no diagnosis is 
' available* 

RESOLLfTION BY MIGRANT NURSE i One or. more columns under this heading will 

generally be completed following each contact 
'. by the Migrant Nurse. There may be some cases 

• where none of the actions listed were taken. If 

s » 

multiple actions are taken for a given column 
(for example, two home visits), indicate the 
number of occurrences. Otherwise, place a "1"- 

' under th£^pxoper column (Referred to MD, Referred 

to Dentist, 1 gome Visit, and Counseling or 
Teaching). In the, last column, Parent Contact, 
please enter the following codes as appropriate: 
1 - A parent is contacted by phone; 2 « A note 

• > home to the parent is sent; and 3 * The parent 

makes a visit to the Nurse's office. 

* M * 

If some unlisted action is taken, write "other 11 
"and a description in the "Outcome 11 column. 
Under the referral headings', "W, 11 means on the 
waiting list. 

■ > « 

OUTCOME ! This column is provided for the llurse to expand*upon the resolution 

of any contacts with students. Its use is up to the Nursed 
- k v disgression. 

C • * . 

COMPLETED S7\ \ This column is provided for the Nurse V convenience to check . 
4 as a case is resolved. s 

When situations arise drtiich are not readily recorded on the form, please call 
Catherine Christner at 458-1227, so that some agreed-upon solution, can be % 
reached. 
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I^IQRAN? 
HEALTH SERVICES 
FORM 



SCHOOL: 

date: 



0S3 



NAME 
It AST FIRSTl 



1 



Q/ejArto Oscar 




fie P 

« y 

O 

o « m 

< — 



WW 




I 



it 

arts 

titer 



£1 
TF 



CONTACT OV 
MIQ. NURSE 



58 

i 

fiC 1 



ox 

^x 

< 

X 



1 



PROBLEMISI 



MSRTS 
DESCRIPTION. CODE 



171^ 



RESOLUTION BY 



a 

ujo 

a* 
mo 

m 

fiC 



JL 
1 



a to 
uir 

u. 



1 



0) 



go 
j£ 

UJO 

IS 

8S 



11 



h a 

z < 

UJ H 

a z 
< o 



OUTCOME 



$ * 



'And othtr conUcU Aft coded ' 



/ 
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0 
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SCHOOL CODE LISTING 



Attachment N-2 
(Continued, page 4 of 4) 



This roster identifies schools in code form, u3ing the ,codes listed below* 





CODE 


Allan 


142 


Allison 


101. 


Andrews 


102 


Banrington % 


149 


Barton Hills 


103 


Becker 


104 


Blackshear ~+ 


' 105 


Blanton » 


106 


Brentwood 


107 . 


Brooke 


108 


Brown 


109 


Brvker Woods 


{ 110 

J 


Canrobel 


111 


Casis 


112 


Cook 


161 


Cunnincham 


113 


Dawson 


114 . 


Doss 


154 


Govalle 


116 


Graham • - 

4* """VI * 


159 


Gullett 


* 117 


Harris 


118 


Highland Park 

44«» ft44At»44»A 4> U ^ 4» 


119 


Hill. < 


155 


Hons ton 


162 - 


JoSlin 


120 


Lantfford * 


168 


Lee 


* 121 


• Linger 


160 


Maolewood * 


122 


Mathews 

LX£4 bUCWQ 


123 % 


V 

Menchaca 


1 1AJ ' 


Metz 


124 


Not-man 


150 v * 


Oak Hill 


148 


Oak Springs 


■ 125 


Odom 


156 


ftrteca 

W 4> k» w 


126 


Ppa qp 


128 


Pecan Springs , 


- 129 


Pillow 


151 


Pleasant Hill 


• 130 


> Read 


131, 


Reilly 


,' 132 4 


Ridgetop 


133 


Rosedale v 


134 


^ Rosewood 


135 



ELEMENTARY SCHOOLS 

St. Elmo 
Sanchez 

Sims ' 
Summit t 
Sunset Valley 
-Travis Heights 
Walnut Creek 
Webb 

Williams 
Winn 

Wqoldridge 
Woo ten 
Zavala 
Zilker 



JUNIOR HIGH SCHOOLS 

Bedichek 

Burnet 

Dobie 

Fulmore 

Lamar 

Martin 

Murchison 

0. Henry 

Pearce 

Porter 



SENIOR HIGH SCHOOLS 

Anderson ' 

Austin 

Crockett 

Johnson (LBJ) 

Johnston 

Lanier 

McCallum 

.Reagan 

Travis 



CODE 

136 
127 
•139 
138 
158 
140 
141 
167 
166 
157 
152 
144 
145 
146 



CODE 

054 
046 
055 
043" 
045 
051 
052 
047 
048 
049 



CODE 

009 
002 
008 
010 

. 003 
004 
005 

. 006 
007 



OTHER 
Robbins 

Teenage Parent 



CODE 

265 

259 



ERIC 



23 x 
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MSRTS HEALTH PROBLEMS 
06/25/81 



Attachment N-3 
LIST (Page. 1 of 6) 



PAGE 



CODE 



* "HEALTH PROBLEM 



EH LINKAGES 



1400 
1401 
1402 
1403 
1404 
14 0*5 
1406 
1500 
1501 
1502 
1503 
1504 
1505 
15Q6 
1507 
1508 
1509 
1510 
15 1 1 • 
1512 
1513 
1514 
1515 
L800 
18,01 
1302- 
1803 
1804 
1200.* 
• 1201 
120,2 
120 3 
1204 
1205 
1206 
1207 
1208 
120$ 
1210 . 
.1211 
170-0: 
1701 
1702 
. 1703 
1704' 
< 1705 
1706 
170.7 
1708 
'1.70 9 



ACQIDENTS , TRAUMA AND INJURIES 

FRACTS. OF SKULL,.SPINE.*.AND TRUNK ' 

' FRACTS. OF EXTREMITIES / 
DISLOC, SPRAIN, STRAIN 

LACERATION, OPEN WOUND ( ! 

BURNS 

POISONING*TOXIC EFFECT 
ALLERGIC CONDITIONS TO EXTRANEOUS AGENTS ' 
DETERGENTS \ , 

OILS AND GREASE • / 
s SOLVENTS • ; 
' DRUGS 
, C.HEMICALS 
' FOODS ' 
PLANTS • 
ANIMALS 

ULT^A-VIOLET RADIATION (EXCEPT SUNBURN) 
• -UNSPECIFIED CAUSE 
ASA ASPIRIN 

PENICILLIN ■ - 

INSECTS -■ .. 

WASP OR BEE 'STINGS, 
-HORSE SERUM - 
•COMMUNICATIVE DISORDERS 

DISORD ARTICULATION" 

DISORDERS OF VOICE 

DISORD LANG. SYMBQLIZAT k 

DISORD RHYTHM (STUTTER)" , % 

CONGENITAL ANOMALIES 

CARD'IO-VASCULAR (HEART DEFECT) 

CONGENITAL HIP, < POSSIB1 . MOTOR IMPAIRMENT) 
■ CLEFT" LIP/PALATE (POSS. SPEECH IMPAIRMENT) 

QTH CONGEN IT . AN'AMOLIES ' 

HERNIA 

UMBILICAL' HERNIA \' * x 

_ NYSTAGMUS v 

STRABISMUS - - . * " s \ 

HEART MURMUR ' 
FLAT FOOTED 

FAILURE TO /THRIVE ' ' . f ' 

DENTA*L HEALTH ' ' ; .' 

EXTRACTION * - v : . . ' 

FILLINGS • • * 

PARTIAL , • .* ' 

DENTURES..., 
BRACES * r , 
PROPHYLAXIS 

PERMANENT BRIDGE- , . . ' ... 
.ROOT CANAL 
CAPP*IfcjG. • 







• 20'6 




2 n 6 

Cm \J O 




2 0 6 

b u u 




206 

Cm \J W 




20 6 




20 6 

u u u 




20 6 

c. u u 




20 6 

c u y 




2 0 6 

Cm U O 




206 




20 6* 

Cm U O 




7 0 5 

Cm U U 


206 

c u u 


7 O 6 

Cm U O 




206 




206 




2 0 6 

Cm \J O 




2 0 6 

Cm \J W 




20 6 

Cm\J O 




20 6 

U u o 




2'0 6 




204 

Cm U T 




2 0 4 

£ U "T 




2 04 

U U T 




20 4 

£ VJ *T 




2 0 4 

CUT 


r 


1 U X 


206 

U u o 


5 n x 




204 


\ 


206 




ioa 


206 


' i o-i 


206 


201 




• - 201' 





**** 



'205 206 



r- 



deceived! 

■ ' "f 

AUG 26 , 98J -| 
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MSRTS HEALTH PROBLEMS 
06/25/81 



■ Attachment N-3 , ' ' 
LIST {continued, page 2 of 6) 

PAGE 2 



CODE 



HEALTH PROBLEM 



EH LINKAGES 



1710 ' REFERRAL 

17H CAVITIES • 

1712 * FAILED DENTAL SCREENING 

1713 FLOUR IDE SCREENING 

1714 FLOUR IDE TREATMENT ' 

1715 FLOUR IDE RINSE 

1716 DENTAL SCREENING 

1717 ABSCESS SCREENING 

1718 • PULPOTOMY 

1719 . NEEDS "TO SEE ORTHODONTIST 

1720 . -INDIRECT PULCAP 

1721 ACiD ETCH CROWN 

1722 •■ ALLOY 

1723 adaPtic; 

1724 DENTAL X-RAY^ 
1725 *•> PERIODENTAL POCKET 

1726 INCISION & DRAINAGE . 

1727 . PALATAL COMPOSITE RESTORATION 

1728 'CROWN 
172'9 GUT-SUTURE 
1730 SPACE MAINTAINER 
17.31 UVEITIS 

1732 ' FORMOCRE,SOL PULP 

1733 * GINGIVITIS . . c 
1100 DISEASES OF MUSCU LO-SKE L ETA L SYSTEM ' 
1101.- ARTHRITIS/RHEUMATfSM 

1102 OTHER DISEASES OF THE MUSCU LO-SKE LETAL 

1103 SCOLIOSIS SCREENING . > 

1104 LEG PERTHES 

1105 ' SCOLIOSIS SCREENING-NEGATIVE - v 

1106 • LORDOSIS SCREENING 

1107 PODIATR IG SCREENING ' / 

1108 OSGOOD SCHLATTER^ DISEASE " / 

1109 SPINAL SCOLIOSIS 

1110 ARTHROGRYPOSIS V 

1111 ORTHOPEDIC SCREENING . 
.1112 OSTE : OCv\RCINOMA- 

0400 DISEASES D> THE" BLOOD 

0401 SICKLE CELL ANEMIA • 

0402 HEMOPHILIA \J 

0403 ' LEUKEMIA 

0404 • ANEMIA. 
040 5 GUYCEMA 

.0600 DISEASES OF THE CIRCULATORY SYSTEM 

06.01 CARDIOVASCULAR B V JSE"ASES ' ' 

0.6.02. CEREBRAL VASC; ACCIDENT 

S6"0.3' HYPERTENSION ' 

06,04 • RHEUMATId FEVER/RHEUMA-TIC HEART DISEASE 

0605 * OTHER PROBS OF CliRCULA-TORY SYSTEM/OTHER 

0606 SUDCONJUNCTI VA HEMATOMA 



IRE.CEIVEDI 



■i AUK 26 |00| 



At* 



Uv SCHOOLS 
,-uf 'rUUH 



101 203 
SYSTEM 101 203 



FORMING ORGANS 




101 


203 


206 


101 


203 


206 


101 


203 


206 


101 


20 3 


206 


101 


203 


20 6; 


101 






206 






206 






101 


206 




206 







fRIC 



1 N-18 
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MSRTS HEALTH PROBLEMS LIST (continued, page 3 of 6) 

06/25/81 ■ r PAGE 3 

I 



CODE 



HEALTH PROBLEM 



EH LINKAGES 



206 



206 



080 0 DISEASES '0"F THE DIGESTIVE ' SYSTEM • * • 

0801 DISEASES O? THE LIVER 

•0802 ' GASTROENTERITIS/COLITIS 

0803 OTHER PROB OF DIGESTIVE SYSTEM , - 

0304 ESOPHAGUS MALFUNCTION 

0805 ^ DRAIN PLUGGED SALIVARY GLAND 

0806 THRUSH 

0807 JAUNDICE 

0900 DISEASES OF THE GENITO-UR INARY SYSTEM 

,0901 DISEASES OF THE KIDNEY/ BLADDER 

0902 DISEASES OF GENITAL ORG 

0903 OTHER GENITO-UR INARY 

0904 HYDROCELE 

0500 DISEASES OF THE NERVOUS SYSTEM 

0501 pa-raplegic/quadraplegic 
0502- blind/partially blind 

0503 . CATARACT (EXCEPT CONGENITAL) 

0504 DEAF/PARTIALLY DEAF 

0505 GLAUCOMA 

0506 MTR NEURON .DISORDER ( INC POST-POLItyMTR IMPRMNT 101 203 

0507 OTITIS MEDIA ' ' 202 

0508 OTHER EAR ^PROBLEMS * 202 

0509 OTHER EYE PROBLEMS 201 

0510 SPEECH DISTURBANCES 20 * 

0511 OTHER DISEASES OF NERV. SYSTEM/SENSE ORGANS 2 06 

0512 ORGANIC VISUAL PROBLEM 

0513 . BINOCULAR VISUAL ,' 

0514 '• REFRACTIVE 

0515 ' HYPEROPIA 

0516 MYOPIA 

0517 astigmatism . , ' 

0518 ■ -needs hearing-aid 

0519 needs glasses 

0520 wears glasses 

0521 wears hearing aid 

0522 referral 
q52'3 . amblyopia- * 

0524 ■ ^Anisometropia 

0525 failed vision screening test 

0526 -failed hearing screening test 
'0527 wears contact lens • 

0528 " biting nails 

0529 nervous stomach 

0530 ■ cerebral palsy. 

0531 congenital cataract 

0532 PINK EYE „ 
1 0533 NEUROFIBROMATOSIS ' 

0534 COLOR- BLINDNESS . 

0535 DYSLEXIA ' 
' 0536 BLEPHARITIS 



206 
206 
206 



101* 203 204 .206 
201 203 
201 203 
202 
201 



201 
201 
201 
202 . 
201 

201 206 
ZQZ 
206 



201 
202 



(RECEIVED! 



1 



AUG 28 1931 



» mm roue scaocis 

j MS3A8I F8CSSAB 



N-19 



294 



81.26 



MSRTS HEALTH PROBLEMS 
06/25/81 



# Attachment N-3 . 
LIST ,£ continued/ page 4 of 6) 
' PAGE 4 



CODE 

0537 
0538 . 
0700 
0701 
0702 
0703 
0704 
0705 
1000 
1001 
1002 
1003 
1004 
1005 
1006 
1007 
1008, 
0300 
0301 
0302 
0303 
0304 
0305 , 
0 30 6 
.0307 
0308 
0309- 
2200 
2201 
2202 
2203 
2204 
2205 
2000 
2001 
010 0 
0101 
0102 
*01p3 
0104 
0105 
0106 
0107 
0108 
0109 
.0110 
0111 
0112 
0113 
0114 



HEALTH PROBLEM 



CHAMPION 
EMMETROPH I A 
DISEASES OF THE RESPIRATORY -SYSTEM 
ASTHMA 

INFLUENZA AND PNEUMONIA . 

UPPER RESP. .INFECTION, ' COLD, SORE THROAT, ETC, 
OTHER RESPIR. DISEASES 
CHEST PAINS 
DISEASES OF THE SKIN-SUBCUTANEOUS TISSUE . 
, IMPETIGO. 
SCABIES . . 

RINGWORM 
DERMATITIS 
ECZEMA 

OTHER PROBLEMS OF SKIN/ SUBCUTANEOUS . TISSUE , 

INGROWN TOE NAIL 

WARTS 

ENDOCRINE, NUTRITIONAL AND METABOLIC DISEASES 
DIABETES MELLITUS 
MALNUTRITION/DEH'YDRATN 
OBESITY 

OTHER EN.DOCRINE NUTR IT/MET ABO L IC PROBLEMS 
HYPOGLYCEMIA 

HYPERACTIVE • . 

HASHIMOTO STRUMA 
ABSCESS CELLULITIS INFECTION- 
POOR NUTRITIONAL HABITS 
EXAMINATION - VISION , DENTAL , HEALTH + OTHER ■ 
AUDIO EXAMS 
MCT-VISION SCREENING 
VISION SCREENING 

TWO HR POST PRANDIAL GLUCOSE TS7 

OFFICE VISIT . 
HEALTH PROBLEM SAMPLE . 

.HEALTH PROBLEM SAMPLE " , 
INFECTIVE AND PARASfTI.C DISEASES 

DIPTHERIA 

COCCIDIOIDOMYCOSIS 
DIARRHEA 

SALMONELLA OR SHIGELLA 

HEPATITIS i - • ' . i ' 

MEASLES 
MUMPS • 
PEDICULOSIS 
• PERTUSSIS 

RUBELLACGERMAN MEASLES) 
VENEREAL DISEASE 
TRACHOMA • 

TUBERCULOSIS, PU LMONAR Y-ACTIVE 
TUBERCULOSIS, PU LMONARY-IN ACTIVE 



EH LINKAGES 
.______<_____.. 



101. 206- 
206 
20 6 
206 . 



206 
•206 
206 
• 206 
206 
206. 



101 205 206 
101 205 206 
205' 
205 206 



Received 




206 
206 
206 



206 



206 , . 
201 206 
101 205 206 
206 



ERIC- 



N-20 
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' Attachment 

MSRTS HEALTH PROBLEMS LIST (continued, page 5 of 6) 

81.26 v ' 06/2.5/81 PAGE 5 

CODE* HEALTH PROBLEM * "EH .LINKAGES % 



1610 



0115 TUBERCULOSIS, REACTOR / CONVERTER 206 

0116- TUBERCULOSIS, EXTRA- .PULMONARY ' / 206 • 

0117 ' TUBERCULOSIS, OTHER '206 

0118 STREPTOCOCCAL INFECTNS . / , 206 

0119 '. OTHR INFECTIVE, PAR AS IT.. 206 

0120 ' ATHLETE'S FOOT v 

0121 CHICKEN 'POX ' , 

0122 CAPITIS 

0123 MENINGITIS 

0124 MALARIA . . . 

0125 * SCARLET FEVER . • . • - 

0126 HEMOPURPURA . 

0200 NEOPLASMS ' * 

0201 MALIGNANT . . 206, 

0202 BENIGN ( 206 
9900 SENSITIVE DATA 

1600 SUPPLEMENTARY. CLASSIFICATION 

1601 HEALTH • SUPERVISION ' N 206 

1602 PHYSICAL EVALUATION * . - 206 

1603 '< IMMUNIZATIONS ' 206 

1604 AMPllTATION - . 101 203 206 

1605 X-RAY . 206 « 

1606 EEG ELECTROENCEPHALOGRAM , • 

1607 TETANUS SHOT- - . 

1608 MEDICATION PRESCRIBED 

1^09 HEALTH REFERRAL \Z 



HEALTH K t r fcK K-A L D Cr r i\i \ 

EMERGENCIES , ■ RECEIVED 



1611 .ANTIBIOTICS } , - f 

1612 CHEST X-RAY • - 1 im. p ~. ' i 

1613 -IMMUNIZATIONS REFUSED j ftUb 1981 

1614 BREAST EXAMINATION J . 

1615 ' HEMOGLOBIN ■ f .. *fW WB SCEGOU , 

1616 HEMATOCRIT LlL PHOCHA B, • 
"1617 COMPLETE BLOOD COUNT , . -«-«mw.«J 
1618 CHEMOTHERAPY * 
,1619 ALOPECIA AREOLA . ' 

1900 SURGERY % ' 

1901 TONSILLECTOMY . .206 
1.902 ADENOMECTOMY , " .206 

1903 T AND' A . 20"6 « . . 

1904 MYRINGOTOMY ' 206 . 
*19J0 5 • MYRINGOTOMY BILATERAL '. 20'6 i ' 
1906 APPENDECTOMY * v 206 
1.907 TYMPANOPLASTY . ' 2 °6. 
1908 CYSTOSCOPY . 206- 

: 1300- SYMPTOMS, ILLNESSES—DEFINED CONDITIONS • 

1301 CONVULSIVE DISORDERS „ "206 

130-2 HEADACHE ' ' 206 

~1303- INFESTATIONS, MITES' , 206 

1304 • INFESTATIONS, TICKS' - 206 



N-21 
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' , Attachment N-3 

MSRTS, HEALTH PROBLEMS 'LIST ' (continued, page 6 of 6)* 
06/25/81 , . PAGE 6 



CODE 



HEALTH PROBLEM 



1305 * OTHER ILL-DEFINED COND. 

1306 EPILEPSY 

1307 ENLARGED TONSILS 

1308 . NOSE BLEED 
210.0 WOMEN INFANT CHILDREN WIC 



s 



EH LINKAGES . 
206 

101 206' 
206 



9 



y 



RffCElVEDj 



JUISnH-POBUC-SCpU- 
- MIGRANT PROEM- J 



TOTAL HEALTH PROBLEMS 




FILE ID A I R / 0 
PROGRAM: Title I Migrant 
YEAR: ■ 1981-82 

CONTENTS: ' Migrant Health Services Form 



CARD FILE LAYOUT 



location: 
v/aisd 



Pag e X_ o f 2 



UT PF • 



acct. pass, file name 



• 

Field 


Columns 


Description 




1-3 


File ID = ARU . '■ ' i 


• 




School Code . 






Date of monthly- report: Sept.'81 = 0981; 0ct.'81 = 


1081; Nov. *81 - 1181; 






Dec. '81 = 1281; Jan. '82,= 0182; Feb. '82 = 0282; March '82 = 0382;' April' 82 = 0482: 






May '82 = 0582 % , 




14-33 


^ -* : ' y 

• i 

Student Name (L^st Name space First Name) • 




35- 41 


AISD Student ID ~ " 




43-43 


Ethnfcity: 1 =' American Indian; 2 * Asian/Oriental; 


3 = Black; 4 = Hispanic; 






,5 = Anglo ' j 




.45-46 ' 


Grade: Pre-K- = -1; K = 00;- 1= 01; 2= . . 




48t48 


Regularly Scheduled Visit (Screening) : 1 or Blank 




50-50' 


Non-Scheduled Exam; 1 or Blank 


s \ 




52-52 


Handled by Phone: 1, 2^3, or Blank* k 


- ' s* 


— r 


54-57 


MSRTS Code: 4-digit problem code 






0 * 

* 


299 



FILE ID 



R / U 



1A1 



CARD PILE LAYOUT 



PROGRAM: Title I Migrant 



LOCATION: 
AISD 



Pag e 2 o f 2_ 



J* 



YEAR: 



CONTENTS: 



1981-82 



UT PF 



•Migrant Health Services Form (con't.) 



acct. pass, file name 



i 



9 

ERIC 



301 



oo 

H 

» jo 



• 

Field 


Columns 


Description * 




59-59 


Referred to MD: ! 1 or Blank 




01-01 


Kererrea uo ucntist* x ur dxcuik. 




Oj—Oj 


nouic vi,oxi • x ui Did 1 1 rv. ^ v 


- 




flmirmel In? or Teaching! 1 or Blank 






Other Resolution: 1*= Psychologist/Counselor; 2 = Public Health Department; 
. ■ % 






3 = Regular School Nurse; * 4 » AISD Vision/Hearing Technician; 5 = Speech 

. * . . . ■ , * » ■ . i * 1 






Therapist; 6 = LST (Local Support\Team) ; 7 * OT/PT; or blank , % 

, i — . * - * 










69-69 


Parent Contact: 1 « Phone Call; *2 « Note to Parent: 3 « Office Visit bv Parent: 






or Blank . 


















# ■ 






' ' I *£v 



O rr 
o rt 

if 

Q* ft 
v 

OQ 

n> 
to 
o 

H* 



0 



AUSTIN INOEPGNI) E.NT SCHOOL fTISTP ICT 

office op pese*pch and evmuaticn l 

MIGRANT I'FAITH SERVICES Aim Mf-OICAI / OCNfAL 
FXPENSE WNTMLY REPORT 
SEPTEMHFK t V>8i ' ' 



PAGC ! 



STUDENT CONTACTS 



RESOLUTION OF PROBLEMS 



9 

. ERLC 



PPF-K 



10 
J! 

TOTAL 

30^ 



RFG 
SCHEO 
CX *M t 



65 
0 



I 
I 

0 



KCN | PHONE 



JSCM=H 
'EXAM 



6fl 1 



5 

2 
2 

2 

i 

0 
0 

I 



0 



20 



COM" 
T*CT 



TCTAL 

P^fiaLM 

THIS 



9ft 



? 
3 



1*0 



TOT AjL 
PROntH 
TO. 



100.* 

I 1 

fl 
? 
7 
8 



-7 
li 
15 



I'll 



TOTAL JTCTU I REFER!) 



CONT CT 
Ttl I S , 



67 

7 
5 
2 

7 



127 



CUKTCTT TO 
TO I Ml), 



I 

68 | 



8 I 



7 I 8 



5 I 



2 I 



6 I 



7 I 



2 I 



4 I 



5 I 



a I .2 
I 
I 

8 | 6 



2 I 



I 4R 



R EF ERC 
OOS 

22 



1 i-— i .^.L— 1- 



HO^F TCOUNSE 



VISIT 



TE^CH 



73 



0 
8f 



: |RT:FEROl * PAP C NT CCN1 
I TO iPHUNE \ NMC 
1 OTHER I 1 

i 5 1 i ■ 


AFT , 1 
iQFMCEl 
VISIT | 


1 1 1 


6 1 


I 


I 1 


1 0 1 


3 1 


n 


1 2 1 
v\ 


1 I ! 


1 1 


0' 


1 5 I 


i or 


3 1 


0 


! > 1 


1 " 0 1 


o I 


0 


1 2 | 


i or 


* J . 


0 


V 2 1 




.A 1 


0 


1 ? .1 


t 0 I 


2 1 


0 


1 o | 


i i 

| 7° | 


' 2 1 


0 


I . 0 1 


1 2 1 


, * '1 


. 0 


i >\ i 


1 . * 1 


f 1- 

3 1 


0 


f , 2 


1 2 1 


7 1 


0 


1 1 


1 0 I 


t I 


0 


1 ; 1 


1 o I 

v 1 J. 


. 3 I 


n 


\ \ 


1 T 1 


'•0 1 


I 


1 21 



.1 L— 1- -.--J 1— . 



1 



I 

I*' 



00 
H 
« 

On 



^5 ft 



P rt 
OQ P 

o .p 
H» rt ' 



303. 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
OFT ICE OF RESEARCH AND EVALUTICN 



PAGE 2 



MIGRANT HFALTF SFPVICES AND M^DiCAl / DENTAL 
* EXPENSE MONTHLY REPORT A 
SEPTEMBER t l«8l f 



NUMBER OF SCHOOLS SERVED THIS MONTH IS _Z£ 

f ' 
NUMBER OF SCHCOIS SERVCO TO DATE IS _22 

UNDUPLICATEO COUNT CF MIGRANT PROGRAM STUDENTS SERVED T HI% MONt H IS .121 
UNDUPLICATEO COUNT OP MIGRANT PRCGRA'4 STUDENTS SERVED TO DATE IS .132 



to 

ON 



UNDUPLICATEO COUNT (AND 31 OF CURRENT MIGRANT PROGFAH STUDENTS SERVED T.HI S MONTH IS „Ht i_l*«.i&*l 
UNDHPLICATfO COUNT (AND't^DF CURRENT MIGRANT PROGRAM STUOENTS SERVED TO OATfN^I S „4Qt 1 JL5*5Qll 



9 
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MEDICAL / DENTAL BILLS RECVD 



DOCTORS 
DENTISTS 



PHARMACY. 

X-RAYS 

LAB 

GLASStS 
TOTAL 



CURRENT 
HUNT H 

$560. CO 

' $416.00 

— $82. 85 

$O.COi 

$0.00.1 

. 1 



TO-DATE 



$560.00 
$416.00. 
$ 82,85 

$0.00 

$0*00 



$/?5?.00| $2 t n.ao 

I 



1 

$13ll.65| $1311. H5 
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APPENDIX 0 
MIGRANT •MEDICAL EXPENSES. FORM" 
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Instrument Description: Migrant Medical Exp enses Form 



t; 

- 3rief descrlac-ion of the iastr^eat : • 
This form provides for the collection of the following information on a monthly 
basis about the medical/dental bills paid for from Migrant Program funds: name, 
grade, ID, and school of the student served, plus space for listing the amount of - 

\the doctor (or dentist, pharmacy, x-ray, lab, glasses) bilL received and a space to 
indicate a code For which doctor, etc. provided the service. 



To when was the instruaeat adaiais tared? 

The f&rnrwas completed by the Migrant Program Nurse or her secretary. 



} 



Hew aaav tiaes was the iascrtseat admiai3 tared? I 
The* forms were kept on a monthly basis, / 

Shea was the iaatyzieat adaia i stared? 

v . 

Monthly, from September, 1981 through May, -1982. 
Sbere-was ?the iastruaeat adataistared? 

In'Che Migrant Program Nurse's office or other location of her choice, « 
«ho adaiaiscared the ias craaeat? 

r , 

The form was completed 'by the Migrant , Program Nurse or her secretary, • 
^hat^eraiaiag did the adaiaistratars have ? ■ 



Written -instructions were provided, * 

Kas the iastruseat adaiafstered uader standardised cenditioaa ? 
Not applicable. > 

yere there oroblaas with the iastyaeat' or the adaiaistratica that ajght 
affect the validity of the data? : * " 7\ ~ 



/None we 



were identified, 
%*ho developed the iastyal eat? 

The form was modified from 1980-81 by the Migrant Program Nurse and the Evaluator 
to better suit both persons' needs. • * 

«hat reliability aad validity data are available on the instnzieat? 
None, 



Ara there r.ora data available far ir.taroratiag the rasul 
No-. 



.3.07 
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. MIGRANT MEDICAL EXPENSES FORM 



\J j Purpose 

The Migrant Medical Expenses Form was completed by the Migrant Nurse in 
order to obtain information relevant to the following decision^and , / 

evaluation qeustions: ' 

* 

Decision Question D3 . Should the Health Services Component be 
continued as it is, modified, or deleted? 

Evaluation Question D3-1 : Were t'he component's objectives met? 

Evaluation Question D3-2 : What services did Migrant Program 
students receive? • 

Evaluation Question D3-3 : How many Migrant Program students 
(by grade and ethnicity) were served by the Migrant Nurse? 



* Procedure 

\ 

The Migrant Medical Expenses Form was developed in 1.977 by the Migrant 
Program Evaluator and the Migrant Nurse, It was designed to gather 
information concerning: a) the. amount of Migrant Program money spent each, 
month for health services, and b) the type of expenditures made. The Migrant 
NurS> requested this year additional information be added. She wanted 
to know which doctor, dentist, lab, etc. provided the services. Therefore, 
the form was changed to meet this need (s.ee Attachment 0-1). The directions 
for completion of the form are in Attachment ,0-2. The Medical Expenses 
codes used are in Attachment 0-3,. 

The data were coded and keypunched on a monthly, basis in the card file layout 
in Attachment 0-4. The data are. stored on file MG-MED82. See Appendix N 
for information, about the monthly report produced fo» the Nurse on program 
health services and medical expenses. 



:l Results 

Evaluation Question D3-1 . Were the component's objectives met? 

' The discussion of the attainment of the objective is in Appendix N. There 
were no specific objectives related to the expenditure of monies fpr medical 
expenses. 

Evaluation Question D3-2 . What services, did Migrant Program students receive? 
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In Figure 0-1 are presented the type of expenditures by' month; and number of 
Students served September through May* Dental bills accounted for over half 
of the money spent. Across all months and types of expenditures, an average 
of $62.46 was spent per stiident. 1 

The figures on dental expanses alone are presented in Figure 0-2. One hun- 
dred thirty-one students had some .dental expenses paid for, with an average 
of $103.48 spent per student.* 

Evaluation Question D3-3 . How many Migrant Program students (by grade and 
ethnicity) were served by the Migrant Nurse? " 

As can be noted from Figure 0-3, 235 students in all had medical/dental 
bills paid for out of Migrant Program funds. Pre-K students had the most 
bills paid. Only five students who had bills paid were not of HispaniC back-: 
ground. All five were Black. Preventative health/ training was the main 
reason for the focus on the pre-K students. 

Miscellaneous 

In Figure" 0-4 are presented some comparisons between the 1981-82 Medical 
Expenses data and that of previous years. This year the average spent per 
student was less than each of the previous years reported. Please note all 
comparisons are September through April (since May data were not available 
from previous years). Also less* was spent in 1981-8?, than in 1979-80 and * 
1980-81. The number of students who had bills paid decreased from the 
1980-81 level, but was higher than the other years reported. 
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Month 


Duplicated Count 
of Students Served 


• M.D. 


Dentist 


Pharmacy 


X-Ray 


Lab 


Glasses 


Total Spent 


' Average Spent 
Per Student 


• September 


* , , , « — 

.3? ' ~ 


$ 560.00 


$ 416.00 


■ -A 

4 , 

$ 82.85 


-0- 


-0- 


$ 253.00, 


$ 1,311,65 ' 


* 

- $ 39.75 
* 


October 


AO , 


780.00 


!>y J. UU 




-0~ 


17.00 ' 


716.00 


2^230'.73 . 


55.77 


November 


AO 


700.00 


* 4 74 .00 


92. 1A 


. -0- 


-0-^ 


508.1)0 ' 


1;774.14 


44.35 


December 


23 ' ■ 


A16.00 


707.00 , 


31.52 


-0- 


r m.oo, . j 


132.00 


1,434.52 


62.37 


January 


A3 


613.00 * 


2,008.00 


36.69 


. 


56.00 • 


' 400.00 


, 3,118.69 


72.53 


■ February 


3A 




1,722.00 


AA.2A 




38.00 ■ 


150.00 


2,429.74. 


Si. 46 


March 


65 > 


' 1,338.50 - 


1SJ)16,00 


118.52 


265.50 


.2§.00 


A 36, 00 


4,202.52 


* 64.65 


' April 


63 


1,005.00 


l,7787o^ 


148.73 


174.00 ^ 


W : 57.00 


294.00 


3,457.33 


54.88 


May 


6A 


711.00 


3,822.00 


\ 53.06 


129.00 


95. oa* 


528.00 


5,338.06 


* 83.41 


TOTAL 


A05" 


: $6,604.00 


$13,536.60 


$732.48 . 


$568.50 


'$439.00 


$3,417.00 


$ 25,297.58 


$ 62.46 



Figure 0-1. SUMMARY OF HEALTH SERVICES EXPENDITURES BY MONTH FOR SEPTEMBER, 1981 - MAY, 1982* 
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Month 



Number o£ Students 
-*\ " Served 



Aver age ^ Spent 
Per Student 



September 
October 
November 
December 
January 
February 
March , 
'April 
May 



g>tal 



5 
5 
9 
5 
14 
15 
21 
21 
"36 



131/ 



$ 83.20 
118.60 
52.66 
141.40 
144.85 
114.80 
96.00 
84.69 
106.16 



$103.48 



Figure 0-2. MONTHLY SUMMARY OF NUMBER OF STUDENTS AND AN AVERAGE SPENT 
PER STUDENT ON DENTAL BILLS PAID FOR BY MIGRANT . PROGRAM 
FUNDS (September through May). 
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• •* 


• 


/ 

-/— 


*■ 

i 






GRADE 


DUPLICATED UNDUPLICATED ^ 
COUNT ' .COUNT 






Pre-K 


53 .32 


1 




K 


47. 26 






1 


34 ' ' 25 

« 


1 


1 


2 

> 

3 


31 19 

- 36 . 18 i 






4 


.34 19 






5 


33 21 




■ ■ 


6 


i 

14, n 






7 


.27 - 13 


• 




8 


.15 7. 




- 


9 


30 15' 


r 




10 


22 12 






11 ; 


18, 10 • 


- 




12 


■ li ' 7. ■• 




1 


TOTAL 


405 • 235 «*• 

1 0 


.« 


■ 


Figure 0-3. 


NUMBER OF . MIGRANT STUDENTS BY GRADE LEVEL WHOjHAD MEDICAL 

OR DENTAL EXPENSES PAID FOR BY THE MIGRANT PROGRAM (FOR ' '■ 

SEPTEMBER, 1981-MAY, 1982). ' . • " . * ,f 
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1978-79 


.1979-80 . 


1980-81" 


1981-82 . 


MUNlnb in WtiJLLn nUol 
BILLS WERE RECEIVED 


isjp veniDer , January , 
February, April 


viu vcuiutsr , «j aiiLiai y , 

February, April 


NniypfnHpf ^ Jlantiarv 

February, March 


JTanuarv . February . 
March, April 


NUMBER OF STUDENTS 

/TMTOT TPATT?n- P/MTMTN 

VUUrLlUAl£»U 

SERVED FROM SEPTEMBER 
THROUGH APRIL. 






' 463- 


\ 

341 

> 


SEPTEMBER THROUGH 
APRIL , 


^_ $15,165.28 


$20,629.68 


$32,754.62 


$19,999.52 


AVERAGE SPENT PER STU- 
DENT (DUPLICATED COUNT), 
SEPTEMBER THROUGH APRIL 


• 

,$ 71.53 


___„ 

$ ' 82.35 


$ 70.74 , 


$ 58.65 


PERCENT OF FUNDS SPENT 
ON DENTAL EXPENSES 


63% 


69£ 


72% 


49% < . 



Figure 0-4. COMPARISONS OF EXPENDITURES OF MIGRANT PROGRAM FUNDS FOR MEDICAL/DENTAL BILLS FOR 1978-7-9- 
THR0UGH 1981-82. ALL FIGURES ARE "BASED ' ON SEPTEMBER THROUGH APRIL. ' - 
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NAME tL AS T FIRST,- 


1 D 


SCHOOL 


GRADE 


DOCTOR 


DENTIST 


PHARMACY 


X-RAY 


LAS 


GLASSES 
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(Page 1 of 3) 



instructions: migrant medical expenses form 



This form should be completed on a monthly basis and sent through the 
School lpail to Catherine Chris tner, Administration Building, Box 79. 
In addition ^tQ^the directions below, an example is attached. 

-» 

DATE; Please enter the month and J jttar the expenses were incurred; i.e., 
May 81. 

* ■ * • 

NAME ; The student name should be listed with last name first then a 
space, followed by the student's 'first name. 

ID ; The seven-digit AISD student identification number will be completed 
. by QR£ personnel. > 

SCHOOL ! The three-digit school code sjtiould be entered in this column. , 
Please use the attached school code list to find each school's 
number code\ 

GRADE ; . Th e student's current grade in school should be entered^ 

DOCTOR i Doctor and Dentist are both. completed in the same fashion. 
DENTIST; Sac* 1 column has a dotted line separating the column into two . 

halves. % In the first half — a two-digit code is entered, for 
the doctor (or 'dentist) from whom the bill was received. In 
the second half of the column, the dollars and .cents amount of 
the bill received should be entered. t * - 

• * . . 

. PHARMACY i Pharmacy, X-Ray* Lab, and Glasses are all Completed in the same 
X-RAY ; fashion. Each coiumn has a dotted line ^epajrdting the column 
' LAB ; into two halves. In the first half — a one-digit code is 

GU\SSES ! entered for the pharmacy Xor x-ray, lab, or glasses) whei;e the 
bill originated. In the tsefcond half of the column, the dollars 
and cents amount of the bill received should be entered. 

t^less it is helpful for your purposes, there is no nee^ to enter bills 
received on the Migrant Health Services Form, since the referral should 1 - 
already be on there. \ , 1 . ' 

Note: The Migrant. Nurse should send a listing of the codes assigned and 
the assignees for the last six items. As the year- progresses, if 
* additional doctors, dentists, etc., are added' please assign them 51 
code number. Please advise Catherine Ghristner of any changes or . 
.additions made. . * , 
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KAMI It At t rmsTi 


ID 


SCHOOL 


QUA DC 


DOCTOR 


DENTIST 


PH All 


MACV 




AY 


LA 


• 


0 LAS 


sss / 


f\rrt Nana Ouzhr\ 




GO 4 


















a 


J 

/ 


Q&.OS 






\Wrev-c^ I tar la** 




1 . 


OA 


o\ 
























^Uour^ Samuel 




/o| 
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OH 


07 


OS 


'l|5".oo 






Si' 
















'Oarerr^ Certs&e 
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I2>5 
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SCHOOL CODE LISTING 



Attachment o-2 
(continued, page 3, of 3) 



This roster identifies schools in code form, using the codes listed below. 



ELEMENTARY SCHOOLS 

Allan 

Allison 

Andrews 

Barrington 

Barton Hills 

Becker 

Blackshear 

Blanton 

Brentwood 

Brooke 

Brown 

Bryker Woods 
Campbell 
Casis 
Cook 

Cunningham 

Dawson 

Doss . 

Govalle 

Graham 

Gulfett 

Harris 

Highland Park 

•Hill 

Houston 

Joslin. 

Langford 

Lee 

Linder 

Maplewood 

Mathews * 

Menchaca . 

Metz 

Norman 

Oat Hill 

Oak Springs 

Odom 

Ortega . 
Pease 

Pecan Springs 

Pillow ' 
. Pleasant Hill 
:$ea'd 

Reilly 

Ridgetop 

Rbs.edale 

Rosewood 



CODE , 

142 
101 
102 
149 
103 
104 
105 
106" 
107 
108 
10*9 
U0 
111 
112 
161 
113 
114 
154 
116 
159 
117 
118 
..119 

^ 155 
162 
120 
168 
121 
160 
122 
123 
147 
124 
150 
148 
125 
156 
126 
128 
129 

•' "151 
130 
131 
132 
•133 

. 134 
135 



ELEMENTARY- SCHOOLS 


CODE 


St. Elmo 


1 Oil 

% 136 


Sanchez 


.127 , 


Sims 




Suxnmltt ' 


138 


Sunset Valley 


158-. 


Travis Heights 


.140 


Walnut Creek 


1 141 


Webb > 


167 


Williams • - ■ 


166* 


Winn * 


• 157 , 


Wopldridge . 


152 


Wooten 


144x 


Zavala 


145 • 


Zilker ' * 


146 


JUNIOR HIGH SCHOOLS 


CODE 


• 

Bedichek 


i V 

054 


Burnet 


046 


Dobie 


* ""-1 055- * 


Fulmore 


043 


Lamar 


• ' 045n., v - 


Martin - * 


051 H;^ 


Murchison 


05 2n 


0: Henry 


A/. *l 

047 x 


Pearce 


A/. Q * 


Porter , 


A/ A 


SENIOR HIGH SCHOOLS 


— - - , - - 
CODE 


Anderson - " 


* 009 


'Austin 


002 


Crocket?^. 


008 


Johnson (I4B J) , 


• * "010 


Johnston 


AA*» 

003 


Lanier / 


004 


McCalliim^^ , 




Reagan • * v 


> * ' ~-bo.6^;>*. 


Travis "? 


odr x " ' "• 


OTHER 


code- . 


Robbins 


265 * 


Teenage Parent 


259 
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m ' 'Attachment Q-3 



MEDICAL. EXPENSES CODES 



. DOCTORS 



DENTIST, 



Eastside Pediatrics = 01 
Travis Children's Clinie ■ 
WcNabb.S Young (Eye) ='03 
Dr. ftex Repass * 04 
•C, H, McQuistion * 05 
0. B. Jackson = 06 
Mitfchel Wong = 07 
Drew Sawyer = • 08 
•Morris Polsky = 09 
Bruce McDonald = 10 
Lyle Koen = 11 
Robert Castle = 12 
Austin Ent Clinic = 13 



02 



"Ross = '20 

Tate, White, Hale - 21 
Harlan = 22; • * * . 
George Shia ■ 23 
Kenneth Bl^odworth = 2£ 



\ 



PHARMACY 



Eckerd's North = 1 
Eckerd's South = 2 



GLASSES 



South Austin. Optical - 1 
Garrett's Optical » 2 * 
TSO - Capital Plaza = 3 
David Starnes = 4 



X-RAY 



LAB 



Travis Children's Clinic = 2 
Capital .Radiology Assoc. - 3 
Radiology . Consultants « 4 
Austin Radiological Assn. ■ 5' 



Eastside Lab" 5 * 1, ' 
Travis Chilaretr' ? s .Clinic 
Austin EEG Lab « ; 3 4 
Clinic Pathology Lab « 4 



= 2' 



0-13 
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FILE 11) A / R / W> 
PROGRAM: Title I Mi^rjant^ 
YEAR: 



CARD FILE LAYOUT 



at 



'1981-82 



Page 1 of 2 

LOCATION: 

Iff TF ". *, ' ' , * - '•• ' 1 ■# 



CONTENTS : Jtt 8 r *Hf kt Medical Expenses Form, 



: apct. pass'., file name- 



* 

Field 


Columns 




1-3 




4-7 


- 








< 


8-27 




28-34 




35-37 




38-39 . 




40-44 


A 


45-46 


■ 


47-51 : 




52-53 




54-58 


C 


59 i 



Description 



File ID « ARW 



Date of Monthly Report; Sept. '81 * 0981; Oct/ '.81 » 1081.;. Nov* f 81 - 1181$' 



Dec, '81 = 1281; Jan. '82 » 0182; Feb. '82 » 0232; March '82-0382 



April '82 *0482; tiay 1 82 =0582 



Student Name (Last Name space First Name) 



AISD Student ID 



School Code 



Grade: Pre-K - -1; .K » 00; 1 « 01; 2 » 02; etc. 



Doctor: Amount or Blank 



Docfcoj:: € Two-digit code listed or Blank 



Dentist: Amount or Blank 



Dentist: Two-digit code listed or Blank 



Pharmacy; Amount or Blank 



Pharmacy: One-digit code listed or Blank 



File id . a / r / w i 

PROGRAM?. Title-I Mlgrlfft ' , . 

YEAR: • 1981-82 

CONTENTS.: Migrant Medical Expenses Form 



CARD FILE LAYOUT 



LOCATION: 

AIS D MG-MED82 

- ' UT PF .. , . 



- . Pag e 2 of 2 

1 



00 

to 
Ov 



Field 



E 



,F 
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Columns 



60-64 



65 



63-70 



71 



72-76 



77 



Description 



X-Ray: Amount or Blank 



X-Ray; One-digit code listed or Blank 



Lab: Amount or Blank 



Lab: f One-digit vo&e listed or Blank"' 



Glasses: Amount or Blank 



Glasses: 0ne-4ifeit code listed or Blank 



acct. pass, file name 



' 3 



a: Ft 

jo rt 
ft 



1>> 
■ft- 
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ESEA .Title I/Title I Migrant 
.Appendix P . 
' PARENT ADVISORY CQUNCIL RECORDS 
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Instrument Description: Parent Advisory Council Records 



3rief description of ^•g yqatng : 

Tht Parent Advisory Council records included districtvide and local. PAC 
attendance form* tad agenda. Tht information was gathered ae PAC meetings. 



To vfaca vas the iascrunanc adainistered? 

Parsons ae sanding jPAC meetings fillad in the, aetandanca forms; agendas concamad 
y»aa meetings. c 



3otr aanv Ciaes 'vas pV« *-« Tuaent adainistered? 
Qnca at aach PAC aeeting. 

Whan gas tht "instrument administered? 
During PAC meetings. 

Where vas cha instrument admiaistartd? 
At sicas of PAC 'meetings. 



.Who adainis Car ad cha instrument? * 

Community representatives or other local-campus contact parsons vara 
responsible for seeing ehac parents signed aetandanca, forms and fof sanding in an 
agenda for aach setting. 

What training did .eha administrators have?' 

The naadad information vas discussa<jL i vith community raprasantaeivas at a aaaeing 
early in the school^year. >: lY^, < 



istsred under standardized conditions? 




Vas the lnstruaenc- 
No. 



Vera there problems vith the instrument or eha adainiscration that night 
affect the validity of the data? ' ' * ' , ; ■ " 

No. • . ■» , : 



Who developed the instrument? 

The Office of- Research and Evaluation*, 

»» 

What reliability and validity data are' available- on the* ins cruaent? 
None. . m 1 



Are there norm data available' for internetting . the results? 

no. 



:Pr2 



, PARENT ADVISORY COUNCIL RECORDS 



Purpose * 
Title I ■ " ■ 

Information from local and Districtwide t PAC meeting agendas and attendance 
forms, was used to .answer the following decision and evaluation -questions 
from the Title I Evaluation Design for 1981-82. 

Decision Question D6 ; Should the Title I Parental Involvement Compo- 
nent be modified? If so , how? 

Evaluation Question P6-1 . Were the objectives of the Parental 
Involvement Component met? " 

Evaluation Question D6-2 . Did attendance at Districtwide and 
local PAC meetings improve over the 1980-81. school year? 

Evaluation Question D6-3 . How many Districtwide and local PAC 
• meetings were held between July 1, 1981 and June 30, 1982| 



TITLE I MIGRANT 

decision Question D4 : Should the Parental Involvement Component be 
continued as it is, modified, or deleted? > 

Evaluation JQuestion D4-1 . Were the component/'s objectives met? : . 

Evaluation Question D4-2 . How many Districtwide -and' local ?AC ' 
meetings and tracing sessions were held between August 1, 1981 
and April 30, 1982? " * • ' 

Evaluation Question D4-3 . Did more parents (registered in the 
Migrant Program) attend local and Districtwide PAC meetings and 
training sessions during 1981-82 than they did during 1980-81? 

. "X • 



Procedure 

• * • 

The legislation creating Title I requires that each participating school 
' within a project must elect at' least eight persons. to serve as the school s * 
Title I Parent Advisory Council (PAC). In order to monitor the establishment 
of PACs, the Title Land Migrant Program Evaluations collected several types 
gf data. ' . . 



At the beginning of the school year, each Title I/Migrant Program principal 
was contacted about PACs. A Title "l/Migrant Program PAC cpntacrperson 
was k assigned fot each school by the principal. This contact p.erson was 
responsible for sending all agendas, minutes, and sign-in. sheets to the 
Parental .Involvement Specialist (this is true only at the elementary level)* 
Since in past years, the sign-in sheets have frequently been illegible, a 
PAC Meeting Roll Sheet (see Attachment p-i) was developed by the Title I 
Evaluation staff for use at the PACs at both the local-campus and district- 
wide level. The Parental Involvement Specialist was* responsible for collect- 
ing ttiis information at the Elementary Districtwide PAC/ 

Due to less stringent regulations, the Migrant Program was not required to 
have local-campus PACs, except where there were large numbers of students 
(over 40) being served by a Migrant Prpgram teacher. At these campuses, there 
was also a Title I Program, so in, all cases these were joint PACs. Based on 
parent suggestions, the Districtwide PAC was separated into an Elementary ^ ' . 
Titi* I/Migrant' PAC and a Secondary Migrant Program PAC. It was felt the" 
needs of the secondary parents would be better served in this fashion. Rather 
than having local campus PACs at the secondary level , all school were combined 
in one Secondary Districtwide PAC. The Secondary Migrant Coordinator was 
responsible for gathering the rosters, agendas,, minutes, etc. He mailed these 
to the Migrant Evaluacor. The PAC Meeting Roll Sheet .was u^ed. 

Periodically the PAC information gathered by the Parental Involvement Special- 
ist and the Secondary Migrant Coordinator was sent to ORE. These records 
form the bases for this appendix. The number of meetings and the number of 
parents in attendance were tallied by hand. The meeting agendas and minutes 
were examined to determine which were PAC meetings and which were V a *enfrtraining 
sessions. See Attachment P-2 for the definition used to determine which 
meetings were training sessions. \ * /. 

A total of 28 Title I or Title, I/Migrant, Program and 'three Migrant Program-- - _ 
local campus PACs were established. 

The results reported in this appendix shdtil4.be interpreted with caution for 
the following teasons: S 

1. The determination of whicft Sessions were PAC meetings* parent-training 
session^* or PTA meetings contains a degree of subjectivity. * . 

2. The attendance forms frequently did not have the proper status check 
(parent* staff* guest) of persons listed, thereon. The AISD Staff . 
Directory was used to make th$ determination of status when possible., 

3. In some cases, the schools had skits or programs performed by their 
Upper grades prior to PAC meetings* so the styflents signed along 
with their parents. The Title I evaluation assistant was able tg x 
eliminate some of the students from the lists of parents by matching 
names found on the PAjC Meeting Roll Sheet doped before or after the 
performances. \ , ' 
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Results 

Results are reported separately for each program. 

Title i 

Evaluation Question D6-1 . Were the objectives o£ the Parental Involvemet*t , 
Component met? . 

Results are given separately for each objective, 

. A minimum of one parent training session* for the Districtwide PAC members 
will be held during the 1981-82 school year. It may be in cpnjuciction 
with the Districtwide PAC meetings. 

This objective was met, A total of two training sessions were held at v 
Districtwide PAC meetings.. 

# A minimum of one parent training session will 1&\>eld on each Title I 
campus, during the 1981-82 sfchdbl year. It may\|* held in conjunction 
with the local PAC meeting. . 

This objective was not-met^ Only. 20. of the 28 Title I campuses he\d 
training sessions, .with a total attendance of .299 Title I parents. A 
total of 30 training sessions Were held at these 20 schools. 

. A minimum of two staff .development 'sessions , will* be held by the Title I 
and Title I Migrant instructional ■coordinators for the community repre- . 
sentatives. and/or the campus PAC contact .persons* 9 

. This objective was met.. The first staff development session occurred 
. early -August, and. .the second was_held January_14-15 . * ._*.. 

Evaluation Question D6-2 . Did attendance at Districtwide and local PAC 
meetings improve over the 1980-81 school year? " 

•Last year (1980-81) the records indicated that a total of 1158 Title I 
parents attended local and districtwide PAC meetings and workshops'. The 
attendance records indicate duplication in total attendance : many parents 
are Counted more than -once in the total. For 1981-82, this duplicated 
totai was 704. Hence, attendance was seen'to drop from last year. 

A total attendance of 299 parents Was recorded for the 20 PAC workshops and 
training sessions. As seen in Figure P-3," some schools had a large number 
of parents in attendance (notably Harris with/52 parents, Metz with 50, and 
Linder with 38. parents), when compared to .other schools. _ • 

Evaluation Question D6-3 . How many Districtwide and local PAC meetings 
Were held between July 1, 1981 and June -30, 1982? > 

AS shown in Figure' P-l, a total of 89 local Title I PAC meetings were held 
^S^RtSB that directly involved -regular Title I parents.. A total of eight 
Elementary Districtwide PAC meetings were held. One parochial, school PAC 
meeting was also held. • 33 i ' 

EMC p-5 . 001 



* ... Ti'tfle I Migrant ... . 

Evaluation Question D4-1. Were the component's objectives met? 

a) Local PACs: I) By October, 1^81, a ioodt PAC~is to be established Jor a 
t campus in which 75 or more students are to be served by a Title I Regular 

and/or a Title I Migrant Program or project. A minium of three meetings 
are to ^epeid in 1981-82. A locdt PAC .will be considered established 
if a meeHng has been held and the required member of members has been 
, elected. 2) For a. campus wherein iriore than 40 but less than 75 students, « 
will be served under Title I Regular and/or th& Migrant Program, the 
^District will establish a PAC. % A local PAC will be considered established 
if a meeting has been held and the required number of members has been 
elected. # .3) A campus PAC is, not required for any campus being served 
with Title I in which not more than one full-tpne equivalent Title I 
staff member will be assigned and in tihich not more than 41) students 
participate in the 'Title I Regular and/or Migrgnt Program. 

>» » ' 

In. Figure p-i are presented the-fota for the' local- campus PACs. All schools 
established a PAC, even though Dawson and Webb only had one meeting each* 
All campuses except Brown, Webb, Rosewood, and Dawson elected officers on 
dates underlined in the figure." 

b) ' Districtwide PACs: The combined Districtwide Title I/Title I Migrant 

Parental Advisory ^Council will be established for the 1981-82 school* 
year. The Districtwide PAC will be considered to have been established ^ 
x if a' meeting has been held and the required number of Officers were elected. 



n 



In Figure p-2 are presented the dates and attendance at the Eleitentary District- 
wide PAC meetings. Officers we^e^ elected in October and eight meetings, were 
held during the school year. *~ m *~ 

- x 

Evaluation Question D4-2 . HovTmany Districtwide and, local PAC meetings and™ ™ 
training sessions /were held between August 1, 1981 and May *31, 1982? 

As can be seen in Figure p-l , a total of 96 local-campus PAC meetings Were 
held in AISD. A total of 8 Elementary Districtwide PAC meetings were held.' 
In Figure p-3 are presented the number pf training' sessions held and the 
plumber of parents- in attendance. 

For the first year, a separate Secondary Districtwide PAC wa£ established.. 
In Figure V-l is . presented* the pertinent Information ,on these meetings. A 
total of six meetings were held. Two of these were training sessions. Officers 
were elected on November JL5, 1981 • A total of 54 migrant parents attended* 

In Figure, p-3 areijgesented the'schools that held at least one local-campus, 
training sessions^JA total of 73 migrant parents in all attended these 
sessions. Aa can be noted from the figure, St. Eltao parents made up nearly 
half of the parent attendanc^. Migrant^ parents attended sessions offered at 
qnly six schools. / •> ~* 

Evaluation Question D4-3 . Did more parents (registered in tiie Migrant JProgram)^ 
-attend local and Districtwide PAQ' meetings and training sessions during 1981-82 
than they did during* 1980-81? ' * - 

' 4 v P-6. 
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In, 1980-81, records indicated .97 elementary Migrant Program parents attended 
local-campus PAC meetings and training sessions. In 1981-82, this figure 
increased considerably to 160 Migrant Program parents. 

In 1980-81, 48 secondary Migrant Program parents attended local PAC meetings. 
This school year 54 attended the Secondary Districtwide PAC meetings. 

The 1981-82 Elementary Districtwide PAC meetings and training sessions were 
attended in all by, 63 Migrant Program parents. The figure from 1980-81 
was 92 parents. These figures are not directly comparable since in 1980-81, 
these meetings included both elementary and secondary parents. 
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.0/ 

15 
0 
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Figure P-l. • DATA REGARDING PARENT ATTENDANCE, DATES, AND OFFICER ELECTION FOR LOCAL » DISTRICTWIDE PACS. 
• (Page 1 of 3) 



School 




Travla llelghte 
Walnut Creek 
O Webb 
Wlim 
Woo ten 
A Zavala * ' 



Month and Date 



Sept Oct 



Nov 



Dec 



Jan 



Feb 



Mar 



Apr 



10-13 11-20 
10-1* 
10-14, 



12-08 



03-09 



10-81 



12-10 01-27 
11-03 12-01 
11-11 12-10 
11-18 12-10 
11-09 12-02 
12-16 



02-25 
02-25 



10-}? 11-10 12-08 (01-1 2) * 
09-22 10-13 

10-11 . 11-U 



03-04 

02-02 9 03-09 
02-10 03-02 



09-29 



10-13 11-10 



10-13 



10-28. 11-18 



12-15 
12-11 

12-08 
12-09 



02-23 



04-06 



May 



05-11 
05-06 



05-13 



05-05 



. Total Title I 
Total No* No* of Migrant and Migrant 
of Heetlnga Program Parenta ' Program Parenta 



2 




0 




6 


4 




0 




29 


*2 




4 

0 . . 




24 
7 


3 




4 




19 


3 




0 




11 


2 




o ; 




4 


3 




44 


• 


44 ' 


3 




5 




15 


4 * 




0 




13 


5 




6 




25™ 


2 




0 




23 


1 




2 




2 


2 




s ■ 

0 




16 


' 4 




0 




*42\ 


4 . 




- 3 




21 



TOTAL 



17 



19 



5 



97 



460 



772 



Syafbol Key 

A « Title 1 /Migrant Program achool * 
Q * Migrant Program only aclwoi ^ 
* -Meeting "Cancelled Due to Inclemunt Weather 
Date «• Date offlcera Were elected 



Figure f-i, DATA REGARDING PARENT ATTENDANCE, DATES, AND OFFICER ELECTION FOR LOCAL AND DISTRICTtflDE PACS. 
(continued, page 2_ofi 3) . . 
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. 1 o 
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PAC 


09-17 10-08 • 11-12 . 01-21 0*2-11 03-05 04-22 " 05-13 
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155' 
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>* 
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Migrant Program 
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10-15,, li-15 02-18 03-04 04-01 05-06 
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No tot Tha November and February meetings ware also training eeaiilone. 
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Figure p-l # DATA REGARDING PARENT ATTENDANCE, DATES , AND OFFICER ELECTION FOR LOCAL AND 
. DISTRICTWIDE PACS. .(continued, page 3 of 3) 
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DISTRICTW?DE PAC MEETINGST 



TITLE I 
ATTENDANCE 



Till* I 



• AISDA 



MrGRWT K 



TOTAL 



SEPTEMBER. 17 



11 



25 



Orientation 



OCTOBER . 08 



15 , 



25 



46 Workshop 



NOVEMBER 12 



14 



23 Workshop 



Helping your child . 
f tp -read at*hpme 



DECEMBER 



NOME ^T I N G S 



JANUARY 21 



li Old business ■• ' * meeting because of bad 
New business * weather 



FEBRUARY 11 



19 



'10 



11 



40 



Speaker* 
Old business 
New business 



MARCH 05 




26 



Old business 
New business 



APRIL 



22 * 



Fundirtg update Application and planning 
15 retentions . \ Committee Meeting sched- 
Promotion Policy * ulod 



MAY 



13 * 14 



.] 



A program produced with 
49 m EntertaiJinpnt St* Ebno and Govalle pre- 

K students and teachers , 



TOTAL 



92 



,63 



85, 



240 



Figure p-2. 



TITLE I/MIGRANT PARENTS, AISD^TAFF., AtiD OTHERS WHO ATTENDED THE ELEMENTARY 
DISTRICTV^tDE PAC MEETINGS. • % h ; 
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School 



Number of Training 
Sessions Held 



Number of Titie^ I 
Parents Attending 



Number' of Migrant 
Program Parents x 
Attending 



Allan 


1 




. 8 


-4 


Aillson 


0 




0 


v 0 


Becker 


1 




7 


0 


Blackshear 


1 




3 


0 


Brooke 


1 




0 


5" 


■ Brown 


2 




19 


0 


Campbell 


3 




16 


0 


*Cook ~ 


1 


• 


* 0 


8 


J)awson 


0 




0 


0 


Govalle 


0 ■ 




0 


0 • 


Harris ■ 


2 • 




52 


• 0 


- Langford 


r 




9 " i 


0 


Linder • 


2 




'38 


• 0 


Maplewood 


1 




13 


X o 


' Metz 


3 




50 


13- 


Norman 


0 




0 


0 


Oak Springs 


1 




• l' 


0 


Ortega 


1 




4 


o 


( Pecan' 'Springs 


1 




9 


0 


Ridge top 


0 


- 


0 


0 


Rosedale 


' 0 




0 


0 


Rosewood 


0 




0" 


' " • 0 


Sanchez 


0 




0 


0 * 


*St. Elmo 


2' 




-* 0 


36 


Sims 


1 




3 


0 


Travis Heights 


•3 




21 


6 


Walnut Creek 


1 




10 


0 


Winn. 


1 




1 / 


0 


Woo ten ^ 


2 




25 / 


0 


* £ Zavala 


_1 ' 




4 


2? 

» 


TdTAL 


33 




299 


, " 68 



,*Note indicates Migrant Program schools only. 



FigUse P-3. COUNT OF TITLE I/MIGRANT PROGRAM PARENTS ATTEJ 

PAC workshops/training sessions.. 
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Attachment P^2 
(Page 1 of 2) . 



AUSTIN HtDEFENDZJIT SCHOOL- DIST3ECT 
Office of Research and- 'Evaluation . 

' Septeaber 17; 1979 



TO: 



Titla I Contact Parsons For Parental Involvement 



FROM: ' David Doss 

SUBJECT: Definitions Used in the Evaluation 



I believe you have recently received a copy of t^e objectives for the * 
Title I Parental' Involvement Program from Alicia Talamantes. Those 
objectives outline the core of what the evaluation will be examining 
this year as tar as parental involvement is concerned. 

I vould like to share with you some "understandings" that Lee Laws, 
Alicia, and I worked out to help clarify exactly what the .evaluation 
will use in determining what is and what is not a parent-training 
session. The understandings are included, otx. the attached page* + 

As you can see, the minutes , and agendas are crucial tot an accurate , 
evaluation. of this component*, please make an effort to see that tfiese 
documents clearly relate the type of activities whic£i qccur at your ... 
meetings. ^ ' -\. • , w . 

If you have day questions about tfae^attached agreements , please call 
me at 45&-1228, r^- 11 * * 



Approver 
Approved: 
Approved: 



S«n£ox? Evaluacor for Compensatory Education Programs. 
Ulrector of Q££fi& of Research^&nd Evaluation ■ 
Director of Elementary education • ^ ' ' [ , - 



cc: Lie Laws . * r 

' Alicia Talamantei \ 
\ Titla I Reading Coordinators 
; Titla I. Principals . 
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' • Attachment .B-2 

(continued, page 2 of 2> 

apstdt dtoe pihdeht • school pigisicx 

bffica of jiesearcn and Evaluation t 



"TOD2SSTAHDINGS" CONCZRlffiJG PAREHT TSABUNG 



1. At the local campus le*el,< only those parent*training sessions 
organised by the Title I community Representatives or campus 
contact persons 'will be' counted. 

2. Parent- tr aining sessions may be held at the time of local PAC 
meetings or separately.. 'The determination of whether or not 
a mvt f rf .T ig is considered to involve parent training will be 
based on the meeting agenda and minutes. " ^ J „ 

Items, such' as the following are considered regular PAC business 
and do not q ualif y the meeting as apparent-training session. 

a. Review ot Title' I At^lication. 
! ' b. Review of Title I regulations. 
c- Review of Title T budget. ' 
d. % Election of PAC officers, 
i e. ' ' Reports' from Districtwida PAC meetings.' 
% f . Evaluation reports. 

' Distribution or required information (Title I law, 
y regulations, .etc.). % % 

Presentations such as\the following would be considered parent- training. 

a. An ia-deoth presentation about one Tittle I component. 
* b, A presentation on a topic of interest to' the parents such 
as the following: 

• # ^ -^ p-Q ^elp theix' cHil'teen with reading "- " 

• discipline 
* » what .is Title I? 
*~ a description of the school's Tittle I program 

If parent-training sessions *ra ^held .separately from PAC meetings at 
either level, we" will need a description and list: of parents who acttincied* 
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'Instrument Description: MSRTS Records 
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- 3riai description of- the < ^<g~g^« 

With ehe M3ETS Citric, the Title I Migrant Evaluator revieved *the MSRTS records and 
correspondence to ascertain If each of che 'objectives of che MSRTS Component vat mat* 



To vhea v*s the: Izacrsret te^^tsrtd? 
MSRTS dark* 

tor tagrr ggM w the jaacstatsg a^^ «tarsd? 
Once. 

Than w the ias cr,raa g_ ar fa r'-r' , < gared? 
May 19, 1982. 

, ^ari v, ai the iaacysaat .sc^tTi 4 stand? 
The MSRTS Clerk's of flea. 

#ho a&<^«tarad the iastrssaag? 



None were Identified. 



The. Title I Migrant Evaluator. 

That sr*f***» did the a'^-'^graggrs hare? 

Not applicable. fc» ° 

7as the laarratat a^ 4 ^-stared 'inder standardised ccsdisig^s? 

Not applicable. 

Sera there Trsblara yish the tastrissteas or she adsisismsist: shas aia 
affect the Talidirr of the data? 



«ho deveittsed the isatysgast? 
Not 'applicable. • f 

Taag rsliahilir-r and Tilidirr data are available eti the isatrssiass ? 
None. • i' 



Are there gors data arailable far i^ceraragj^g the rtsulss? 

' No. 



. ! 
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MSRTS RECORDS 

m ■ 

Purpdse 

The MSRTS Records were reviewed in order to gather^ information relevant to 
the following decision and evaluation questions: 

Decision Question D5 . Should the MSRTS Component be continued 
as it is, modified, or deleted? . « 

. Evaluatio.n Question D5-1 : Were the Components objectives 
/ met? s> 



Procedure 

i 

i 

Throughout the. 1981-82 school year, the MSRTS Clerk updated the MSRTS records 
as students were added, withdrawn, terminated (as eligible migrant students), 
etc* Copies of the eligibility forms were sent to ORE as they were received 
by the MSRTS Clerk. Also shared was information on the termination of any 
students. When students appeared on the Migrant Student Attendance Record 
(see Appendix G) for whom we did not have, an eligibility form, the Clerk w^as 
called and asked to send a copy of the eligibility form to ORE. In mid-May 
the Clerk was contacted .to arrange a time for the Evaluator to come and review 
the MSRTS records to see if the objectives were met. When the interview time 
was set a memo (see Attachment Q-l) was sent to tK£ Clerk and her supervisor 
to remind them of the meeting. On objectives that were not measurable by 
examination of the records, the Evaluator queried the Clerk about the achieve- 
ment of these objectives. The Evaluator also randomly selected 10 students 
f^om the Migrant Student Master File (Appendix F) to check tp see if their 
MSRTS records were in order. 



Results * 

Evaluation Question D5-1 : Were the MSRTS Component's objectives tnef? 

Objective During each fiscal year the district will maintain auditable eli- 
gibility files and implement MSRTS procedures to ensure transmittal 
and retrieval of the most current academic and health information 
available for Migrant Program students in this district... 

Personnel assigned^responsibility for records maintenance will: 

Develop and/or maintain audi tab! el eligibility files as follows: 

• Eligibility forms for formerly migratory students. (status 
3, 1 6, inclusive.) will be maintained by the year and month 
within the year, that a students eligibility will terminate. 

- ■' • "A 
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• Elfgibility forms for current students (all status 1,2, 
4, 5 inclusive) will be maintained in alphabetical order 
by individual campus.' 

• All eligibility forms will be retained for a period of , 
not less than six years from the date of. identification. 

Using the list, of the 10 randomly selected migrant students, as well as a 
general review of the records, the Evaluator established that the eligibility 
forms were kept in the appropriate order. All 10 students were easily and 
quickly located. The Clerk stated the eligibility forms were kept for the 
complete time period. , 

Identification and recruitment of migrant students will be 
conducted in accordance with the fo.ll owing procedures: 

Objective Before September 30, of each school year, district records will * 
have- been surveyed to verify the continued residence of all 
formerly migratory students (Status 3 and/pr 6). 

Personnel assigned responsibility for identification of migrant 
students will : 

* Review prior year eligibility forms and develop a list of 
students who were identified as formerly migratory during 
the previous year. 

• Verify that each student has reenrolled in the district and/or 
still resides in the attendance area of this district. 

The Clerk reported that the community representative did the residence checks 
where needed. District records ,( through ORE) were used to gather addresses 
of students and develop appropriate lists of formerly migrant students. 

Objective Witbin two (2) weeks after receipt^of the computer printout 

listing Status 3 and/owP6 migrant students automatically enrolled 
by the central computer banHn Little Rock, the continued resi- 
dence in the district of all formerly migratory students will be 
certified by the superintendent of the local education agency. 

The Clerk reported this objective was met. Before the printout was received/ 
the community representatives were already checking on students' residences, 
etc. This and" using District records greatly facilitated the meeting of this 
objective,. * 

Objective Within two. days after each current migrant student (Status 1, 2, 
4, and 5) is identified, eligibility forms will be r transmitted to 
the' 'district's designated terminal site. 

♦ . • -- > 

: Review pr?or year eligibility forms fo,r current migrant students 
(Status 1, 2, 4, and 5) and/or records and develop an alpha- . 
betized list offr those students who were enrolled in the district 
during previous year. ... 
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Disseminate the list to each campus in the district to assist 
campus personnel (office staff or teaching staff)' in identi- 
fying those students as they return to the district. Campus * 
personnel may* then proceed at the discretion of €he district 
to: % i 

• notify MSRTS personnel; or, # 

• complete eligibility forms. 

Establish contact with appropriate community/county agencies 
or organizations to advise each of the availability of migrant 
services in the district. 

Maintain daily contact with individual campus central office 
personnel to obtain a list of currently enrolling students 
for determination of eligibility for migrant services. 

^ ( Obtain eligibility information including the signature of the 

student's parent or guardian either: t 

\ -\ 

W • at the school as a Student enrolls' in the district; or, 

• by visiting the home of the student. 

Provide a.^copy of the signed eligibility form to the parent/ 
guardian. ^ ■ % * 1 

at , Proceed with processing of* completed eligibility forms as 
described in Step II. 

SPECIAL NOTE: ^ . r \ ' 

If a student entared v pe district as a current migrant (status 1, 2, 4, or 5) 
during the prior yfeaW but has, not moved within the 12 months since* that enroll- 
ment date, the district is not required to obtain a new eligibility form for 
that student. The eligibility form obtained previously fray be updated by the^ 
district,, using rednnk, as* follows: 

• Record the status change on the eligiWlity form in the* space provided: 
Section A, line 5; Section B, line l1V\ ^ 

• Proceed with enrollment by updating the enrollment data on the Educational 
Record. 

• Alphabetizing eligibility formi by district. 

• Recording the name of each' student and the date sent to the designated 
terminal s\%e in a district ledger. 

^ : , 1 > '' ' 

• Forwarding eligibility forms to the designated terminal* site. 
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The Clerk stated the majority of the eligibility forms are transmitted within 
the two-day deadline. Sometimes they are not if fche community representative 
has to recheck any information — like when the eligibility form.-is inaccurate. 

A list is developed at the beginning of the year (with ORE's help) and is 
disseminated to campuses. The. campus personnel do not notify MSRTS personnel 
directly or complete the eligibility forms. The community representatives 
handle the campus contacts and completion of the eligibility forms. 

The Title I/Migrant Administrator and other administrative personnel make the 
contacts with other agencies/organizations to advise them of the Migrant Program. 

The MSRTS Clerk does not maintain daily campus contact as it is felt unnecessary 
and impossible with 81 schools. 1 

The community representatives handle the contact with parents and the comple- 
tion of the elig ibilit y forms. After the forms are completed and signed, they, 
are forwarded to the MSRTS Clerk for proc es sing into ttxe MSRTS system. 

The Evaluator verified that the Clerk made the required changes (currently to 
formerly migrant) in red ink. The eligibility forms were kept in the. proper . 
order. The Clerk showed the Evaluator the ledger where she kept ail the various 
transmittal "information. It looked very complete and up-to-date. Dates were 
.entered when each form, was forwarded to the terminal site. 

Objective Transmittal arid processing of enrollment and/or withdrawal informa- 
tion (academic and health) will be effected within two days after 
such information becomes available. 

Enrollment procedures will include: , .* 

• Reviewing each form for accuracy and completeness. 

. •'Filing- of original copy in auditable file. 

" > • Attaching Educational Record from prior year to eligibility, 
form if. one is available. 

• Alphabetizing 'eligibility forms^by campus. : 

• Recording the name of each student and the date' sent to the 
designated terminal site in a district ledger. 



Forwarding eligibility forms to the designated terminal site. 



Processing incoming records will include: 



• Comparison of information received (critical data) with the 
■ eligibility form retained by the district. 

• Scanning all incoming forms for medical alert flags and 
notification of appropriate personnel if such occurs. 
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• Recording date each record was received beside the date 
each was sent to the terminal site. 

» . 

Disseminating records appropriately. 

m Original copy of Educational Record filed 1Yi / \ * 

auditatjle file for use in updating. , 

•# Duplicate ocopie* of Educational Record, Transmittal 
Record, and Skills Printout (Skills Information System) 
, routed 4 to appropriate migrant instructional staff. 

•• Copies of medical forms to health personnel. 

The Clerk reported with few exceptions the two-day deadline was met. These 
excepti&ns were when some information was not readily available and had to be 
tracked downT* The Clerk did review the forms for accuracy, etc. The originals 
of the forms were in the files - for the 10 randomly chosen students and others 
just spot checked. The Educational Records were attached where available. The 
ledger reflected the enrollment transactions as it was supposed to- do. 

The Clerk reported checking all incoming information foj accuracy with District 
records already available. The Nurse is sent copies of all incoming forms so 
shd-caa make the judgment about any medical needs. The. dates the records were 
received were noted in the apprQpriate location. 

The Clerk reported appropriate dissemination of the records was completed. The 
Evaluator verified 3fehe Educational Records were kept in 'the auditable, f ile. The 
Clerk sent copies of the educational data (indluding the SIS information) she 
received to the appropriate teachers. The Nurse received copies of the medical 
records. * » 

Updating of records will occur on the following timelnne: 

Objective Within two days after withdrawal of a student (currently or formerly 
migratory) at any time during the school year, updat^ information, 
(medical and academic) will be promptly forwarded to the designated 
terminal site; and 

The Clerk reported' that whenever possible, the two day deadline has been and is 
met. However, it is not always met because .the academic, and medical information 
is not always available ,that soon. • . . 

Objective Final update' information will be forwarded to. the designed terminal 
, ... site for Status 1, 2, 4 and 5 students on the following schedule: . 



i 

Medical update^between March V and April 14. 
Academic update-between April 15 and. April- 30. 

Information to be provided for updating records will include: 

. Transfer Record (Skills Information System) » 
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, Educational Record (CHterion^Referenced Test Data; if 
available) 

* Medical Record (Screening/treatment data), 

. > 

The Clerk reported the Nurse handled the medical update and it was within the 
timelines. The Clerk stated she met the academic data timelines except for 
two schools who did^ not get their information in on time- However, their 
data werg transmitted only a couple of days after thq deadline. The appropriate 
records (including SIS data) were included. The Nurse took care of the Medical 
Record. 

Objective Within two days after the close of the regular school year (for 
Status 1, 2, 4; and 5) and/or a summer program if applicable ' 
(for .Status 1, 2, 3, 4, 5, and 6), withdrawal notification for 
each student enrolled in such program will be transmitted to the 
designated terminal site. - 

The Clerk indicated (at the time of the interview) that sihce school was still 
in session, this objective had not yet been met. She reported she would make 
every attempt to make the deadline, but doubted she could complete everything 
required within the two-day deadline. At a subsequent contact in mid June, 
the Clerk reported withdrawal information for Status 1, 2, 4, and 5 students 
h^s now been completed. 



This objective was sent by the State and is not adequately geared to large LEAs 
who have to deal with the logistics of a large number of schools. 

Objective Procedures to be implemented to ensure accomplishment of the 
■ obj.ectfve include: 

• Migrant teacher and/or aide and health personnel encode update 
information and route to appropriate personnel* 

• Staff assigned responsibility for MSRTS record maintenance 

• * » % - 

••Scans for accuracy and completeness and. corrects coding if* ' 
necessary. 

Records information in red ink on original copy previously 
retained in audi table file; 

••Proceeds to alphabetize, log and forward as described in the 
- ~ ~ last three items under Enrollment on page 27. 

As reported already, the Nurse handles all the health data required by the 
system. The Clerk reported that she (not the teachers) does ,all the coding on 
the Educational .Records - but the teachers give her the information and do 
complete the SIS forms. The Clerk reported she definitely checks everything 
for accuracy. The Evaluator verified the use of the transmittal log, the coding 
in red ink, and the maintenance of the original form. ~ 
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Objecti ve MSRTS assigned personnel and Migrant Program Directors will attend 
training sessions to develop competencies in MSRTS -component activ- 
ities to ensure compliance with Federal' law and applicable regula- 

* tions. . 

The Clerk attended several sessions during the year at Education Service Center, 
Region XIII (tlya designated terminal site). The Clerk also attended a District 
SIS training session in August/ The Administrator reported she worked more 
closely with the Service Center staff than previous clerks to assure AISD was 

following correct procedures. , 

\, m 

Objective Component activities wilf be,; evaluated by Jose Mata/Catherine 

Christner on a monthly basis to ensure operational effectiveness 
and accomplishment of objectives. . 

Due to AISD f s administrative reorganisation, "the supervision of the Clerk 
and her duties fell to the Title I/Migrant Administrator. The Clerk and 
the Evaluator talked by phone several times monthly on updating records, 
questions about enrollment dates, etc. At the Admifiistta tor's request, the 
Evaluator developed the MSRTS Clerk's Monthly Report (see Attachment Q-2) 
to help better visualize the Clerk's activities, during the interview the 
Clerk showed the Evaluator the completed forms and. indicated .this form had 
been helpful. 
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Attachment Q-l" 

81 • 26 AUSTIN INDEPEMJbiT- SCHOOL DISTRICT 

Office of Research; and Evaluation 0 

. t • - iMa y 14 » 1982 . ' - 

f... ' "-• 

- * ■ 

TO; Holly tfelson 

FRQH: Cather^SeCh'ristner . ' '9 

SUBJECT: Examination of MSRTS Reforms 



This memo is to confirm our appointment for an interview on May 19, 1982 
at 3:00 p.m. in your office. 

* 

I will review the MSRTS records and eligibility forms etc., to e x a min e 
the achievement of the objectives for the MSRTS Component as stated in 
che 1981-82 Title -r Migrant Application. . 



cc: Oscar Cantu 
lee Laws 



APPROVED: ;7Vt)* /^^^W 



Director, Research- and Evaluation * 




\ * ■ 

V , MONTH 

MONTHLY HSRTS CLERK SERVICE REPORT * * 
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f APPENDIX R • - 
HIGH. SCHOOL MIGRANT PROGRAM TUTORIAl/.SERVICES 
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Taacmmant Description? Migrant Program Tucorial Teacher Interview _ 



3rief description of the iaaeyatnc : 

The format consisted of six questions asking teachers about the various aspects of 
the tutorial •program* 



To vfacn via 



she instf^ent arfrs-tr. 4 . 



atareoV? 



The two high school Migrant Program Tutorial teachers. 



Hcv sanr clsas vas she las 



it ^daislstared? 



Once to each teacher* 

1 7h*n was the iaaffrsstnt adaisf 

March 26 and March 27^982. ^ 

] Share vas the iaacyacas. administered? 
In "the teachers' classrooms. 
Sho adsisiasarcd the tsatyacsc? 
The Migrant* Evalua to r* 

Thas eralsiag did she adsial'stracors have? 
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Training and experience in interviewing techniques. 
Vas che <*«gyseas administered 'itder standardized cccdi sloes? 



Not applicable* 

i 

Vara shar* grgblggg *ish the lassysaas or she 



affect the valid! ry of the dasa? 
None were identified* 

Sho. developed she jaagrgsaA? 
The Migrant Evaluatbr* 





i-is tratica thas sight 



Sfcae reliability asd validity data are available as she Isssr-ssest? 



Hone* 



No. 



Ara shara torsi daca available for iacarara eiag she resulssl 
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Instrument Description : Student Roster, High Schoof Migrant Program Tutorial Services 



3riei description of the iascraent: 



The instrument is a one-pa$e o&tipart form upon which the tutorial teacher records 
scudencs tutored \ dates, tiaes, grade, skills tutored in, and who referred the 
student for services. 



?o when was rha iaatysaest adaiatsterad? 
- t — 

The two high school Migrapt program tutorial teachers ♦ 

Hcv aaav tisaa was Sim iaatrtseat ac^r}'' i tared? 

Each time a student was tutored. 

Shea vas tiha iaatrsaent adniaiatared? 

At the teachers! convenience. 



Scar* vaj the laatr^ant a<?«fff ulster ad? 
Wherever was convenient for the teachers* 

7ho adsiaiatared the iaatrttseat? 
Self-administered . 

Vhat cr^^^g did the adaialstrasars have? 




Directions were included with the form* 

tfcft iastrsaeat adaiaistarad voider standardised conditions? 



rssent or cha adainistracisa thac night 



Vera thara trsbleg g with thg iaag 
aifact she validity si the daca? 

None were identified* 



gho developed the i^3tr\=etit? 

The Migrant Evaluator and the Secondary Migrant Supervisor* * 

Sfea- reliability and validity da& are availabla on the inscr-mant? 



Hone* 



Ara thera tors data availabla far insar-sracin-g the rasulss? 



; no. 
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DOCUMENTATION OF THE HIGH SCHOOL 
MIGRANT TUTORIAL PROGRAM 



1 

Purpose 



Although this appendix was not planned in the Title I Migrant Evaluation 
Design for 1981-82, the information obtained from two information sources 
is included here. The information was gathered afr the request of the 
Migrant Program staff who initiated* a pilot tutorial program in midyear 
as a possible way of better serving high school Migrant Program students* 

This appendix documents the Migrant Program Tutorial Teacher Interview and 
the ^tudent Roster -High School Migrant Program Tutorial Services. 



Procedure 

The Student Roster for Higfi. School Migrant Program Tutorial Services • (Attach- 
ment R-l) was developed in midyear for the high school tutorial teachers to 
document whom they served. A set of directions (Attachment R-2} was slant to 
the teachers along with a cover memo (Attachment R-3X. The teachers returned 
their completed fprms to the Migrant Program Evaluator^ who tallied the results 
by hand . . > 

The Migrant Program Tutorial TeacherUnterview .{Attachment R-4) was developed 
after the Secondary Migrant Program Coordinator indicated the teachers had 
reporting problems with getting the tutorial to function* See Attach- ^ 
ment R-5 for cover memo re: the .interviews. The teachers were interviewed 
on April 26 and April 27 by the Migrant Program Evaluator who summarized the 
results of the interviews. * ~ 



Results 

^ Migrant Program Tutorial Teacher Interview 

The* infprmation gathered will be reported by interview item. . 

* '** 

I. What have been the problems associated with establishing the tutorial 
program at your school? 

Both teachers stated by far the major problem was getting students to 
come. Students simply do not show up even when they tfiave made an appoint- 
. ment.. They (the students) give lots of excuses, especially after school, 
such as they have to catch a ride, go to work, catch the bus, etc. 
Tutoifing just does not have priority for them. Both teachers were 
frustrated over student non attendance. Each had done a variety of things 
to remind students ,of their availability - sending students memos, 
announcing their availability through other teachers and the Migrant 
Program teachers, and reminding students directly in conversations. 

I 
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2. Based on the total time you have spent working on the tutorial program, 
what percentages of time have you spent on each of the following? 



j 



tu toting students 


75% 


453 


paperwork 


57. 




planning 


57. 


If. 


consulting with teachers 


5% 


507. 


encouraging students 


57. . 




other 


57. 





The percentages listed by the teachers are indicated above. One teacher 
reported initially he spent much time encouraging students, but the 
percentages of time listed reflect his time now. He has one student who 
comes regularly with no encouragement. The other teacher still reported 

> spending slightly, more time encouraging students to come rather than 
actually tutoring them. 

-3. Do you feel the Migrant Program should continue with the high school 
tutorial program? 

Both teacher felt the program should not be given up, but each suggested 
different approaches (see //4 below) be used. 

4. ' What are, some improvements/options you Would suggest in the program 

that would make it more effective? 

As* one teacher put.it, the prpgram could be successful if the* students 
would come for services. He felt that students do not like taking their 

> own time (before or after school). He suggested thet U. T. students or 
even upp^r level high school students be hired to come and work with 
individuals within class or pull students from class to work with tfieta. 

The other teacher felt that perhaps a daytime lab situation might work, 
or have tutoring after school (even in the^ evening* or on Saturday) at 
another site. He felt students would not enroll in a laiT unless they re-^i 
ceived credit for it (TEA currently does not allow this). He suggested 
this lab could precede a student registering for the Fundamentals of 
Math or Fundamentals of Reading tutorials. He also felt reaching these stu- 
dents would be better achieved in junior high since so many have attitude 
problems by the time they are in high school. 

5. Hope you had problems with students not coming for services? If so, , 
why do you think students are not coming? 4 

* ■> 

Both teachers reported , students not homing was by far the largest ^problem 
with the tutorial. One teacher 'reported students constantly use Excuses 
with him - I forgot, T had to go to work, catch a .ride, catch the 'bus, 
etc. 

The*other teacher elaborated about the reasons he felt students did not 
come. He felt many students have attitude problems. By 'the time they 
reach high school, they are very used to the -situation (of being, very 
behind in school). They don r t care anymore and don't try anymore. Social 
pronations haye hindered them - they move up whether or'not they have 

« 
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passed. He feels mariy patents have encouraged* students to stay 'home - 
the students are given so' many adult responsibilities at home very early * 
in their life, that academic priorities fall by the wayside. There is a 
need to educate parents in many cases . • 1 * * 

6. What have you been doing to try and encourage students to come in for . 
tutoring? 

Both teachers reported making a lot of contacts with students. The 
tutoring was offered at all hours - before and .after ^chool and lunch 
periods. Every time the teachers saw the students they would remind 
them. One teacher used his off-period to go talk to students to 
encourage them to come in. Contacts were made' frequently with'other 
teachers (including the Migrant Program teachers) to tell of the tutorial 
availability. Memos were sent to the students at. one school. 

•..;*•- 

Results 

Student Roster for High^chool Migrant Program Tutorial Services 

■ c 

The two math teachers mailed their completed rosters to the Migrant Program 
Evaluator. Several "reminder* 1 calls were made to them re: turning in the v t 
completed rosters. Only one report for, February was received from' one school, 
while ones for March, April, and May were, received from the second school 
(where the program was begun later) . ^ 

At the first school, six students were seen in all. Only two of these were 
seen two times, the rest were seen once. The amount of time seen varied 
between 15 minutes and one houj: with the majority of th^ sessions being 
30' minutes in duration. Most of the sessions were before school. The subjects 
the students were tutored in were math computation, math concepts, and/or 
science. The .teacher did not indicate on the roster who referred the students, 
but had indicated in the interview that he generally sought them out. 

At the second school, only one student was seen over the three-month period. 
She was seen^ a total of 31 times for a total of 23 1/3 hours,. The average 
amount of . time spent per tutorial session was '45 minutes . The sessions were 
all before school. In March the stude'tftT^as tutored in both math computation 
and math concepts. In April and May, she received help only in math concepts. 
The teacher repofeted in the interview that initially he informed her of the k 
tutorial services available and after that she came on her own. 



SCHOOL 



STUDENT ROSTER 
HIGH SCHOOL MIGRANT PROGRAM TUTORIAL SERVICES 



TUfORfrU. TEACHER 



- 00 
— H 



to 



Skills Tutored In: 



Referred by : 



STUDENT 
NAME 


AISO 
ID I 


GRADE * 


DATE 
TUTORfO 


TIMC 
TUTORED 


AM 

or 
PM 


READING 


MECHANICS * 
Or WRITING 


ENGLISH 
EXPRESSION 
(GRAMMAR £ 
JSAGE) 


il 

§ 

o- 
z 


MATH CONCEPTS 


SCIENCE 


CO to 

c o 
o — 

to 


OTHER 
(DEFINE) 


' STUDENT 
(SELF) 


-H O 

> > 

33 Q 


-MIGRANT TEAC0ER 
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Please return the original of this form when completed to: 
Catherine Chcistner; Admin. Bldg., Box 79 
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81.26 ♦ Attachment R*2 

AUSTIN INDEPENDENT SCHOOL DISTRICT (Page 1 of 2) ■ 
Office of Research and Evaluation 



DIRECTIONS: STUDENT ROSTER - HIGH SCHOOL MIGRANT PROGRAM TUTORIAL SERVICES 
\- 

For each time a tutorial student is served, please enter the following: 

* * * * 

Student Name Enter each tutorial student's name (last .name, . first name) in 
this column; 

r 

AISD ID// Enter each tutorial student's AISD // in this column. If this 

information is not readily available, leave it »blank 4 ahd it 
will be completed by ORE personnel. 

* 

Grade * s Enter each tutorial student's grade in this column. 

Date Tutored Enter the date the student was tutored (as in the example) in . 
this column. 

Time Tutored Enter the number of minutes the student was tutored in this 

column. * % • 

AM or PM Enter AM in this column if the student^was seen in the morning 

and PM if 'the student was seen in the afternoon. 

Skills Tutored In : 

There are a number of skills listed under this column. Please 
place a check mark(s) .under the skill (sO on which you and the 
student worked. If the skill is not in this list, check other 
• and write in skill area. *" 

Referred by : Plac^ a check mark under whoever referred* the student for tutoring. 
An example of a completed form is attached. 

r 

If you have questions about this form, (or need more copies) feel free to 
•cal'l Catherine Christner at 458-1227. 

Please send the originals of the completed forms (your' re welcome to keep 

the copy) via school mail to Catherine Christner, Administration Bldg., Box 79. 

Send them % at the end of each month. 

Remember to 'enter each time you see & student on a separate line. 
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SCHOOL 



STUDENT ROSTER 
HIGH SCHOOL MIGRANT PROGRAM TUTORIAL SERVICES 



TUTORIAL TEACHER 
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Skills Tutored In: 



Referred by : 



STUDENT 
NAME 


AISD 

. lb 1 

• 


GRADE 


DATE 
TUTOR1D 

*> 


TIME 
TllTORFf) 


AM 

or 
PM 


READING 


MECHANICS 
OF WRITING 


ENGLISH 
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(GRAMMAR & ' i 
USAGE) " , I 
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M*TH CONCEPTS 
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OTHER 
(DEFINE) 
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(SELF) 


CLASSROOM 
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MIGRANT TEACHER 


. TUTORIAL TEACHER 
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Please return Che original of this form wl!<L completed to: 
Catherine Cfhristner, Admin* Bldg. > Box 79 
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81#26 " AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment R-3 

Office of Research and Evaluation * 

February 8, 1982 . 




TOc . , High School Migrant Tutorial Teachers 
FRQM: y Catherine Chris tner • * 
SUBJECT: Student Rosters fo* High School Migrant Tutorial Services 

Enclosed are the rosters on which afce^to be recorded the Migrant Program 
students you have .tutored. Als<^ included are a set of directions. 

Please call me 4t 458-12£7 if yoii~-nave any ques:ions or need any more forms,. 
At the"* end of eacft month, please send me the orLginals of * the .completed* 
forms.. "You may keep* t)ie copies for your record.*. / , 

cciig ; • • \ [ 

Enclosures '* « ,» • . , 



APPROVED: 



Director, 'Research arid Evaluation 



APPROVED ! 




^Actfai^g Assistant Superant<md4ntf rot. Secondary Education 



cc; Jose -Mata w 
Lee Laws ' 1 ■ •* 

Adan Salgado 
James. Allison 
. J.. M. Richard 



8i # 26 ' Attachment R-4 

MIGRANT PROGRAM TUTORIAL TEACHER INTERVIEW- 

f 



\ 

What have been the problems associated with establishing the tutorial program 
at,yj5ur school? 



Based on the total time you have spent working on the tutorial progr^jQ, what 
percentages of -that time have you spent on each of # the following: 



-si- 



tu to ring students . ■ 

paperwork ' * 

planning 
* 

consulting with teachers regarding students 

e 

encouraging ^.students to come 

qther (please define) ] m 




z^as 



Do you feel the Migrant Progfam should continue with the high school tutorial 
program? 



• ' . • - ' I 
.What are some improvements/options, you would^ suggest in the program that would 

,tnake it mote effective? 1 



Have yc^. had problems with students not coming for services? If so, why do A 
you think .students are not coming? 



1 . ■ 

have you been doing to try and encourage students to" come in ioj tutoting?. 



- x > R-rll 
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. Attachment R-5 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



April 1^,1982 



Marcos ;M. Esquivel, Albert Casarez 
exhristner , 



TO: 

FROM: - Catherine ^hristner, Migrant Program Evaluator 

V 

SUBJECT: Migrant Program Tutorial Teacher Interview 



f 



In order to document your experiences as tutorial teachers, the Migrant 
Program staff has requested that I conduct an interview with you for this 
purpose. I have enclosed a copy of the interview format for. your review 
before. the interview is conducted. • . 

t % ' 

Mrs. Leonila Gonzalez will be calling you soon to schedule an interview 
time that is convenient for you. The, interview should take about 15 minute 
t will be .happy to pick up your completed student rosters for March at the 
time I come (if you have not already mailed them in) • 

thank you for your cooperation" in this matter. 

CC:lg , - *** 

Enclosure ' . • 



APPROVED: 




Erector, Research and Evaluatiot 
J 



X 




Acting Assistant Superintendent f.or' Secondary Education 



cc: Adan Salgado 
Jack- Allison 
' \ tee Laws 
Oscar Cantu 
' Jos^ Mata 
Imelda Rodriguez 
}% - 3. S M. Richard 

v 



v / 

* / 
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Title I Migrant/Title - 1 Regular/Title VII 
APPENDIX S 
'Pre-K Teacher Interview 



rv 



S-1 
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Instrument Description: ^Pfekinde r g a ten Teacher Interview 



. 3rlaf description of cha iaacyaeac ; ^ 

Ine inte&iew consists of 12 questions for all prekindergarten teachers, 3 questions 
cor TitlevII teachers only, and 2 questions for Title I/Mi$rant teachers* The 
questions deal with instructional language, curriculua, diagnosing, planning, organi- 
zation, teacher contact, parent contact, community representative contact, supervisor 
contact, inservice', aides, and "At Howe" activities. 



To when v*a cha iaatrsatBt adnialstared? 

9 

Title I Migrant, Title I Regular, and Title VTI -prekindergarten teachers. 



How aaay vas cha laatsgitat adnisls cared? 

% Once. 

Shan was taa inacrsaant adaiaiacarad? 

April, 1982. 

ghgra was tha Issrraeac adai aigtarad? 

In their classroom or other school locatibV of their'choice. 

adaiaia tared che iastrgaest? 
A consultant. 

5hac graining did the adaislstratqrs have? ' c * " 

^ •* 

General interview training and interview training specific to this interview format 
and situation. , 

tta zh* tsszsataz adsini scared uadag stasdardigad ccttditiona? 



eric 



Tea. 



vara 



ghjrg grgblegg with ghy iascrsaaac or cha adaiaiscraticn chat eight 



aif-acr the valid! rr of cha- data? 



ine were identified. 



" Vho cavalcoed cha iaatygcetig* • 

ORE staff with input from t#e program staff. < f 

i- ■ . 

Shag raliabilig and valid irr data- are availabla on the isstt-rcant? 



Sone, 



Are chars tora data ivailabla far integrating cha rtstilcsl 



tfo. 



3?r 



S-2 



Purpose 

• <* • 

The Prekindergarten Teacher Interview was developed in midyear after an 
expressed need Jtiyprogram staff to have comparisons made among the Title 
I, Migrant, andrltie VII Ere-K programs. Attachment S-l is a letter 
explaining the purpose of these interviews • There are no decision or 
evaluation questions being addressed hy^tl>£5 appendix since it was planned 
and developed after the evaliiaticm designs were complete. The main 
purpose was to examine the similarities and differences among the three 
programs. 



Procedure 

In December,, 1981, various program staff were asked to generate items 
for tfte interview by mid-January. ' During February ORE staff members 
generated a pool of possible items. These were collected. by the Migrant 
Program Evaluator and submitted to relevant ORE staff members to review, 
select, change* etc. the items they felt applicable (see Attachment S-2). 
From this input, a draft interview format was developed. This draft inter- 
view format was- sent (see Attachment S-3) to the program staff for their 
review and feedback. After receiving staff input, a final interview format 
was developed. See Attachment S-4. .The interview was kept relatively short 
to keep teacher time required to a minimum. 

An outside consultant was hired to conduct the interviews to maintain 
impartiality. She had worked with our .office previously 
in testing efforts. As a former kindergarten teacher, it was felt she 
would relate well to the pre-K teachers and their experiences. Shei received 
general training in interviewing techniques and. specific training and . 
practice in following this interview format. 

In late March all the pre-^ teachers were sent a memo (Attachment S-5) 
advising fchem of the. upcoming interview. Enclosed was a copy of the inter- 
view format in preparation for th£ir interview. • The Migrant Evaluation 
Secretary called the teachers and arranged the times, dates, and locations 
for the interviews. The interviews were all completed by the end of April. 
The interviewer consulted with the Migrant Program Evaluator from time to 
time to ^ rise h"^lsfe^ progress of the interviews. She reported that _ 
all teafclSra "^fij^ 'fpZendiy and very cooperative with .the task. 

The data were -hand-tallied by program in order that each individual teacher's 
r£spqj3ges could' be ke^t confidential. • 



Results 



the results will be presented in terms the interview questions by program. 
The two split-iun^ci (teachers 1 responses are included with the Title I teachers 1 
Responses. There werje six Title VII teachers, seven Migrant Program teacher^, 
'and seven Title rl teachers, , * 

yys ' ■ s-3 . » 372 
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1. Bo you use English all the time for your instruction? ;Yes No • 

If you use another language please indicate what percentages of etffch 
language you use for each of the following: 

The teachers 1 responses to Question #1 are presented in Figure S-l. Title VII 
teachers all reported using Spanish, only two Title I teachers currently used 
Spanish, and five Migrant Program teachers used Spanish, For ,all three programs, 
English was spoken to^ English-dominant students the majority of time. Only 
for Spanish-dominant students did the TitJ.e VII teachers on the average use Span- 
ish the majority of the time in formal instruction. In informal instruction, the' 
•Title VII teachers and Migrant Program teachers as a group had similar language ue 

2. Question 2 deals with usage of curriculum, 

♦Figure S-2 contains the 'Title VII teachers 1 responses to this 'item. All 
teachers used the BECP curriculum materials as the^ir main curriculum. These 
teachers also used the AISD curriculum in Corner .way. The majority also used ^ 
materials developed by Dr, Barufaldi, as well as other commercially developed 
materials. 

In .Figure S-3 are summarized the .Title I teachers' responses to the curric- 
ulum question. All teachers reported using the AISD curriculum as their 
main curriculum. All also used the Peabody Kit to some degree in their teaching. 
The large majority of teachers had also developed units of their own, 
Barufaldi materials were used by eight of the nine teachers. Only one teacher 
used the BECP in. any way, and this wis only to use some records,. and puzzles, 

The Migrant Program teachers 1 responses are shown in Figure S-4, All the 
teachers used the AISD curriculum the majority of the time and as their main 
curriculum source. The majority also used the BECP, Peabody Kit, Barufaldi 
materials, and .self ^developed units iira supplementary fashion in their 
instruction, 

3. a. How do you diagnose your students 1 instructional needs— do yoir use a 

checklist of skills, competencies, concepts ^ or what? 

b; Where did yo.u get the method' you use? 

\ c. How often do you chfecfc your students 1 needs? . '* 

The responses of? all thtee groups of teachers to this question are ' summarized 
in, Figure St5* As, can be noted £rom the figure, the majority of alt teach- 
ers uyd a checklist as their main diagnostic tool, t 

For the Title VII teachers this checklist was from the. BECP, self -developed, 
or a combination of the two. dne^Title VII teacher used a checklist from. » ■ 
the AISD curriculum developed by Dr. Bararipff. All the Title I and Migrant-* 
Program teachers used the Baranof f /AISD checklist, a self-developed checklist, 
or a combination of *?fhe two. 
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I - 

The teachers varied in the frequency with which they checked their students 1 
instructional needs. All Title VII. teachers checked their students within 
the range of daily to every two weeks, with two teachers checking ab two 
different times* The Title I and Migrant Program teachers were more varied 
in their responses. They usually had informal checTcs on a fairly frequent* 
basis and more formal checks at 2-4 times during the year. A number of 
teachers (6) did report they ctffecked their students daily. - • 

4. How do you plan for students 1 individual instructional needs? 

The Title VII teachers 1 responses -to this planning question are presented in 
Figure S-6. Several teachers mentioned reviewing concepts, etc. for students 
who did not understand, as weli as grouping students based on their needs. 

In Figure S-7 are presented the Title I teachers 1 responses to this item. 
Although a variety of responses were given, the majority mentioned grouping . 
as a way of meeting needs.. Additionally many teachers determine through 
checklists, questions, observation, etc. who needs additional help (review) 
and then determine whether they should receive it individually or in groups. . 

The responses of the Migrant Program teachers to this item are listed in 
Figure S-8. These teachers mentioned a -variety of planning activities. Most 
/Mentioned using grouping or using one-to-one instruction to reinforce concepts. 
Therefore teachers are planning for different abilities. , 

5. Jhis question deals with how you organize the students for instruction* 

a) What percentage of the time for instruction do 'you use large groups 
(including the whole plass)? r , 

% ' b) What percentage of the time for instruction do you use small groups 
(size )? - / 

,c) What^ percentage of the time for instruction. do you use one-to-one? _j 



.4) What percentage of the Jirne for instruction da you use a combination? 
(please explain) ]_ ; 



As can be noted from the fi-rst chart in Figure S-9, the Title J and Migrant 
Program teachers reported, as a group, spending mdre time than did Title VII 
teachers in farge group instruction. ^ 

Conversely, as shown. in the next chart in Figure the Title' VII teachers 

used small group Instruction a higher percentage of thq time than did the' 
^ Title i and Migrant Program teachers. The*most populair group size for Title 

VII was 6-7 students, for Title I it was 4-5 students, #tid .for Migrant Ptogram 
teachers it varied between* 4 and 7 students. K 7 j *• 

The last chart* ii> Figure S-9 shows the percentages of time each gi;Qup of 
teachers reported using one-to-<3ne instruction., All used one-to-one 29% or* 
less df the time. All teachers except one,'u$ed one-to-one instruction while " . 
Gther children were at centers, in free time, or in small groups, therefore - ? 
tiie-se teachers used some combination of the instructional modes. 

ERIC . ' ■ . 374 ' - > - 
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6. If you divide your students iftto instructional groups, what criteria do 
you use to group? Please check all thajt apply? 

lahguage dominance (based other (please 

.on standardized tests) explain) 




language dominance (based 

on teacher observation) 

Figure S-10 contains the teachers 1 responses to this grouping question. The 
three most frequent responses were ability, language dominance (as determined 
by teacher observation), and personality. 

r * 

7. When the children work alone what types of things are they doing? 

The three groups of teachers gave a .wide variety of responses as a group, and 
all. together. Their responses are presented in Figure S-ll. Most frequently 
children were said tA.be working at a center of some'.sort. The most frequently 
mentioned activities^ere listening centers /language master, art activities, , 
manipulatives, blacks, books, puzzles, and. housekeeping. 

8. Check the category of teachers with whom you participated/contacted in 
efich of the following areas: 

• %. 

Share ideas. 
Provide training 
Prepare instructional units. 

Share teaching duties - '* 

Plan classroom activities 

In Figure. S-12 are presented the frequencies and purposes of the teacher 
^.contacts each teacher group Had. As pan be noted from the frequencies, all groups 
had the most contact with other teaches, in order tp share ideas; ^The majority 
had contact with pre-K teachers from their own funding source, as well as from 
other funding sources. . Title I and Migrant Program teachers had more contact 
with kindergarten teacher^, than did Title VII teacher*?. The other types of 
cpritact were less frequent for all groups. 

. 9. How frequent is your contact ,wit)i your* cpmmuni'ty representative(s)? 

More than once a week ... 

* Once a week . ^ , , • 
*\ .Every two weeks m \ . . 

• .Once a month /' . - * ■ 
Less than once, a month , 

The frequency of repo*te4, contacts are 'presented in jFigure S-13. As a group, 
Title VII teachers reported more contact with their .community representative 
than did the' Migrant Program arid Title I teachers. . . 

10. this que^tionfdeals wjth your communications with yb.ur students 1 parents. 
Please use the percentage range to. q^iswer the items. • « . ■ 

a) What percentage of parents did you have contact with: 

• S-6 o 7 !. . - • . . 
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In Figure S-14 are shown the frequencies of teacher contact with parents. 
Generally as a group,. Title VII teachers reported mo.re frequent contact 
with parents than did* Title I or Migrant Program teachers. 4 \ 

10. • \ j 

b) What percentage of communications with parents did you i-hitia^e? 

- What percentage of communications with parents did the parents initiate? 

The teachers 1 responses to this question axe presehte'd in Figu.re ; S-}.5. Across 
all three groups teachers generally initiated more contacts than did parents. 

io. ; 

c) What percentage of these contacts were by phone? 
What percentage were conferences? 

.What percentage were parent training sessions?' * J 

What percentage were PAC meetings? 

What, percentage were written communications? j 



most frequent 
written 



Figure S-16 contains the teachers' responses to this item. The 
types of contacts reported by all teachers were conferences and 
communications. Less freqyent were contacts through parent training sessions 
and PAC meetings, although Title VII teachers (as a group) reported more of 
these types of contacts than did Migrant Program and % Title I teachers. 

* I " 

10. ■ A . 
d) What were the purposes of these contacts? Please list the purposes. and 

assign a percentage to each. • 

• 

A wide variety* of purposes were mentioned. 'See Figure S-17.*' The most fre- 
quent purposes mentioned were meetings /conferences, positive reinforcement, 
discipline, information on units/class activities, field trips, 'progress 
reports'^ and parent volunteers. . 1 * « 

11. In which of the following, areas listed below did yotrr~$up^visor (instruc- 
tional coordinator) work with you? Check as many as apply.| 

. - * - . • ' " 

In Figure S-18 are the frequencies of teachers' responses to thife item* All 

teachers reported contact with their supervisor on curriculum materials and 
in-service training. Most reported contact on instructional supervision, 
program information, and communication with other teachers. Five of the .Title 
VII teachers reported -supervisor contact about parent training and communica- 
tions with parents. No Migrant Program teachers .reported contact for these 
purposes and only two Title I tVachers reported supervisor contact for these 
purposes. , 

* , V" >^ 

12. What topics should be offered for inservice training for prekinderg'arten 

s teachers? ' 0 

.Quite a wide variety of topics were mentioned *by, the ^teachers. See Figure S-19. 
The most ftequently mentioned tcrpics were science, 'math, and art. 
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Title VII Teachers Only 

1. How do you use your aide? What percentage of time does the aide spend 
in each type of activity that you named? . * 

In Figure S-20 are presented each of the six teachers 1 responses (separated 
by a dashed line). Five teachers reported using the aide the large majority 
of the time in a teaching role. A secondary role was seen to be preparing 
materials, going to lunch, etc. One teacher reported her aide spent 50% of 
her time collecting arid preparing instructional materials and only 25% of the 
time teaching and 25% of the time supervising students • « 

2.. 

a) Did you participate in developing the BECP "At Home 11 activities? Yes 

; NO 

b) Did you -participate in implementing the "At Home" activities? J Y es 

No. • 



c) How aften do the "At Home" activities occur? . 

d) Did you find evidence that parents/relatives engaged in the M At Home" 

activities? Yes No If you answered yes, for how many of your 

students was this true? 

The responses to the "At Home" questions are presented in Figure S-21. All 
teachers said they did not help develop the, materials , but aS^sreported partic-' 
ipating in implementing the. activities. The frequency of use ot the "At Home" 
•activities* varied from one to two weeks between activities. All teachers reported 
that parents/relatives engaged in the "At Home" activities. The teachers re- 
sponded that 50% or niore of their students 'participated in these activities. 

3. Did you find the inservice training sponsored by Title VII beneficial"? * 
Yes No If yes, why? If no* why not? • 

Figure S-22 presents teachers 1 responses to this question. All teachers felt , 
the inservices were beneficial to them. The most frequent reason given was 
that new/better ideas were obtained. ^ * «' * * • 

Title I/Migrant Program Teachers Only f . . 

1. What have been the benefits of not having an aide this school *year? 

In Figure S-23.are listed the Title I teachers 1 , replies to this question. - 
Several did not see any benefits to not having an aide. Two ■mentioned smaller 
class sis£ and two mentioned children were pore independent/ sel*f -reliant. 

The Migrant Program teachers 1 responses are in Figure S-24. Several teachers 
'mentioned knowing the, children better and feeling closer to them. That the # 
teacher no longer has to take tpae to coordinate with another person was 
mentioned by two * teachers . \, ' * 4 
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Title I/Migrant Program Teachers Only 

2. What have been .the drawbacks of not having an aide this school year? 

Figure S-25 contains the Title I teachers 1 responses to this question. Most 
saw' more drawbacks than benefits by having no aide. Several felt the teacher 
could not supervise all the children as well; the teacher is not covered in 
an emergency; there is less time for individual work; there is no one to help 
with materials or clean-up; field trips were hard; less materials were covered; 
art suffered, etc. 

The Migrant Program teachers 1 responses are presented in Figure S-25. As 
with the Title I teachers, there were more drawbacks seen than benefits. Most 
of the same reasons 'were given by Migrant Program teachers as were given by 
Title I teachers. 
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Do you use English all the time for your instruction? 



Title VII Title f Migrant Program 



a) 



b) 



Yes 


0 ' ■ 


7 (now) 


2 


No 


6 


2 (now) 


5 



If ^fpu use another language, p.lease indicate what D0&^ntages of each 
language you use for each of the following; ' 



English- 
dominant 
students 

Spanish- 
dominant 
students 



Title VII 
Title I 
Migrant 

Title VII 
Title I 
Migrant 



FORMAL INSTRUCTION 
English Spanish Other 



X- = 90% 
X =100% 
X = 93% 

X = 36% 
X = 88% 
X = 64% 



10% 
0% 
7% 



."X = 
X = 

r 

X = 64% 
X'= 12% 
X = 36% 



INFORMAL INSWUCTION 
English Spanish .Other 



X = 


87% 


X = 


13% 


X = 


99% 


X = 


1% 


X = 


77%. 


X = 


23% 


X = 


53% 


X = 


47% 


Xf 


7% 




13% 


X = 


54% 


X = 


46% 



Please note 1) Title I and Migrant Program percentages only reflect those 
teachers who cio not use English all the time. 2) The percentages reflect 
language spoleen in tM. spring, several teachers used more Spanish early 
r in the school year. n 3l Only one, teacher had any other-dominant students, , 
and she .used 90% -English and 10% Spanish 1 for both formal^ and informal 
instruction. 

Figure 8-1. SUMMARY OF TEACHER RESPONSES TO QUESTION 1, PRE-K TEACHER INTERVIEW. 



v** -ft* 
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2. Curriculum Usage - Title VII -«^r 

AISD Two of' the six teachers reported the AISD curriculum was used as a 

main curriculum. One indicated the Migrant Program teacher with 
whom she frequently teamed used the AISD curriculum so her children 
got it-through her. The frequency of use varied - 10%, 15%, 2-20%, 
30%, and 40%. The one who reported using it 40% of the time indicated 
all the units were completed. One teacher used the AISD curriculum 
in teaching math. 0 

BECP All six teachers reported using the BECP as their main curriculum 

source. Three of them used itvin teaching math. The percentages, of 
usage were 40^, 50%, 60%, 2-80%, and 95%. One teacher reported she 
had completed all the units. 

PEA80DY . Two teachers used the Peabody Kit, but one of the two reported only r 
using the pictures to supplement the other curricula. The one who, 
used the Kit reported using it 5% of the time and using it to ,teach ^ 
math. * 

PORTAGE None of the teachers used these materials. 

BARUFALDI Five of the six indicated some us s e of these materials. One of the 

five reported her children were exposed to these materials since the 
* Migrant Program teacher with whom she team taught used them. The 
usage reported varied between 3% and 10%. One teacher used these mate- 
rials to teach m^th while another u$ed them to teadh science. 

SELF- One teacher reported using self-developed materials' 3% of the time. 

DEVELOPED ' 

MATERIALS ' " ' ~~ • ' 

OTHER All, but one "of the teachers reported. using materials other than those 
already, listed. .One used Milton Bradley materials 5% of" the £ime and 
to teach math. Another used a combination of Castaffeda and teacher - . 
made materials 10% of the time and to teach math. • One teacher used 
. a wide variety of ptKer materials (Milton Bradley, Let's Find Out, *> 
£id's Stuff, Our Big Back Yard, and Science Land) 25% of her time. 
She used these commercial materials in teaching maith. One teacher 
used the Milton Bradley materials in teaching math, but did not assign 
a time use. Five-percent of the time one teacher used >a combination 
of teacheifcrmade and commercial materials. 



'Figure S-2.' SUMMARY OF TITLE VII TEACHERS 1 ' RESPONSES TO QUESTION 2, PRE-K 
TEACHER INTERVIEW . 

0 * 
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2. Curriculum Usage ? Title I 



AISD ' Ali of the teachers reported using the AISD .curriculum as their 
main curriculum. Usage varied between 40% an<3 95% of the time 
(actual percentages reported were 40%, 50%, 2-60%, 70%, 75%, 80%, 
90%, and 95%). Two of the nine used the curriculum ' to teach math. 

BECP Jtone of the teachers listed the-*BEc£ as a curriculum source, except 

one teacher who used some of the records and puzzles in relation to 
other curriculum materials. 



PEAB00Y All the teachers reported using the Peabody Kit as a curriculum . 

source. All reported using it in a supplementary fashiqp, except • 

one who reported it was a main curriculum source (but only used 
a - 25% of the time). Percentages of time used ranged between 2% arid 

30% of the* time (2%, 3%, 5%, 2-10%, 25%, and 3-30%). # ,Three teachers 

used these materials in teaching math. 

» 

PORTAGE No one reported these materials were used. . 



SELF- 
DEVELOPED 
UNITS - 



BARUFALDI 



OTHER 



* i 



Seven' of' the nine* teachers had developed ujaits of their own.. The 
percentages of usage reported varied - 1%, 5%, * 2-10%, «2-20%,and 30%. 
One person used a unit developed for holidays. Three of the 
teachers used their own units to teach math. 

Eight teachers used Barufaldi materials in their classrooms'. The 
reported usage varied between 1% and 10%. Two reported using it 
to teach math while one* used the materials in teaching about plants, 
and the five senses. • * » 

Five teachers reporting using other materials. The usage varied 
between 10% of the time and 30 minutes per week. , The counselor 
at one' school used the^Duso materials with the children 30 minutes 
per week. One used Wesley (to teach math) and Their Way 5% of the 
time.. Three percent of the time, one teacher used Work Jobs 
(including to teach math). Another used Castafieda a,nd Something 
Specdfkl materials three percent of £he time and she used these to 
teach math. Finally one teacher used Health Science materials to 
teach and she used them 10% of the time. 




Figure S-3. "SUMMARY OF TITLE I TEACHERS 1 RESPONSES TO QUESTION 2, PftE-K 
TEACHER INTERVIEW. 5 



3i u 



SU2 



n., 



4 
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irriculuru Usa'ge - Migrant Program 



AKD ^ All of the Migrant Program* teachers used the AISD curriculum as 

their main curriculum with reported usage varying between 60% and 
1 100% of . the time. Actual reported percentages ^were 6Q%j. 2-70%, 
'80%, 89%, 90%, and. 100%. Fi,ve of .tte seven used thfc AISD curric- 
uluriPttr-t^ch, math. . 

Five of th^ seven teachers] used the BECP in a supplementary fashion. 
The percpfrtage of "time usei varied between 5% and i5%. One. teacher, 
used tH5BECP*to teach matm. # ' 

PEABODY Four teachers reported using the Peabody Kit in ^their institutional 
program. The usage varied between 2% 'and 10% of the time. % One of 
the four reported using only the pictures to supplement the other 
* curriculum. No one used it £o teach math. ' r 



PORTAGE 



No one reported using any of the Portage materials.. 



i 

SELF- " Five teachers reported using l self-d,eveloped materials in a supple-; 

DEVELOPED mentary fashio*n. The percentages of use ranged between 2% and 20%. 

UNITS* Two teaphers used their materials' to teach math. 

• «■ 

BARUFALDI Five of the seven us^d the Barufaldi* materials. The percentage of 
time used ranged from 2% to 10% of the time. Two used these mate- 
rials in math instruction, • * * « r 
* * 
OTHER One teacher reported using other materials. 'The teacher stated 
' approximately one percent of ttfe time she used/ commercial kits 
and magazines. / 

• . ; ' / . • 

Figure S-4. ' SUMMARY OF MIGRANT PROGRAM TEACHERS' RESPONSES TO ( QUESTION 2, 
PRE-K TEACHER INTERVIEW. ■ , - 
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81.26. 
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3.a. How do you .diagnose your' students 1 'instructional needs? 





Checklist 


Observation 


Questioning 


Testing 


Other 


Title VIJ 


5 


\ 2 




1 




N <ltle I 


8 ' 


• 


1 ' 




- / 


Hi true 
Program 


5 K 


1 


i 


V 


Skill* loi 1 
Gum I, f 
% Activities 1 



' Numbers reflect the frequencies' of teachers 1 , responses. 
3.b. Where did you get the method you use? \ 





Raranoff (AISD) 




Self-Developed 


Other 


Title VII 


1 




3 




Titlt I 






3 


Workshops -'1 


HI grant 
Program 


-J— 




3 

4— 


Ocbsr teachers - 1 * 



Numbers reflect the frequencies of teachers 1 responds. 

v 

3.c How of teredo you check your students' needs? 





Daily 


Wsskiy 


Biweekly 


Honthly 


Otber 


Titls VII- 


' 2 


3 


3 




" > 


TCtle I 


4 


1 

l-SOMtiS*S 


1 

l-Somet-imes 


2 


Formally 3/4 times Xeer 
(2 responses) ' k >^ 


Hi grant 
Program 


2 ' 


f — 

2 


l*SOMClMI 

2 


1-Sometlaee 

j 


Formally - tvlas yearly 

(2 responses) m 

Formally - 3^fct imae 1 year 

(3 respottaa^^ 

Formally -IPthi beginning 

o£ the year^ 

Informally - 5 times a year 



Numhers reflect the frequencies of teachers' responses. 



' Figure S-5. SUMMARY OF PRE-K TEACHERS 1 RESPONSES TO QUESTION 3, PRE 
v TEACHER INTERVIEW. 



81.26 . . . . 

$ * \ ^ 

.* ' » 

• * s 

W • * 
# , * * * «\ 

% • * Title VII 'Teafchers 

4. How do you plan for v students 1 individual instructional needs? 

. Materi'alp are used toi help* thefcu 

' • Supervisor is contacted £or help, , , 

^ Groups^iff fer for different subjects or motor skills, 

J. Aftlr testing (end of the unit), teacher talks wcth the aide ';and hen 

• reviews the child the following week on the concepts he missed.^ 

• Teacher plans based on "how student? score op % eAd of *unit tests', 

• Aide reviews concepts ,when students do not*-get concept, 

. «if someone does. not grasp concept, -teacher reviews with them 'that day* 

• Teacher plans arpund language dominance after testing them drally. 
* • A review is conducted for students who did not understand,, 

' . Students are grouped by language, ' t 

• Students afe grouped b/ needs ,for lessou§. 

• • Teacher remediates problems as the occur, , , 

- ; Teacher supplements curriculum with AISI> curriculum for students who- 
need more stimulation, , • 

• •• . . • - . . < » 

Figure S-6.- SUMMARY OF TITLE VII TEACHERS' RESPONSES TO QUESTION 4, PRE-K j 
TEACHER 'INTERVIEW. ' . • < — •* 
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81. & ' > J • 

♦ f> 
• y T$tle I Teachers 

V\ 

4* • l^ow do you plan for Students 1 individual instructional needs? 



• Teacher assesses from* unit and educational checklist. • • 

• The'whole concept is taught to the large group, then those who have 
„ trouble are placed into a sm^ll group where fchey recede , individual 

a^t^ntion. ;jj 

• Teacher observes in concept presentation to see who understands by 
questions , and. answers. ^ 

• Teacher plans, small group instruction according to needs (from 
' checklist) - • \ 

•*v Students fcet individual instruction based on needs, • ' * 

'Self-made games are performed so teacher can see what children hav^ 
learned in unit. 

Teacher checks performance on lessons and' gives more help if needed. 
Student^ are given one-to-one help if needed during nap time* 

• Teacher makes home visits to make parents' aware of extra help needed 
and to get siblings to help. t 

• Teacher loans manipulative toys to families 4k needed. 

• Teacher asks ExtQjRi-A-Care "to work on needs. m 
. All the children receive the same instructions, then teacher sees who 

n x eeds additional help and she or other child helps student (s) on 
needs* This; challenges peer tutor, too* 

• Teacher plans for small groups. 

. If children need extra help, she works with them individually. 
, Teacher refers to phecklist to see what the children have not picked 
up on yet and then goes over it with them. . 

• Concepts are presented in 3, lafge gV^up. If children, need more help 
(screenjichildren on checklist) they are taught via small group or one-to 

• Lesporfs are* presented to large groups, small groups, and individuals* 

■ . 1 . <■ 

Figure S-7. ' SUMMARY OF -/TITLE TEACHERS ' RESPONSES TO QUESTION 4, PRE-K 
f - TEACHER INTERVIEW?'' 
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4. How do yo\j plan for students 1 individual instructional needs? 

• Teache* follows checklist* r * 

• Small grdups are used in the afternoons. , * 

• Different things are used for, students who. need it. v 

^JLvl large froup, teacher t gears questions to sttj^nfs who need it. 
. Teacher gears each lesson toward the small groups and then wor^s with 
individuals within the g£c#ip. * v , 

* . Students who are ahead are given extra activiti^. 

. Teacher works 'one-to-one with students who are haying problems. 

. Teacher gives individuals who need help individual help while the° o£her 

students are having free time. * t 

. Students are grouped to facilitate individual instruction. * v .^>? 
^Activities are planned for different groups with diffe^nt abilities. 
. While students are within groups, the teacher individualizes help. 
. The Title VII aide comes daily arid helps -with individuals or smatfl 
J ' groups. * 

Teacher uses Special games 



Instruction is used for reinforcement. x 



Figure S-8. SUMMARY OF MIGRANT PROGRAM TEACHERS' RESPONSES TO QUESTION 4, 
" PRE-K TEACHER INTERVIEW. ' . • 
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5t. What percentage of the time for Instruction do you use large groups 
, (Including the whole class)? „ . . 





1001 


tv*ot 


a»-*ot 


74-701 




J»-50I 


4t-40X 


31-)Ot 


29-201. 


t»-ioz 


Ueia nx 












L 


1 




2 , 


2 


« 

Uelt I 






l 


• 


1 


4 






I 




MlfrMC 








i 






5 




1 





Numbers reflect the frequencies of teachers 1 responses. 

* 5b. What percentage of the ttme for Instruction do you use small groups 
(size )? 

\ 
V 









swot 


7V=70Z 


««-*ot 


JVSOt 


4f-40t 


3VJ0I 


2*-20t 


1*-I0t 


Tlci* VIZ 




2 


1 


1 


I 




1 


t 






TttU I 












2 


2 




) 


1 








1 






I 


i 


4 


1 



Numbers reflect frequencies of teachers' responses. 





Croup 31m (ttnbcr ot enUditn) 








4-3 




TtCl* VII 




i 


I 




TleU I 




, 2 


7 




Ml franc 


I 




3 





Note: Many teachers hive children 
* £»wed in small groups while 
are working with Individ- 



£ uals 



Numbers reflect frequencies of teachers' responses. 
5c. What percentage of -the time for instruction do you use one-to-one? * 







LOOT 


/^-•Ot 


•*-40l 


7«-/0t 


4 4*4 01 


3*-10t 


44-401 


J»-10t 


2«-20t 


lt-101 






Ortiar 




Tltlt VII 
















■ 


I 


2 


; 

V 




I - If 

I - M4rat* 

VuJwl In 
naall tra«t 




• * 
Uelt I 


















2 


4 


2 




I - tfurlAt 




Kl ft arte 
Pratr** 














< 


4 


I 


I 


4 


1 





^Numbers reflect frequencies of teachers' responses. \[ 



Figure S-9. SUMMARY OF PRE-K TEACHERS' RESPONSES TO QUESTION 5, PRE-K 
TEACHER INTERVIEW. . ■ ; 
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6. If you divide. your students into instructional groups, what criteria do you use to gn&up? 



• 


Age 


Ability 


Personality 


Language 

Dominance 

(teists) 


Language 

Dominance 

(observance)* 


Other 


Title VII 


s 

0. 


; . 4 . " 


2 


2 


' 4 '' \ f 


1 random 

* 

1 - attention span problems 


Title *L ' 


1 


.7 

* 




i 

' 0 


3 


1 - similar needs on concept 

development* ^ 
1 - mix high and low abilities 


Mi grant 
Program 


0 


6" 


> 

. 3 V 

0 


1 


• \ 5 * 


1 - heterogeneous - groups vary 
•by day 

X - ; groups formed based^-on answers — 
to questions re: lessons v etc. 



Numbers, fleet number of teachersjusing each csiteria (many teachers use more than 
one type, of grouping). , 



N Figure 'S-10. SUMMER* OF -PRE-K TEACHERS'" RESPONSES TO QUESTION 6/PRE-K TEACHER INTERVIEW. 

) . - ' ' ' 

/ J. . \3 



7; When the children work alone, what type of things arejthey 'doing? 



t 

t 

• 

• 


Variety of Centers 
(not specified) 


Listening Centex/ 
Language Master. 


Puzzles /Games 


Science ' 1 


• 

o 

1 1 

a) 
* 

ou 

a 

•H 

d 

ft v 
CO 
Pm 

& 


Manipulatives 


Blocks (including Lego)- 


Books (Library and Reading) 


housekeeping / I 


43' 
00 ' 
jj 

0 

o 
1 

cd 

rH 
PM 

cd 
- H 
O 


Water Activities 1 


..-fndi'vidual Worksheets/ 
' Skills Development 


Small Muscles (fine Motor) . 


0 

u 

% 

CO 
CO 
0 
U 

to 

>-/ 

CO 
CD 
H 

a 

rn 

3 

hi 
60 


u 

Uf 


Cut and Paste 


Pre-Writing ' ^ 


- 

•43 

44 


Pictures 










































, ^> Title VII 


2 ' 

• 


3 


1 


2 


5. 


2 


3 


2 


3 


2 


1 


0 


2 


l 


2, 


1 


3 ' 






Title I : 


3 


. 5 


4 


2 


5 


6 


5 


3 


2 


2 


•3 


0 


1 


.1 


1 


1 


6 






Migrant 
Program 


1 


4 


4* 


i 

2 


5 


6* 


5^ 


6 


5 


2 


1 


2 ■ 
■ L 


2 


l 


0 


1 


0 







Numbers reflect the frequencies of teachers 1 responses. 



1 or 2 teachers also mentioned each of the following: Music (Records and Cassettes), 
Role Play/Dramatic flay, Colors, View Master, Previous Lesson Aptivities/Reinfoyhe- 
ment, Practical Living, Workbench', Chalkboard., Matching, Beads, School Table, Building, 
and Cans.- * • 

Figure S-ll. SUMMARY OF P*E-K TEACHERS 1 RESPONSES TO QUESTION 7, PRE-K TEACHER INTERVIEW. 



8. Check the category of teachers with whom you participated/contacted In each of the following: 





TJMa vtt 
Pre-K Teache 


Title X 
t^^Pre-K teachers 


Mlgront Kindergarten 
Program Teachers 
Pre-K Teachers 


Others 

r 




Title VII 


6 




4 




6 


3 


2 (aides) 


0 


SHARE _ , . 
infAS Title 1 ' 


8 




9 




8 » 


7 


1 (principal) 
, 1 (other elcuu 
teachers) 


o 


. Migrant 
Program 






7 




6 


» 

7 


1 .(supervisor) 
1 (faculty) 


o • 


lltle VII 


J 




1 




1 


0 


1 


(parents) 


* 

f, 


PROVIOETitle I 


2 




2 




1 


1 


2 
1 


fCPACs) , 
(other group) 


4 


IK/un- Migrant 
ING Program 


1 


• 


2 
♦ 




2 
■ 


0 

*^ 


1 
1 
1 


(faculty) 
(PAC) 

(individual 
parent train- 
ing ? 


4 


PREPARE Title VII 


2 


IT 


0 » 




0 


0 


1 


(aide) 


3 


INSTRUC. 
UNITS Title I 


0 





3 




1 


1 


. 0 




5 


Migrant 
Program 


3 




I 




1 


, 2 


1 


(AISD 
EC) 


2 


Tille VII 


o r 




0 




I * 


0 


5 


(aides) 


1 


SHARE 

TEACH- Title I 


0 




1 




0 


2 


0 




6 


ING Migrant 
DUTIES Progruro 


1 




0 




0 


1 


1 (Title Vir 

aide) 
1 (counselor) 


4 


PLAN Title Vtl 


3 t 




0 




1 


1 


4 


(aides) 


0 


CLASS- 
ROOM Title I 


1 




4 




1 




P 




4 


ACTIV- Migrant 
ITIES Proyraw 


3 




1 




1 


0 


0 




4 



Numbers\ reflect the frequencies "of teachers* responses. 



Figure S-12. * SUMMARY OF PRE-K TEACHERS ' RESPONSES TO QUESTION 8, PRE-K TEACHER 
INTERVIEW. 

9 



9. How frequent is your contact with your community representative(s)? 



4 1 * 


More than , 
o'n^e a 
week ' 


Once a 
week • 


Every two 
weeks 


Once a 
month 


Less than 
• once a 
week 


V 1 

Comments « 


title VII 


3 


0 


2 


1 


0 


1 - She is wonderful. 
1 - Iff I need anything she. 
responds. 


Title I 


0 


2 « . 


2 . 


a 

i . 

* 


4 


1 - These children have not 
had needs that caused more 
contact. 


Migrant 
Program 


0 • . 


1 


0 


4 


2 1 ; 





Numbers reflect the frequencies of teachers 1 responses. 



* Figure S-13. SUMMARY OF PRE-K TEACHERS' RESPONSES TO QUESTION 9> PRE-K TEACHER INTERVIEW, 
f » . 9 

* 

■ . ■ -39.! 

39. j / 



10. This question deals with your communications with your students 1 parents. Please use the 
percentage range to answer the j terns . 



a) What percentage of 
parents did you have 



contact wicn: 


Title VII 


1 


.. ' 2 ' 


1 


1 . 


More than once a 


. Title I >j 


J 


3 


0 0 


0 


week 


Migrant Program 


6 


1 


0 


. o 




Title VII 


4 " 


1 * 


. 1 


0 


Once a week 


Title I 


7 


2 


0 


0 


Migrant Pro grata 


' 5 


■' 1 


0 


1 




Title VII 


6 


0 


0 


0 


Every two weeks 


Title I 


5 


1 


1 


2 


Migrant Program 


2 


2 


1 


1 




Title VII 


6 


0 


0 • . 


0 


Once^a month 


Title I 


4 


0 


3 


2 


Migrant Program 


3 


3 


0 


1 ; 


Less than once 


Title VII 


6 


0 


0 


0 


a month 


- Title I 


7 


1 


1 


0 


Migrant Program 


6 


0 


1 


0 




Title VII 


6 


0 


. 0 


0 


Not; at all 


Title I 


9 


■0 


0 


0 X 


Migrant Program 


7 


0 , 


0 


0 



Numbers reflect frequencies of teachers' responses. 



Figure S-14. SUMMARY OF PRE-K TEACHERS' RESPONSES TO QUESTION 10a, PRE-K TEACHER 
' INTERVIEW. . * 
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ERIC 



■ J ' 

This question deals w,ith your "communications with your students' parents, 
percentage range to answer the items. 



Please use the 







0-25X" 


26-50% 


51-76% 


76-3.00% 


What percentage of 
communications with 

narpnfq did.-i.VOU v 

initiate? 

X 


* Title VII 


0 


1 . 


3 


2 


Title I 


1 


0 


3 


5 


Migrant Program 


1 


2 


•> 

3 


l 




* Title $11 4 


2 ' 


4 - 


• 0 


o • 


What percentage of 
communicactions with 


Title I 




0 


1 


0 


parents (tt.d the 
parents initiate? ' 


Migrant Program 


2 


> :4 


0 


■ 1 V 



% Numbers reflect frequencies of teacher^* responses. 
Figure S-15. SUMMARY OF PRE-K TEACHERS' RESPONSES TO QUESTION 10b, PRE-K TEACHER INTERVIEW. 
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10. This question deals with your communications with. your students' parents, 
pe'rcentage range. 



Please use the 



c) 







0-25% 


26-50% 


* 51-75% 


76-100% 


What percentage of 
these contacts 


Title VII 


A 


7 1 

1 


1 


0 


were by phone? 


Title I • 


• 

"7 


2 V 


0 . 


0 




Migrant Program 


1 


5 


1 . 


0 


— ■ — w~ 

What percentagef 


Title VII 


1 


1 


s 

0 


A 


were conference^? 


Title I 


3 


A 


: " 1 






Migrant Program 


1 


'1 


2 


3 


Wh&t percentage 
were* parent 
training' 5 sessions? 


Title VII 


. 3 ' 


f 

1 


2 


0 


Title I , 


9 

^ 


. 0 


0 


. o 




Migrant Program 


6 


0 


i 

' ' l 


*o 


What percentage 


Title VII 


2 


3 


l 


* — ; 


were PAC 
meetings? ■ 


Title I 


■ 9 


0 


0 


• 

.0 ' » 




Migrant Program 


• 6 - 


1 


0 


0 


What percentage 


Title VII 


. 0 


0 


1 


5 


were written 
communications? 


Title I 


2 


3 


- 2 


2 


r * ♦ 

4 


Migrant Program 


1 - 


1 


2 


3 



/ 



Figure S-16. 
id ' 



Numbers reflect frequencies of' teachers 1 responses. 
SUMMARY OF PRE-K TEACHERS 1 RESPONSES TO QUESTION 10c, PRE-K TEACHER INTERVIEW. 
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to 



\ 



10. d. Wha^\were tye purposes of ' these (parents) -contacts? Hease list the\)urpose and assign a 
-'percentage to each.' , 



M 



1 



Title VII 



Title 1 



Migrant Program 



0) 
H 



CO 



CO 
0) 



CO 
CO 
0) 
M 
60 
0 
M 
PM 



\3 



M 

H 

T3 
H 
0) 



0) 

H 

M 
0 

I 

a) 
o 

3 



3' 



2"; 



CO 
CO 

a) 

a 

0) 

a 
a 
a) 

CO 
r-l 

8 



CO 
M 
0) 

u 

a 

a 
o 

M 

aj 



0 *H 
• > 



0 CO 

M CO 
0 

H ^ 



Q) 
O 

a 

a 
to 

60 

a 

4J 



H 



(X 
H 

a) 

o> 

33 



a) 

O 

I 



.0 



CO 
0 



6d 

5" 

0 
CO 

0). 
H 

0 

u 

PM 



CO 

K 

S5 
\ 
CO 
T> 
0) 
0) 
55 

H 
O 

a 

CO 



1 ' 1 



CO 
0) 
*H 



a) 
0 
o 
w 
i 

*j 



o 



o 

•a 

H 

M 
60 
O 
M 
PM 



. 2 



* 0 



CO 

? 

H 

a 
ij 

*H 
CO 

> 

to 

1 

M 

03 
PM 



CO 

a 

0) 

o 



u 

CO 



O 
0) 

u 

<u 



3 

PM 



a) 

CO 

o 



3 

P^ 

M 

J 

O 



3.: 



Numbers reflect frequencies ot teachers' responses. Please note the majority „of 
teachers did riot assign a pei£entage to "each. All teachers njentioned several 
• * purposes. * , * 

J Figure S-17. SUMMARY OF PRE-K TEACHERS' RESPONSES T0T}BESTI0N lOd, PRE-K TEACHER INTERVIEW. 
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to 
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11. In which of tye following areas 1 isted. below did your supervisor (instructional coordinator) 
work with you? Check as many as apply. 



(1ns1 



00 



ro 

ON 



W H 

P S3 

*o CO 

fl> rt 

ri ri 

< C • 

H- O 

co rt 

O O 
S3 S3 
P> 
H 



I I 



ri H- 

H- O 

p> c 

H H 

CO p 

B 



H ^ 
S3 H 
hti O 
O OQ 

3 rt 

16 

rt 

. H* 
O 
0 



p> CO 
00 CO 



I 

S3 
rt 



H 
ri 



H H 

ri a 

CD CO 

S3 H 



O 



o 

rt 

n> 
ri 

H 

&> 
O 

:r 
n> 
ri 



O 
O 



H- O 

^ S3 
P> H- 
ri O 
(P P> 
S3 rt 
rt H« 
CO* o 
S3 
(0 



• \ 



U 

<D 

O 



CO 

I 

ro 



Title VII 



Title I 



Migrant 
".■ Program 



r 5 



2 - Supervisor £s excellent 



K - Purchase of camera-She* 1 s very helpful^ 
1 - Supervisor is helpful with everything. 



5 ' 



1 - She f s brought visitors to observe , 
1 - She*s been very helpful, easy to 
: communicate **i'th her,. " 



Numbers reflect frequencies of teachers' responses, 

j 

Figure S-18. 'SUMMARY OF PRE-K TEACHERS 1 RESPONSES TO QUESTION 11, PRE-K TEACHER INTERVIEW, 
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12. Wftat topics shoultybe of/ered for inservice training for prekindergarten teachers? 



Title VII 



Title I 



Migrant 



o 
c 

0) 

u 

CO 



r 3 



* 



(A 

H 
O 



\>> 

<r 

M 
o 

0) 

H 
Q* 
•H 
O 
(0 
♦H 
P 



a 

u 
o 
cd 
M 
a) 



• a 

0) 

§ 

5- 

a 

cd 
a) 

M 

O 



O 



4J 
< 



> 

a w 

a) *d 

8 ^ 
H O 

cd o 



Q> CO 

cd cd 



•H 

3 ■ ' 
(0 

a) 

•H 
•H 

a 
<! 

O CO 

m D 

*H O 
O T3 

p. cd 

W P3 



(0 

a 
o 

H 

.' (0 

1 

CO 

o 



(0 

a) 

0 

cr 
•H 

O 
(0 

cd' 



H 
O 
M 

ex a) 

m m 
o 

^ o 
a) *a 

U CO 

cd cd 



> • 

pa 



0 ' 



(0 

o 

H 

M 
0) 

o 



^ 5 
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Numbers reflect number of teachers responding. . , 

Figure S-19. SUMMARY OF PRE-K TEACHERS 1 * RESPONSES TO, QUESTION 12, TRE-K TEACHER INTERVIEW. 



<? 



♦v . f 



Tftle VII Teachers Only 

i. How do you use your aide? What percentage of time does the aide spend In each type of activity? 

Type of Activity * Percentage of Time 



prepare* and collects instructional materials 
teaches * v*. . . ^ . . • . . 



supervises of students » • 

aide alio helps translate notes to parents 



50* 
252 
252 

* * not given 



00 
» 

to 

ON 



assists lif all teaching of lessons and goes to lunch 



not given 



serves as a teaching assistant-reinforces 
makes bulletin boards and materials . • • 



* * 



serves cumpletely as a teaching asslstant~aaiue as* 
other pre-K teacher — she's tops 



teaches same amount of time as teacher. Buth 
clean up and prepare together 



r 



does vucabulary lessons 
does visual training • 
dues muter training 
conducts art lessons 
teaches creative moves 
reads stories 
uurks on*cente; 
teaches A1SD curriculum 
works SilLU^funch, snacks 
supplements* curriculum 
prepares materials • 
prepares bulletin boards 



952 
52 



not given 



not given . " 




102 
102 
102 
102 
102 
52 
52 
102 
52 
52 
102 
102 
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Figure S-20. SUMMARY OF TITLE VII TEACHERS 1 RESPONSES TO QUESTION 1 (FOR TITLE VII 
1 TEACHERS ONLY), PRE-K TEACHER INTERVIEW • 
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Questions for Title VII Teachers Only 

/. * 

2. a)^Did you participate in developing the BECP "At Home" activities? 
Wit teachers responded they had not. > • 

b) ' Did you participate in' impi-ementing the "At Home" activities? t 

All teachers' responded .yes . 

c) How oftefisdo the "At Home-" activities occur? 

4 0 

FREQUENCY NUMBER OF TEACHERS REPORTING 

weekly 2 

after each unit 2 

every 2 weeks * ^ 

started very good (?) 1 

d) Did you find evidence that parents/relatives engaged in the "At Home 
activities? 

» , ■■ * 

Aljtrteachers responded yes. 

If you answered yes, for how many of your students was this true? 

NUMBER OF STUDENTS 

18 out of 18 
14 out of 18 
9 out Qjf 18 
12 out of 18 ■ 

most out of 18 % 
16 out of 18 

Figure S-21. SUMMARY OF TITLE VII TEACHERS' RESPONSES TO QUESTION 2 (FOR 
TITLE VII TEACHERS ONLY) , PRE-K TEACHER INTERVIEW. 
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Questions for Title VII Teachers Only 



Did you find the inservice training sponsored by Title VII beneficial? 
All teachers responded yes. 
If yes, why? 

• The formal inservice was all good. k m 

. Frequent meetings allow for problem solving. and the giving of beneficial 
news. 

. The inservice brings new ideas and new ways of teaching concepts. 
. New ideas could help us. 

. Most of the time could determine what benefited us. 

• It gave different ideas and methods - learn from others. 
. You get new ideas. 

. Can visit classrooms of others. 

. Teacher learned a lot. 

« Teacher is motivated to try new ideas. 

. Teacher learns easier ways to do 'things. 

* * 

Figure S-22. SttlTlARY OF TITLE VII TEACHERS' RESPONSES TO QUESTION 3 (FOR 
TITLE VII TEACHERS ONLY), PRE-K TEACHER INTERVIEW. 
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Questions for Title J./ Mi grant Teachers 



Title I Teachers 



1. What have been the benefits of not having an "a^fde this school year? 
. Blank. , 

; There 1 s more teacher/student interaction. 

. Students are more self-reliant since teachfer is t;he only adult. 

None. * 
. Did have two parent volunteers for parties, field trifcs, and food 

preparation, * - # 

. A big none — no benefits. 

. Nothing. ; 
. Fewer children. 

. I plan by myself without having to go over it with aide. * 
• { . I ,wasn ! t here last year, but 'would like an aide. * 
. I have 4 smaller class rsize without an aide, 

. I have maintained higher expectation^, for the children. . , - 

. There is more, parentylnvolvement . 
♦ Children are more independent. 
• . Children do more creative art projects. 
. Children hear only consistent standard English spoken. 

Figure S-23. SUMMARY OF TltLE I TEACHERS 1 RESPONSES TO QUESTION 1 (TITLE 1/ 
MIGRANT TEACHERS ONLY), PRE-K TEACHER INTERVIEW. 
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Questions for Title I/Migratft Teachers / f - 

Migrant' Program Teachers > 

Y 

1. What have been the benefits of not having an aide this school year? 

. None. • j> 1 ■ * 

. I f6el I have more class control since I am the only authority figure. 
. It's easier to plan (takes less time) since I do not have to coordinate 
with anyone else. 

. I know -more what is going on ins true tionally and what childrens* * 

responsibilities are. 
.* I have teanHtaught with the .Title VII teacher and her aide and it has 
< worked well. 

.'The children responded better to me since I was the only ladult (chil- 

ren used to manipulate k two* adults) 
. I have to be extra-organized and have activities done far in advance 

of *the units. 

Children were given, more responsibilities. 
•. Teacher and children feel, closer to each other (2). 
. I got more 1-to-l attention with the children. 

There was the smaller class Size. . 
. Children ' showed more independent behavior.. 

s % * v . 

Figure S-24 . SUMMARY OF MIGRANT PROGRAM TEACHERS 1 RESPONSES TO QUESTION 1 
, • . (TITLE I/MIGRANT TEACHERS' ONLY), PRE-K TEACHER INTERVIEW. 
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'Questions for Title I/Migrant Teachers 




\ 

Title I Teachers 

i 

2. What have been the drawbacks df not having an aide this school year? 

. While the teacher works with one small group, the rest of the children 
were not receiving instruction from the aide and were unsupervised % 

• Units were not covered as Extensively - there was less art and stories* 

• Art and other projects took longer to complete. 

• There is not enough supervision on study trips when parents Qannot come* 

• Some units took longer. to cover* 

• There was less time for one-to-oije. . 

• Cannot leave children when get emergency calls (2)/ 
r?% Art projects require constant supervision. 

• Teacher gets no break 'all day. . j 
. More teacher time is spent cleaning up* 

• Trips have been difficult even when parents help. 

• There ip& large group instruction now instead of small group instruction. 
- . There xs no.jreinforcement in group with no aide. 

• Teacher spends more time in non-instructional tasks* 
. Less children hav^ been seen. 

• Teacher can see bi| difference this year - children are 3 or 4 months 
behind in -development, 

• Art is not as refined because of lack of individual help. 
. Teacher .has .not made as many materials (2), 

. Children lost out. , ' ° 

• Field trips were not as enjoyable because children were harder to control'. 

• Classroom management is a problem - it is harder to get kids doing things* 

• There has been a cultural lag since aide was Spanish speaker and could 
0 " help with words for Spanish-speaking childreti^ 

• There is no continuity in routine if the teacher is absent. 
% Less time is available to -make materials to go with units. 

. Teacher misses bilingual help from aide (2). 

• Teacher had to change the way she ran a small group. which resulted in 
covering less material in unit. After children were trained to the new 
way, this improved* 

• There was .no dependable help on field trips. 

. Teacher formerly presented more materials with aideJs reinforcement 
to children. * 

• Children need more help. 

• It is hard not having a person to communicate with the Spanish-speaking 
. children. <- 

. There is no help in preparing materials, bulletin boards, games, etc. 
. It takes, more time- planning field trips. 
. Teacher is not ready in A*M. 

• It takes time from center time for maintenance. 

. Teacher does involve children more in preparation - out of desperation. 

• Class. fotegoes some activities because of no help i.e., cooking. 

. There, is not enough "affect! 1 on study trips although parents do help. 
• . It is a prpblem not having as much time to spend individually f 

Figure S-25. SUMMARY OF TITLE I TEAGHERS* RESPONSES, TO QUESTION 2 (TITLE 1/ 
MIGRANT TEACHERS ONLY) , PRE-K TEACHER INTERVIEW. 
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Questions for Title I/Migrant Teachers t k 
Migrant Program Teachers 

2. What have been the drawbacks of not having an aide this school year? 

. There are too many children in the small groups. 
. There is not enough time for one-to-one. 

• Class has noi: covered as many units. 

< Teacher ha^ cut back on art activities. 
'"3h^re £s*''not enough help with study trips. « 
It rs'a problem having to take the whole class whenever teacher gets 
a phone call or there is an emergency. 

In addition to working with the children, it is hard to dp all the 
other things like - prepare bulletin boards, change learning centers, 
clean room, sweep carpet, v laminate, o prepare lessons, order films, 
plan, do study tripjS order materials, etc., etc. 
. Class is not covering as much materials or as many projects as last 
year. 

• Teacher has less time for individual attention (2).. 
, Teacher cannot supervise children as much. 

. Teacher has no help in' making instructional materials. 
. There is less help for study trips. 
. There is less help with behavior management. 
* . Teacher is not able to work with -small groups as well. 

* . The situation is more stressful £or the teacher - she is with the 

children every minute and her constant attention is requiped. 
. Material preparation previously done by the aide really takes time. 
. "Reinforcement activities are not done as much as with aide* 
. Class has not done as many activities in the units because of lack 

of help. V 
. Teacher is exhausted by the end ,of the day. 

. It is hard to do all the clerical work and bulletin boards, etc. -alone. 
Teacher has more discipline problems in large; groups. * 

. It is a problem, not having another adult to tklk with about the ^child- 
ren. * 

. There are fewer small groups - aide used to work with small groups 
and reinforce thetf. 

• There is less individual instruction. x * 

. There is no support during unusual or emergency situations. 
. Class cannot do as many elaborate things in art or units. 

Figure S-26. SUMMARY OF MIGRANT PROGRAM TEACHERS' RESPONSES TO QUESTION I 
(TITLE I/MIGRANT TEACHERS ONLY) , PRE-K TEACHER INTERVIEW 5 . 
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Attachment S-l 
81.26 , 

AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



* December 16, 1981 




TO: 

FROM: Catherine" Chffstner 
THROUGH: Freda Holley aA^^-> # 

SUBJECT: * Title I, Migrant, and Title VII Pre-K Comparisons 

As a result of our meeting with Timy, you, and your staff, we underst§nd 
your needs to have our office do a comparative study across the Title I, 
Migrant, and Title VII Pre-K Programs. The Title VII auditors' concerns 
focus on a perceived lack of uniqueness .of Title VII as compared to the 
Title I and Migrant Programs. 

k ' 

Although ideally, expensive full-day observations across the three programs 
are desirable, the person-cost arid planning involved are prohibitive. Since 
our designs were set in September and resources committed (and some already* 
expended), we feel that a less 'costly measure is in line. 

We would like to do a structured interview with all the pre-K teachers. 
Thes ( e interviews would focus on what the teachers do. We hope to Ascertain 
Jtf&m these what similarities and differences exist in the programs and how 
they operate. 

In past evaluations, (except for Title I and Migrant) information across 
programs has not, been strictly comparable for various reasons (observations 
done by different people, etc.). This year it sejams most important that the 
interviews be as % cofcparable as possible. Therefore, % plan to either <ipnduct 
all the interviews myself or hire and supervise a consultant to &b"so.\^\ 
would make some adjustments in my evaluation to accomodate this activity . vt 

Timy JBaranoff . has already submitted suggestions for interview items. I would 
appreciate you and your staff also sendirig me any ideas you have for items by 
mid January. Conducting these interviews in. February or -March would be ideal. 

Does this plan meet with your approval? Any -interview t format developed will 
be submitted to you and your staff for review. ' , « 

CC:lg m • . 

cc: Karen Carsrud Timy Baranoff Ruth MacAllister Oscar Cantu 

' Jonathan Curtis Anita Uphaus Carmen (Jamboa 

Martin Arocena * • Anita Coy Eva Rivera 



81.2.6 /) ^ rf"^ \ Attaohmefit S-2 



Austin im?Bwm school vismcr 

Oi&Lci oi KueaAch and Evaluation 

/ 

WaAck i, mz 



♦ * 

TO: Glynn, Jon, KaAzn^Uafitin „ • * 

FROM: CoL^ok/. '< ' - ( 

SUBJECT: ?xjl-K ZnWwimf^ieM' 

EYtpJatzd <viz iwo o£ pottibli p*e-K JteodieA inWiviw item*. $<frnz^ 
jftute ovtnZap and &omz cuiz juAt 6tcut%d in difaeA&nt my*. Both, qjul tough 
d/uiiti.^ PZexi&z *ta/i thz iter* that you {ill need to be iuoJtudzd in thz^^ 
inteAviw. Make any wording change* duiAzd and add any item you £z&C % 
ate not aZAzady cov&izd. 

Ptzcui givz me youA fazdbackj>y Ma/tdi &A19&2 40 m aw iombJLLzi thz ionmaZ 
and get pnojzct &tabl ts^ kzvaM it. 

** 

Thank* . 
Ewi&^u/iea 





APPR01/EP: / ^ ' / y ^ - / 

. VAjt&cAoA.', RzAiaJich anU Evaluation 
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* 81.26 Attachment S-3 



AUSTEN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



March 12, 1982' 

> 

TO: Persons Addressed 



FROMr / CatherineCmristner 

/ 

SUBJECT: Draft of Title,!, Title VII, and Migrant Pre-K Teacher Interview 



Our staff has drafted a pre-K interview format that we hope will shed light 
on the similarities and differences among the programs * Please review the 
attached format and give me your feedback as soon as possible later 
than March 24, 1982^ so we can finalizW the format and begin conducting the 
interviews • p ' * ^ * 

Thank you for your cooperation. , y 

CC:lg * 
Enclosure , • " • * 

APPROVED: 




^ . Director, Research and 




Persons Addressed: Lee Laws 

Oscar Cantu 
* . Timy Baranoff 

Anita Uphaus 
Carmen gamboa 
Anita Cpy 
Eva Rivera , 

• - * 

cc: Jonathan Curtis ; * 

Karen Carsrud 
Martin Aroceij^. V 



81.26- . * Attachment S-4 

, \ (Page rof 4) 



Date 



PREKINDERGARTEN TEACHER 'INTERVIEW " 



Teacher 1 s Name 



Program(s) Tide I Title VII Migrant 

1 * Do you use English all the else for your instruction? Tos No 

If you uaa another language please^ndicate what percentages of each language 
you use for eachrp£ the following: 

\ . FORMAL' INFORMAL 

* . INSTRUCTION INSTRUCTIOIT 

\ English Spanish Other -English Spanish Other 

a) English-dominant students X X X X X X 

. b) Spanish-dominant students X X X X . X % 

c) Other students X X ' X X J! X 

\ 

2. Check how you iwjed each source: Check any What X of your 

Other you used instruction came 

The main Supple*- (please to teach from each curric- 

„ curriculum mencary define) math ulum source? 



AISD 
BECP 

Peabody Kit 
Portage 

Self-Developed Unit£ 
Barufaldi n 



— f 




Other: 



3. a) flov do you diagnose your students 1 instructional needs— <Jo you use a checklist 

of skiHs, competencies* concepts, or what? 

i 

b) (fhere did you get £he method you use? > 

c) How of ten do you check your students' needs? 

4. How "do you plan for students 1 .individual instructional needs? 

'i • 

4 

5. This question deals wilEh how you organize the students for instruction. * > 

a) What percentage of the time for !instruction do you use large groups^ (including 
the whole class)? . _ » 
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Attachment Sr-4 
(continued, page 2 of 4 

/ 



b) What percentage of Che clae for instruction do you uie small groups (siz e )? v _ 

c) Whet percentage of the timu $or instruction do you use one-to-one? , 

d) Whet percentage of the time, for Instruction do you use a combination? (please 
explain ) , - ^ 

6. If you divide your students into instructional groups, what criteria do you use 
to group? Please check all that appl?? 

* age ' language dominance (based other (please explain) 

on standardized tests) 

ability - ' 

j language dominance '(based 1 
_____ personality on teacher observation) 

7. When the children work alone what types of things are they doing? 

8. Check the category of teachers with whom you participated/contacted In each of the 
following areas: * 1 

• * 

Title VII Title I Migrant * 

Ere-K ?re-K Pre-K Kindergarten Others 

Teachers Teachers Teachers Teachers (Define) None 

Share ideas . : * 

Provide training * . « 

Prepare instruc- . 

clonal units 

Share teaching _ . . J _ 

duties . 

Plan classroom . . » 

activities > « 

9. Bow frequent Is your contact with your community representative (s)? 

More than Once a s Every two _^ Once a ^ Less than * 

once a week week . \jfeeks month once a monxh 

10* This question deals with your communications with your students' parents. 
Please use the percentage range to answer the items • «- 

OS-fez 26Z-50Z S1Z-73Z 76Z-10OX 

a) What percentage of parents did you have contact 

with; * * 



more than once a week? 

once a"' week? 

once every two weeks? ■ 

once a month? 18 

less than once a month? 

not at all? 



T- 
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Attachment S-4 
(continued , page 3 of 4) 



10. 



^ 0Z-25Z 26Z-50Z 51Z-75Z 76Z-100Z 

b) What parctntage of communications with parent^" 

iiid you initiata? f 
What percentage of conaamicatlooa with parenta X 
did tha parents initiata? 

c; What percentage of these contacts were by phone? 

f What percentage were conferences? 

What percentage were parent training sessions? 

What percentage were PAC meetings? 

' What percentage were written communications? 



d) What were the purposes of these contacts? Please list the purposes and assign 
a percentage to each. 



11. In which of the following areas listed below did your supervisor (instructional 
coordinator) work with you? Check as many as apply. & , 



SH^tr 



_j»tructional supervision ins er^ice/t raining 

curriculum materials communications with other teachers 

program information I communications with parents 

classroom management other (please define) ; 

parent training : — 



12. What topics should be offered for inservlce crsining for prekindergerten teachers? 



Title VII Teachers Only 

1. How do you use your aide? What percentage of time does the aide spend in each 

type of activity that you named? # ^ 



No 



2. a) Did you- participate in developing the BECP n At Home M activities? Tes 

b) Did you participate in implementing the " At Home n activities? Tea mm +tio 

c) How often do the *LAt Home " activities occur? — 1 

d) Did you find evidence that parents/relatives engaged in the " At Home " activities? 
* Tea . No If you answered yes, for how maily of ,your students was this . 

true? ; 

^ 1 

3., Did you" find the inservice training sponsored by Title VII beneficial? Tea No 

If yes, why? If not, why not?.' > * 
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(continue*!* page 4 of 



Title 1/ Migrant "tochers 

Note: In answering the following two questions, plui t « consider If you aade' 
any changes In organizing students, for instruction, scheduling, number or aaount 
of unit(s) covered, study trips, etc. Also consider if any changes in student 
behavior can be noted* v 

1 # What have been the benefits of not having an aide this' school year? 



2* What have been the drawbacks of not having an aide this school year? 

v 



r 
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81*. 26 • * . « «" Attachment S-5 

AUSTIN INDEPENDENT SCHOOL DISTRICT . * *>* 
Office of Research and Evaluation ~ 



March 25, 1982 



TO: - * Title I, Title VII, and Migrant Pre-Kindergarten Teachers % 
FROM: Karen Carsrud, Martin Arocena, and Catheri&nJhristner 
SUBJECT: Pre-*. Teacher Interviews • 

A? part of the evaluatioif of the p re-kindergarten programs, all pre-K 
teachers Will be interviewed this a^rin'g. Mrs. Fran Olson will be, con- 
ducting, the interviews. The information gathered will be us'e& to corapar 
the chree programs. 

The data will be tallied collectively so your individual ^responses will 
be kept confidential. Mrs. Leonila Gonzalez from our office will be 
calling you in the near future to arrange an interview time that will be 
f convenient' for you. The interview shotfld take no more than 30 minutes. 
The interview format to be used is attached. 



Your cooperation is greatly appreciated. 

KC:MA.:CC:lg • 
Enclosure 

APPROVED: "^fe-^Wt //) 

■Director, Research artii x EValuation 





APPROVED: j/ujtdt ^^/L^ f^J^fxS^JA. 

Assistant Superintendent for ' Elementary Education 



J 

cc: Lee Laws 

Timy Baranoff 
Oscar Cantu 
Anita Uphaus- 
Anita Coy 
Carmen Gamboa 

Principals with pre-K teachers 
Eva Rivera 
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